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INTRODUCERE

Resursele educationale se afla intr-o continua transformare si
adaptare la noile cerinte specifice activitdtilor de predare-invatare.
Utilizarea eficientd a acestora creeaza un cadru optim de invatare in
fiecare etapa a evolutiei unui elev sau student, pe care ii vom denumi
generic cursant, pentru a acoperi intregul spectru de participanti la
procesul educational.

Resursele digitale, componente ale tehnologiilor moderne,
reprezinta surse inovative pentru derularea actului de predare-invatare,
respectiv tehnici prin intermediul carora sunt centralizate, stocate,
selectate si modificate automat diferite date (Makrakis & Kostoulas-
Makrakis, 2016). Rolul esential al instrumentelor educationale moderne
consta in facilitarea Invatarii active, a colaborarii si comunicarii de la
distanta, intre toti actorii participanti la procesul educational.

O preocupare aparte, care le revine cercetatorilor din domeniul
stiintelor educatiei, este de a surprinde ceea ce 1i motiveazd cu adevarat
pe cursanti (Malmberg et al., 2015), pentru alegerile pe care le fac in scop
educativ, prin raportare la metodele si tehnicile moderne de invatare si
predare utilizate, dar si modul in care aspiratiile acestora pot fi
influentate de catre tehnologiile inovative.

Subiectul abordat in aceasta lucrare este prezentarea aspiratiilor si
motivatiilor educationale ale elevilor, studentilor dar si adultilor, in
contextul erei digitale.

Problema de la care porneste nevoia explordrii in studiul propus

o reprezinta dezechilibrul tot mai vizibil la nivelul configurarii profilului
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aspirational din punct de vedere educational al cursantilor, in general
(Abu-Hilal, 2000; Van den Broeck, 2012b).

Se constata o orientare predominanta a studentilor cdtre stiintele
umaniste, in detrimentul stiintelor exacte. Aparent, cererea de personal
in domeniile tehnice nu este compensata de oferta celor care doresc sa
presteze aceste meserii. Pregatirea viitorilor specialisti trebuie sa tina cont
in principal de necesitatile si oportunittile existente pe piata muncii. In
consecintd, sunt necesare studii aprofundate pentru a descoperi cauzele
ascunse care stau la baza acestui dezechilibru, si, mai ales, identificarea
de solutii ce pot contribui la conturarea unui profil aspirational adaptat
contextului actual al erei tehnologice. La nivel general, este necesara
reformarea mentalitatii sociale cu privire la modul in care viitorul adult
isi alege viitoarea profesie. La nivel particular, este util de analizat in ce
mod, diferite aspecte aspirationale sunt influentate de cdtre unele
componente ale strategiilor didactice moderne folosite in procesul
educational.

Dintr-o altd perspectiva, conceperea si realizarea de noi tehnologii
educationale de catre organizatiile de profil, ca rezultantd a profilului
aspirational al cursantilor, ar reprezenta un reper util pentru producatorii
de echipamentelor digitale educationale de ultima generatie.

Importanta studiului este asigurata, in principal, de necesitatea
imbunatatirii permanente a calitatii educatiei.

Cercetarea realizata in cadrul tezei de doctorat a autoarei aduce
plus valoare nivelului de cunostinte existent privind relatiile dintre
elementele aspirationale si acceptarea tehnologiilor moderne in procesul
de invatamant. Aceste informatii pot fi utilizate pentru o mai buna
intelegere a comportamentului cursantului, In raport cu adoptarea
resurselor digitale In educatie. Sunt analizate, cu predilectie,
componentele specifice din zona motivationala ce influenteaza intentia

de a utiliza noile tehnologii educationale de cétre profesori si cursanti.
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Introducere

Investigarea factorilor comuni sau mai putin utilizati, predictori ai
comportamentului unui cursant, cu ajutorul analizei factoriale (Lotfi,
1989), desi agreata si preferatd de catre multi cercetatori, este totodata o
metodd vulnerabild, ce necesita incd numeroase explorari interdisciplinare.
Desi importanta studierii comportamentului uman este unanim
recunoscuta, lipsa de reproductibilitate a datelor experimentale pe loturi
de dimensiuni reduse reprezintd o limitare a studiilor ce ar trebui, In mod
categoric, compensatd. In plus, profesorii nu valorifici la potentialul
maxim utilizarea instrumentelor digitale si nici a emotiilor (Jovanovic &
Matejevic, 2014).

Contextul educational

Instruirea joaca un rol important in dezvoltarea intelectuald si
sociala a cursantilor (Dolan, 2012; Duta et al., 2015; Iucu & Platis, 2012;
Lai, 2015), mai ales in situatia In care profesorii mediazd
comportamentele de invatare autonome ale elevilor si studentilor in
interiorul si in afara salii de clasd/curs (Lai, 2015) utilizand tehnologiile
educationale moderne (Kim, 2015; Lee & Molebash, 2014; Mata et al.,
2016).

Introduse ca o modalitate de reducere a costurilor de scolarizare,
prima generatie de manuale in format electronic a fost obtinuta prin
digitizarea manualelor tiparite (Ji et al., 2014). Desi aplicatiile software au
permis introducerea de functii suplimentare cum ar fi tipdrirea,
marcarea, adnotarea, cdutarea si partajarea, daca dispozitivul de pe care
se lectureaza este conectat la internet, adoptarea noilor manuale a fost
mai lentd decat s-a anticipat (Stone & Baker-Eveleth, 2013), printre
motivele enuntate de catre utilizatorii reticenti numarandu-se inclusiv
lipsa unui standard industrial pentru aceasta tehnologie si preferintele de
a lectura dupa un suport tipdrit. Evident, exista si multe avantaje ale

utilizarii manualelor digitale si a altor instrumente asociate, ce pot sustine
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sau Imbunatati procesul de invatare, in special cauzate de costurile mai
mici pentru cursanti, Impreuna cu o mai bund accesibilitate si
posibilitatea de a imbunatdti permanent continutul stiintific (Sagone &
Caroli, 2014).

Manualele digitale reprezintd o importanta resursa educationala
modernd, ce contine mijloace eficiente de a identifica elevii cu potential
risc de esec academic (Osamor & Kass, 2012), deoarece datele colectate
prin intermediul instrumentului informatic pot fi raportate periodic, cu
scopul de a identifica, respectiv masura progresul utilizatorilor. In plus,
aceastd modelare predictiva a datelor centralizate poate fi utilizata pentru
a examina nivelul de acumulare a cunostintelor in timp real in sala de
clasa, din punct de vedere al continutului stiintific (Hrbackova &
Suchankova, 2016), facilitand deciziile profesorilor privind alocarea
cursurilor si a resurselor suplimentare recomandate elevilor si
studentilor (Junco & Clem, 2015).

In concluzie, asa cum afirmé Joo si colaboratorii:

,a) cu cat asteptdrile mai multor manuale digitale sunt satisfacute, cu atat

este mai probabil ca studentii sd perceapa bucuria si utilitatea acestora; (b)

satisfactia joacd un rol de mediere in corelarea asteptarilor, a placerii

percepute si a utilitatii; (c) perceptia utilitatii si satisfactiei are o influenta
directd si pozitiva asupra intentiei de a continua utilizarea manualelor
digitale si (d) bucuria perceputd are o influenta nesemnificativa asupra

intentiei de a continua utilizarea manualelor digitale cu elevii de la
gimnaziu” (Joo et al., 2017).

Oferirea de solutii pertinente, din perspectiva pedagogica, la
problema conturdrii profilului aspirational al elevilor, in contextul
dezvoltdrii de noi resurse educationale, va putea oferi mijloacele necesare
pentru imbunadtatirea relatiei student-profesor. Abordarea unei viziuni
noi despre orientarea profesionala a elevilor poate avea un impact direct
asupra motivarii acestora (Duta et al., 2015) si indirect asupra alegerilor

rutelor educationale (Wong & Reading, 1989).
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Principalii factorii care influenteaza aspiratiile academice
(Conradie & Robeyns, 2013) sunt de natura personald (familie, prieteni,
propria perceptie a mediului universitar etc.) si sociald (mediul de
invatare, de rezidentd) (Othman et al., 2013). Studiile in aceasta directie
sunt limitate, mai ales datorita dependentei dintre variabila ,,aspiratie” si
nivelul de dezvoltare economicd a regiunii de provenienta al
participantilor la studiu (Rottinghaus et al., 2002).

Nu este clar ce ar trebui sa faca profesorii pentru a promova
aspiratiile cdtre domeniile stiintd si tehnologii, in special din perspectiva
metodelor utilizate in predare (Ona, 2015).

Atitudinea cursantilor a fost investigata fatd de numeroase
discipline scolare, mai ales din perspectiva relatiei de cauzalitate dintre
aceasta, nivelul de aspiratie si performanta scolara (Oliveira-Castro &
Rharzem, 1990). S-a demonstrat ca nivelul de aspiratie are un efect direct
asupra performantelor scolare (Hakan & Miinire, 2014), fiind in acelasi
timp un factor de mediere intre atitudine si realizare profesionald.

Nu au fost identificate asocieri directe intre metodele de predare
si aspiratiile elevilor, chiar daca mijloacele moderne faciliteaza o predare
si invatare mai creativa (Ishak et al., 2010), probabil datorita standardelor
impuse ce limiteaza modalitatea in care se realizeaza actul educational.
Cercetdtorii apreciaza ca atitudinea fatd de scoala influenteaza
performantele scolare, dar numai in mod indirect (Abu-Hilal, 2000).

Studiind literatura de specialitate, accesibild in prezent, se remarca
faptul ca relatia dintre utilizarea noilor tehnologii educationale
(Thompson, 2013) si profilul aspirational al cursantilor nu a fost
investigata in raport cu interesele si nevoile reale ale acestora (Dimofte et
al., 2015), precum si cu cerintele societatii actuale, In proces continuu de
dezvoltare (Geuens, Weijters, & De Wulf, 2009). In plus, studiile pe acest
subiect sunt concentrate mai ales in zona invatamantului preuniversitar

si mult mai putin in cel universitar (Mourino-Garcia et al., 2018).
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Explorarea dintr-o dubla perspectiva a relatiei dintre aspiratii,
motivatii si acceptarea instruirii digitale are un profund caracter inovativ.
Aceasta noud abordare poate contribui la reformarea procesului
educational universitar, prin identificarea de noi contexte eficiente de
invatare, utilizand trasee diferite de accesare a informatiei. Prin studierea
impactului noilor tehnologii informationale asupra aspiratiilor elevilor si
ale studentilor, se vor putea identifica solutii pentru redimensionarea
relatiei profesor-cursant-continut si implicit pentru reechilibrarea

motivationald a cursantilor.

14



CAPITOLUL 1.
Stadiul actual al cercetarilor abordate
la nivel national si international

referitor la conceptul aspirational

1.1 Scurt istoric al conceptului aspirational

Cele mai timpurii aborddri pentru intelegerea motivarii umane se
regdasesc inca din antichitate (Steers & Shapiro, 2004), fiind explicate de
hedonism, curent filosofic ce proclama pldcerea drept forta motrice a
comportamentului uman (Parks & Guay, 2009).

Acest concept a fost ulterior rafinat si dezvoltat generand noi
directii de cercetare in psihologie (Cornwell & Higgins, 2015). Primele
cercetari sistematice privind diferite nivele aspirationale de dobandire a
cunoasterii, ce pot genera atingerea scopului final asociat stdrii de bine,
de satisfactie si multumire deplind, au fost realizate intre anii 1930-1940
(Oliveira-Castro & Rharzem, 1990). In Romania, un prim studiu
aprofundat pe aceastd temad a fost realizat de catre Alexandru Rosca in
cartea ,Motivele actiunilor umane (studiu de psihologie dinamici)” publicata
in anul 1943.

Un experiment psihologic major referitor la nivelul de aspiratie a
fost realizat de catre Hoppe in 1931 (Pfeffer & Hertel, 2015). Cercetarea
lui Hoppe, publicatd in Erfolg und Misserfolg (Studies on the psychology of
action and emotion) (Posch et al., 1999) a constat in examinarea factorilor

care influenteaza modalitatea de stabilire a obiectivelor propuse prin
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madsurarea efectului succesului, respectiv al esecului, asupra actului
decizional relativ la stabilirea nivelul de aspiratie (Quaglia & Cobb, 1996).

Conceptul referitor la nivelul de aspiratie (Needham et al., 2004) a
fost perceput de catre cercetatorii din perioada anilor 1930-1950, drept
obiectivul pe care o persoana si-l asuma intr-o activitate specifica.
Experimente in care subiectii si-au formulat propriul lor scop
intermediar, atunci cand obiectivul initial a fost prea dificil de atins, au
fost realizate pentru prima data de catre Dembo (1931) (Oliveira-Castro
& Rharzem, 1990). Acest obiectiv cu caracter tranzitoriu, desi relativ mai
usor de realizat, a reprezentat in mod cert un pas important.

Studiile in acest domeniu, cu toate ca au evoluat in timp incercand
sd raspunda la cat mai multe probleme identificate, sunt in mod cert
complexe si implica contributia mai multor variabile predictor. Spre
exemplu, auto-motivarea si aspiratia de a Invata influenteaza
performanta academicd. Experientele anterioare pe care le-a avut o
persoana, ce pot fi apreciate clar ca succes sau esec de cercetarea
interdisciplinara (Boal & Cummings, 1981), sugereaza necesitatea
stabilirii de obiective intermediare (millestones) pentru atingerea celor
finale (Ciolan & Ciolan, 2014). Mai precis, un succes este precedat cu
siguranta de o performantd intermediara, care depaseste nivelul de
moment al aspiratiei. Si invers, un esec poate fi corelat cu o performanta
sub nivelul obiectivului intermediar. Ca urmare, aspiratiile trebuie
studiate si din punctul de vedere al indeplinirii obiectivelor intermediare
pentru atingerea scopului final.

In primele cercetdri realizate de specialisti recunoscuti, nivelul de
aspiratie al persoanelor a fost evaluat pe baza mai multor criterii:

(1) nivelul de cunostinte intr-un domeniu (Bandura, 1999), care ii
permite sau nu unei persoane sa inteleagd sarcinile pe care le are
de indeplinit;

(2) efectele cumulative in timp ale succesului: gradul de succes pe

care l-a atins persoana pana in prezent, ceea ce se poate corela cu
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nivelul de incredere pe care il are in propria persoand (Sears,

1940);

(3) modul in care persoana abordeaza sarcina spontan (prima

impresie = prima reactie) (Quaglia & Cobb, 1996);

(4) interactiunea factorilor situationali cu factorii care definesc

personalitatea persoanei (Rotter, 1942).

Intre timp studiile au evoluat, devenind din ce In ce mai complexe
si abordand diversi factori pentru a explica si cuantifica nivelul
aspirational. Aspiratiile sunt analizate, in principal, din doud perspective:
politicile privind educatia in contextul inegalitatii sociale si economice si
mobilitatea sociald (Johnson et al., 2007). Nivelul de aspiratie al
persoanelor variaza pe parcursul unei activitdti (Dimofte et al., 2015),
osciland intre disparitia acestuia si stabilirea unor obiective imposibile de
realizat, denotand, in unele cazuri, o lipsa de predictibilitate.

Cercetdri realizate asupra nivelul timpuriu al aspiratiei si al
asocierii dintre emotionalitatea negativa si performanta cognitiva a
copiilor au explorat circumstantele experientelor de succes si esec, ce au
fost deduse pe baza comportamentului general al subiectilor (Rijavec et
al., 2011).

Incercarea de a operationaliza conceptul de aspiratie a fost
realizata prin cuantificarea unor masuri precum inflexibilitate/adaptare
si capacitate de reactie. Nivelele aspirationale au fost asimilate punctelor
de referintd, formulandu-se in mod explicit o analogie cu comportarea
factorului uman intr-un sistem interferential spatial bine conturat
(Hoffmann et al., 2013).

Perspectiva dihotomica privind motivarea intrinseca si cea
extrinseca a furnizat contextul in care au inceput discutiile pe acest
subiect (Scott et al., 1992). Conceptul de motivare intrinsecd a reprezentat
un punct de plecare pentru explorarea empirica a procesului de invatare
si dezvoltare personald. Motivarea intrinsecd confera posibilitatea de a

atinge obiectivele si telurile dorite determinate de propriile actiuni (de
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exemplu, autonomie), in timp ce motivarea extrinseca deriva din ratiuni
externe.

Kasser si Ryan (1996) au descoperit ca persoanele concentrate spre
anumite obiective, cum ar fi auto-acceptarea, afilierea la unele grupuri
politice, religioase etc., dorinta de a se integra Intr-o anumitd comunitate,
au in general un nivel ridicat de bunastare (Schmuck et al.,, 2000),
confirmandu-se astfel influenta mediului socio-economic in definirea
aspiratiilor personale.

Obiectivele intrinseci (Scott et al.,, 1992), cum ar fi cultivarea
anumitor relatii sociale strict pentru reusita in viata ar fi in mod inerent
nesatisfacatoare, conducand in unele cazuri chiar la tulburdri psihologice.
Stabilirea unor obiective externe este fireasca insa numai in conditiile in
care se respecta sistemul de valori universal recunoscut la care trebuie sa
se raporteze orice persoana.

Ca o modalitate de intelegere a acestor rezultate, Kasser si Ryan
(1996) interpreteaza concluziile cercetarilor precedente, din perspectiva
clasificdrii obiectivelor propuse, pe baza continutului lor, pe doua
dimensiuni, intrinseca si extrinseca (Schmuck et al., 2000), descrise ca si
dihotomice (Scott et al., 1992).

Este unanim recunoscut faptul ca fiintele umane sunt sisteme
adaptive (Middleton & Toluk, 1999). Cu alte cuvinte, mintea umana a
evoluat in sensul de optimizare si adaptare a comportamentului la
specificitdtile unor situatii particulare (Anderson & Milson, 1989).

De exemplu, in lumea stiintifica, studentii trebuie sa se
conformeze unui sistem dinamic cu parametrii variabili. Cum anticipeaza
sau reactioneaza la particularitdti? Un raspuns credibil ar putea fi acesta:
in functie de gradul in care o persoand percepe parametrii ce caracterizeazd
situatia in sine. Concret, rolul principal a cunoasterii este de a aduna
informatiile disponibile, respectiv de a le adapta astfel incat sa se extinda

utilitatea sistemului cognitiv (Anderson & Milson, 1989).
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Astfel de intrebari conduc la necesitatea studierii conditiilor
dintr-o scoala sau alta institutie educationala care influenteaza
capacitatea persoanei de a gandi despre viitor, inspirandu-se din prezent.

Teoria compararii sociale (Festinger, 1954) indicd faptul ca in
cadrul grupurilor (Terlet, 1967) exista presiuni inerente spre uniformitate.
Unitatile de invatamant ar trebui sa fie constiente de aceasta tendinta si
sd o abordeze prin crearea unui mediu care Incurajeaza diversitatea,
excelenta, dar si asumarea de riscuri, atat de catre profesori cat si de catre
cursanti. Elevii sau studentii care se descurca foarte de bine intr-o
activitate (respectiv, mai bine decit toti ceilalti) se situeazd intr-o pozitie
care-i diferentiaza de ceilalti. Profesorii pot combate tendinta spre
uniformitate considerand normal faptul ca unii dintre cursanti pot excela
in anumite domenii.

In timp ce scolile sau universitatile sunt in masura si ajute prin
identificarea aspiratiilor potrivite, inclusiv prin colaborarea cu diferite
companii sau organizatii non-guvernamentale pentru asigurarea
stagiilor de practica (Festinger, 1954), cursantii trebuie sa isi asume
paternitatea pentru situatiile lor actuale si viitoare, intr-un mediu care
promoveaza emanciparea, sentimentul de apartenentd, asumarea unor
riscuri rezonabile si implicarea In activitdti extra curriculare, ca voluntari
(Deci et al., 2017).

In prezent nu exista o teorie valida, universal recunoscuta, pentru
a explica si prevedea exact ce nivel educational sau/si ocupatie va avea o
persoana in functie de anumite variabile predictor predefinite. In plus
este foarte posibil ca o astfel de teorie sa nu existe niciodata.

Prezenta cercetare incearca sa aduca noi informatii in aceastd
directie. Acest lucru se poate realiza prin verificarea ipotezelor teoretice
despre nivelurilor aspirationale, a atitudinilor, motivatiilor, gradului de
satisfactie, printr-o abordare multidimensionala, pentru a putea cuprinde
multitudinea variabilelor dependente si, implicit, a raspunde cat mai

exact la Intrebdrile de cercetare complexe formulate.

19



Aspiratii si motivatii educationale... / Learners’ Academic Aspirations and Motivations...

1.2 Conceptul aspirational. Abordare multidimensionala

Conceptul de ,,aspiratie” al participantului la un proces educational
poate fi cu siguranta obiectul unei abordari multidimensionale, datorita
multiplelor caracteristici specifice ale unei persoane si a factorilor
determinanti, care au o evolutie extinsa si continua, temporal si spatial.

Cercetatori ca Hoppe (1931), Jucknat (1937), Boyd (1952), Quaglia
& Cobb (1996), Mathur & Kalani (2016) au definit nivelul de aspiratie in
contextul unei activitati specifice.

Nivelul aspiratiei a fost interpretat ca fiind , fotalitatea asteptdrilor
sau aspiratia in ceea ce priveste realizarea performantei de cdtre o persoand, o
totalitate care se schimbd dupi fiecare realizare, si care este uneori vagd si uneori,
precisd” (Quaglia & Cobb, 1996).

Jucknat a propus o modalitate mai putin subiectivd de mdsurare.
El a cerut subiectilor sd aleagd dintre un set de sarcini din ce in ce mai
dificile (mazes/ labirinturi) (Jucknat (1937) apud (Willie, 2011)). Desi acest
model a fost gandit pentru a oferi un indicator mai obiectiv al nivelului
aspiratiei, nu a fost imun la contestatii. Subiectilor li s-a cerut sa dezvaluie
performanta intentionata in legaturda cu unele sarcini in prezenta
cercetdtorului, care a influentat exprimarea adevaratei lor intentii. In alte
cazuri au fost evidentiate situatii in care elevii nu au inteles instructiunile,
cu implicatii cumulative pe termen lung ale succesului. Pentru a
raspunde acestor provocari, din cele mai vechi timpuri s-a considerat
necesar a fi dezvoltate instructiuni neechivoce, In care experienta
anterioara a elevului sa fie cuantificata (Moran et al., 2012)

Nivelul de aspiratie al persoanelor a fost evaluat pe baza a trei
criterii (Hoppe, 1976):

(1) comentariile spontane ale obiectivului propus;

(2) aparitia experientelor de succes si esec si

(3) modul in care subiectul ,,abordeaza” sarcina.
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Cercetarea lui Hoppe a introdus ideea ca experientele de succes si
esec depind de atingerea obiectivului intermediar, interpretand nivelul
aspiratiei ca fiind ,totalitatea asteptirilor in ceea ce priveste realizarea
performantei de citre o persoand, o totalitate care se schimbd dupd fiecare
realizare, si care este uneori vagd si uneori, precisia’. Este general recunoscut
faptul cd este dificil de cuantificat nivelul de aspiratie deoarece metodei
de madsura 1i lipseste gradul de obiectivitate si valabilitate cerut de
standardele de cercetare experimentald (Holden et al., 2014).

Pentru a oferi un indicator mai obiectiv al nivelului aspirational,
alti cercetatori au cautat modalitati mai putin subiective de madsurare,
imune la prejudecata sociala. Astfel, au fost intreprinse incercdri de a
dezvolta madsuratori mai precise (Peteranetz et al, 2018) prin
introducerea scalelor de auto-raportare ce contin indicatori de
angajament care pot furniza informatii convergente despre aspiratiile pe
termen lung catre o cariera specificd, cum ar fi scala de evaluare a
aspiratiilor in cariera (Savickas et al., 2018).

Unele experimente s-au bazat pe dezvaluirea performantelor
preconizate asupra unei sarcini corect dimensionate, fara a se face
comparatii intre cursanti. Aceasta schimbare a metodologiei a redefinit
constructul nivelului de aspiratie, Frank afirmand ca ,nivelul de
performantd viitoare intr-o sarcind familiard pe care un individ, cunoscind
nivelul siu de performantd anterioard in legaturd cu respectiva sarcind, se
angajeazd in mod explicit sd-1 atingd”, iar mai tarziu, raporteaza ca relatia
dintre nivelul de aspiratie si nivelul performantei anterioare depinde, in
orice moment, de importanta relativa a urmatoarelor trei nevoi (Frank,
1941):

,Necesitatea de a mentine nivelul de aspiratie cat mai ridicat posibil (cel

putin peste nivelul performantei anterioare), necesitatea de a face ca nivelul

de aspiratie sa fie cat mai apropiat de nivelul de performantd viitoare si
necesitatea de a evita un esec, in cazul in care esecul este definit ca un nivel

de performanta sub nivelul de aspiratie (aceasta necesitate tinde sd conduca
nivelul de aspiratie sub nivelul performantei anterioare)”.
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Ulterior, definitia nivelului de aspiratie a continuat sa fie slefuita.
A fost recunoscut rolul jucat de culturd, dar si necesitatea adaptarii
nivelului de performanta dorit la contextul economic. Atat experientele
de succes cat si cele finalizate cu un esec au fost analizate si din
perspectiva mediul economic, social si geografic al subiectului investigat
(Quaglia & Cobb, 1996; Turner, 1999).

Potrivit lui Boyd (1952), nivelul de aspiratie

,Inseamna o ambitie individuala intr-o situatie dinamicd, adica acesta este

scopul sau asteptarea unui individ in ceea ce priveste calitatea propriei sale
performante viitoare pentru o anumitd sarcind” (Mathur & Kalani, 2016).

Nivelul aspirational este perceput, in principal ca si , scopul unei
persoane pe care si-1 asumd intr-o activitate specificd” (Oliveira-Castro &
Rharzem, 1990).

Mathur & Kalani, in ,, Aspiration level of urban and rural secondary
students of Jaipur city”, publicatd in 2016, formuleaza definitia privind
aspiratiile studentilor:

,capacitatea elevului de a identifica si stabili obiective pentru viitor, fiind in

acelasi timp dispus sda depunad eforturi evidente pentru atingerea acestor
obiective” (Mathur & Kalani, 2016).

Aceastd ultima abordare a definitiei nivelului aspirational are doud
dimensiuni: inspiratia si ambitia. Inspiratia reflecta faptul ca o activitate este
interesantd, stimulativa si creativa pentru cineva implicat intr-o activitate
pe care o apreciaza in special pentru valoarea sa intrinseca. Multe studii
evidentiaza rezultatele pozitive, dar si beneficii generate de acesta (Terlet,
1967). Ambitiile reprezinta perceptia ca o activitate este importanta ca
modalitate de a atinge obiectivele viitoare. Acestea reflecta perceptia
persoanelor ca este posibil si de dorit sa se gandeasca permanent in
termeni de perspectiva. In conformitate cu aceastd conceptie, aspiratiile
cursantilor depind de diversi factori socio-culturali si psihologici (Salami,
2008).
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Comportamentele extreme pot fi apreciate ca si ,,outliers” si se pot
explica doar dacd ludm in considerare ca diferentele de abordare
aspirationala sunt corelate cu particularitati ale personalitatii
participantilor la cercetare in ceea ce priveste hotararea, ambitia,
disciplina, capacitatea de adaptare la schimbare, prudenta, curajul, stima
de sine. Din perspectiva lui Nussbaum:

,aspiratia umana joaca un rol dublu In abordarea capabilitatilor; pe de o

parte oamenii se straduiesc sd atingd o gama largd de obiective personale si

sociale, ceea ce le permite dezvoltarea unor capacitati si abilitati aparte, iar

incurajati fiind de succesele intermediare pe care le obtin, tind catre alte
obiective” (Open Educational Resources, 2007).

Multe variabile sunt considerate a fi relevante pentru conturarea
aspiratiilor educationale si ocupationale. Un rol definitoriu este atribuit
motivatiilor, asteptdrilor si dorintelor studentilor (Moran et al., 2012).
Motivul doar declanseaza actiunea respectiva, scopul fiind un imbold
motivational. Aspiratiile presupun cdutarea unui sens si a unor valori,
intr-un demers initiat in cunostinta de cauza. Cercetarea asupra acestora
se concentreaza in principal pe cuantificarea intensitdtii relative a
motivarii intrinseci (relatii apropiate, dezvoltare personald, implicarea in
comunitate si sandtate fizicd) versus cele extrinseci (vizibilitate, avere, faimd
si imagine) (Niemiec et al., 2009).

Unele cercetari au examinat antecedentele, corelatiile si
consecintele atribuirii unei importante relativ puternice aspiratiilor
extrinseci fatd de cele intrinseci. Alte studii investigheazd consecintele
realizarii in fapt a aspiratiilor extrinseci, fatd de cele intrinseci (Ryan &
Deci, 2000).

In esent3, aspiratiile reprezintd o modalitate de a orienta deciziile
comportamentale ulterioare, in vederea stabilirii obiectivelor pe termen
scurt sau lung (de exemplu foloase materiale, foloase morale etc.) (Beutler
et al., 2008).

23



Aspiratii si motivatii educationale... / Learners’ Academic Aspirations and Motivations...

1.3 Concluzii privind conceptul aspirational

Principalii factorii care influenteaza aspiratiile academice
(Conradie & Robeyns, 2013) sunt de naturd personala (familie, prieteni,
propria perceptie a mediului universitar etc.) si sociald (mediul de invdtare, de
rezidentd) (Othman et al., 2013). Studiile in aceasta directie sunt limitate,
mai ales datorita strictei dependente dintre variabila , aspiratie” si nivelul
de dezvoltare economica a regiunii de provenienta a participantilor la
studiu, si au drept atribut o accentuata variabilitate temporala.

Deciziile privind aspiratiile ocupationale, in concordanta cu
sistemul de valori functional pe un anumit segment spatial si temporal,
pot accelera ritmul de dezvoltare umana in ansamblu.

De altfel, aspiratiile privind educatia sau cariera nu sunt procese
independente. Acestea sunt interconectate la mediul social din care elevii
si studentii fac parte. Comportamentele acestora sunt influentate uneori
in mod decisiv de cdtre persoanele cu care interactioneaza (Lazar &
Panisoara, 2018), iar relatiile cu colegii de clasa sau de generatie sunt
definitorii pentru alegerea parcursului educational (Thiele et al., 2018).

Aspiratia este definita ca fiind , capacitatea de a-si mentine speranta
si visele pentru viitor, in ciuda obstacolelor reale” (Holden et al., 2014).

Conceptul de ,aspiratie” al participantului la educatie este
multidimensional, din cauza multiplelor particularitati si factorilor
determinanti, care au o evolutie extinsa si continua.

Aspiratiile traditionale se pot evalua prin masurarea unui indice
de ,,actiune” depusa pentru obtinerea de recompense uzuale ale profesiei
dorite: cel mai mare venit posibil, promovarea rapida, obtinerea unui
mandat intr-o functie de conducere sau recunoasterea colegiald. In
categoria traditionala se incadreaza aspiratiile pentru indeplinirea celor
mai Inalte roluri profesionale asociate cu o pozitie bine platita si
respectata. Aspiratiile carierei sunt intelese ca o reflectare a preferintelor
timpurii pentru educatie, care, la randul sdu, influenteaza traiectoria

carierei (Turner, 1999).
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Potrivit lui Azmat si colaboratorii aspiratiile reprezinta

»actiuni generate de o dorintd neclintita pentru a obtine ceva superior si sunt
personalizate, respectiv variaza de la individ la individ fiind construite pe
experientele psihosociale ale individului si pe viziunea rezultantd asupra
lumii; conceptul de aspiratie presupune intentii si atitudini ce caracterizeaza
0 persoand pentru a atinge un anumit scop in viatd; aspiratiile se refera la
procesele mentale, precum si modul in care aceste procese afecteaza o idee,
dorintele si preocuparea indivizilor si pot fi exprimate In moduri
psihologice si comportamentale constiente; mai mult, comportamentele
umane sunt directionate catre obiective si astfel comportamentele sunt
efectuate pentru a atinge realizari pozitive si pentru a le evita pe cele
negative” (Azmat et al., 2013).

Aspiratiile alternative (Guney & Richter, 2015) sunt mdsurate in
termenii unui indice de evaluare a dorintei cursantilor de a obtine
recompense intrinseci ca urmare a ajutorului dat altora in diferite situatii,
implicit de a obtine o profesie de importanta sociala.

Consilierea pentru reusita educationald si in carierd, implicit
atingerea obiectivelor aspirationale, presupune o atentie deosebita
acordata conceptului de sine, stimei de sine, auto-eficacitatii si locusului
de control.

Conceptul de sine este perceptia unui persoane despre ea insasi. Un
indicator poate fi perceptia unui elev cu privire la statutul economic al
familiei sau despre particularitatile sale culturale si religioase (Open
Educational Resources, 2007)

Stima de sine este strans legatd de conceptul de sine si se refera la
evaluarea unui individ fata de propria lui valoare sau bunatate. Un
indicator cheie poate fi perceptia unui copil privind credinte, asteptari si
atitudini ale sale Intr-un context anume.

Auto-eficacitatea este convingerea de a fi In masura sd realizeze In
mod corespunzdtor toate atributiile academice (Salami, 2008). Un
indicator cheie ar putea fi credinta unui elev sau student despre abilitatile

sale cognitive Intr-un anumit domeniu.
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Locusul de control, definit ca o trasatura de personalitate, se refera
la convingerea unei persoane ca propriile actiuni pot face o diferenta
(Labar, 2008). Este gradul in care un participant la sistemul educational
este convins ca poate controla outputurile, respectiv evenimentele care 1i
pot influenta realizdrile. Un indicator cheie ar putea fi convingerea unui
elev despre necesitatea efectuarii unui anumit efort pentru a-si asigura
succesul.

Aspiratia se raporteazd la ce se va Intampla cu sperantele
individuale in viitor. Un indicator cheie ar putea fi dorinta unui elev
absolvent de liceu de a continua cu studii postliceale.

Motivarea reprezinta motivul pentru care o persoana ia o anumita
decizie, variind in functie de nationalitate, mediu cultural, traditii, etc.
(Makrakis & Kostoulas-Makrakis, 2016). Un indicator cheie ar putea fi
convingerea unui elev cd educatia este cea mai importanta pentru
viitorul lui.

Atitudinea reprezintd comportarea unei persoane 1in actul
educational sau in cariera. Un indicator esential ar putea fi perceptia unui
elev despre activitatea curenta educationala.

Oferirea de solutii pertinente din perspectiva pedagogica la
problema intelegerii profilului aspirational al cursantului in contextul
dezvoltarii de noi resurse educationale, va conferi o viziune noua si
echilibrata asupra motivarii acestora (Duta et al., 2015) si implicit asupra

calitatii actului educational.
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CAPITOLUL 2.

Teorii si abordari comportamentale

2.1 Cadrul teoretic general

In prezent, nu exista o singura teorie valabild pentru a previziona
si argumenta ce ocupatie sau/si educatie va avea o persoand in viitor,
bazandu-se doar pe un set variabile latente multidimensionale, bine
cunoscute, de provenientd sociald si economica. Fundamentele teoretice,
asociate teoriilor motivationale, ofera premisele explicarii, dar si al
previzionarii nivelului de educatie sau ocupatia pe care o persoand o
poate avea in evolutia sa la un moment dat.

Rezultatele acestui studiu contribuie la elucidarea mai multor
aspecte teoretice si empirice incd nerezolvate, privind relatia dintre
comportamentul asociat diferitelor evenimentele de viata (Sawang et al.,
2014), sensibilitatea persoanelor intr-un context dat si potentialul pentru
schimbare, In vederea atingerii obiectivului dorit.

Teoria nivelurilor aspirationale (Haller & Miller, 1967) derivata
din teoria auto-determindrii, ne ajutd sda Intelegem motivatia si
personalitatea umand. Modelul sociologic (Garcia-Martin & Garcia-
Sanchez, 2017; Yakovleva & Yakovlev, 2014) evidentiaza modul in care
statutul social influenteaza comportamentul (George, 2018). Nu in
ultimul rand, efectele indicatorilor socio-economici (Fang, 2016) sunt
relevante pentru studierea implicatiilor de natura psihologica (Ajzen &
Fishbein, 2005).

Orice persoana are la un moment dat un scop bine definit, mai ales

in orientarea ocupationala (Labar, 2008) si cea educationala (Howitt &
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Cramer, 2010), procesul de orientare fiind facilitat in diferite etape de
dezvoltare de catre consilierea psihologicd. Conceptul motivational
(Hamner & Harnett, 1975; Lotfi et al., 1992; Mezias, 1988) si cel
aspirational sunt abordate in literatura de specialitate in mod diferit, de
catre specialisti recunoscuti la nivel international.

Spre exemplu, Pintrich evidentiaza faptul ca ,trei componente
motivationale sunt corelate cu Invitarea elevilor: o componentd a sperantei, o
componentd asociatd importantei sarcinii si o componentd afectivd (reactiile
emotionale la sarcind)” (Sanders et al., 2016). Aceste aspecte se referd la
dimensiunea psihologicd atribuiti procesului educational. In plus, la
obtinerea succesului scolar contribuie semnificativ si parteneriatul
scoald-pdrinte prin care acestia isi aduc contributia la implementarea
politicilor pro-active de educatie digitald, in vederea sprijinirii
introducerii elementelor noi in activitati de predare-invatare (Kong,
2018).

Unele dintre cele mai interesante provocdri ale stiintei, pe langa
importanta lor in domeniul aplicativ, sunt motivarea, respectiv auto-
motivarea, mai multi cercetatori incercand sa descifreze aceste concepte
si contextele in care acestea se dezvolta.

Motivarea, din perspectiva efortului depus, a directiei pe care o
persoana doreste sa o urmeze, a persistentei, poate fi perceputd ca o
determinanta a unei actiuni, desigur precedata de intentie (Beutler et al.,
2008). Aceasta este o problemd centrala In domeniul psihologiei,
justificata fiind de catre regulile impuse de natura biologicd, cognitiva si
social (Ryan & Deci, 2000). in lumea reald motivarea este foarte apreciata
datorita consecintelor sale cu efect rapid: concret: ,motivarea produce”.
Prin urmare, existd o preocupare constanta a liderilor pentru motivarea
persoanelor. In trecut cercetarea asupra motivarii academice s-a axat in
principal pe aspectele privind expectanta de motivare (Middleton &
Toluk, 1999). Cu toate cd importanta identificdrii naturii motivarii

academice nu a fost ignoratd in totalitate, nu a existat un mecanism
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adecvat pentru a explica modul in care acestea sunt construite, modificate
si structurate.
Definitia motivarii In vederea obtinerii unei cariere de succes este
explicata de catre Almacik si colaboratorii, in
,termeni de rezilientd organizationald (abilitatea de adaptare la orice
situatie neprevdzuta), cunoasterea carierei si identitatea acesteia, intelegerea
modului in care fiecare element este legat de angajamentul afectiv al
angajatilor fatd de organizatie si satisfactia profesionala a acestora, ce poate

contribui la stimularea motivatiei angajatilor si la imbundtatirea eficientei
resurselor umane” (Alniagik et al., 2012).

Atitudinile pot fi interpretate ca ,un concept despre sine” care
fundamenteaza tendinta naturald de schimbare si perfectionare bazata pe
auto-motivare si convingerea ca orice obiectiv poate fi atins in anumite
circumstante (LLP/LdV/TOI, 2007).

Asocierea dintre scop, atitudine si comportament este relevanta
pentru obiectivele pe care cineva doreste sa le atinga. Pe de altd parte,
motivarea, factorii cognitivi si comportamentul sunt predictori ai
orientarii (Skaalvik & Skaalvik, 2013).

In functie de gradul de dificultate perceput initial sau pe parcurs,
remarcam diferite moduri de comportament. Astfel, rutele alternative
educationale sau ocupationale pot fi evaluate in functie de mai multe
variabile independente, inclusiv gradul de dificultate. Aceasta problema
a fost abordata de Haller si Miller care considera ca ,orientarea persoanei
este variabild prin faptul cd aceasta se poate afla in orice punct sau interval
limitat de puncte de-a lungul nivelului de dificultate; tendinta centrald a
orientdrii persoanei este punctul sau intervalul limitat de puncte care are cea mai
mare valentd pentru el; acesta este nivelul de aspiratie al persoanei; termenul
nivel de aspiratie diferentiat implicd in mod logic variatia in punctul de valentd,
cdnd este estimat la momente diferite la aceeasi persoand” (Haller & Miller,
1967). De asemenea este important sa se analizeze variabile semnificative
nu doar pentru a evalua, ci si pentru a dezvolta motivatia studentilor
(Moreno et al., 2014).

29



Aspiratii si motivatii educationale... / Learners’ Academic Aspirations and Motivations...

Alte studii documenteaza influenta pozitiva a capitalului financiar
(Ryan et al., 2010) de care dispune familia elevului/studentului, asupra
realizarilor academice (de exemplu, posibilitatea de a avea acces la anumite
referinte bibliografice pe bazi de platd, posibilitatea plitii unor taxe de inscriere
la cursuri optionale etc.) (Byun et al., 2012). Beutler si colaboratorii
apreciaza ca pentru orice obiectiv propus elevii au cu siguranta o
motivare extrinseca (Beutler et al., 2008).

Studierea motivatiilor a avut drept punct de plecare teoria ierarhiei
nevoilor a lui Maslow (Noltemeyer et al., 2012), care sugereaza cd motivarea
copiilor este justificata de necesitdtile de realizare academica ce necesita in
primul rand satisfactia nevoilor primare (de exemplu, nevoi fiziologice,
necesitatea de a se simti in siqurantd, de afectiune) (Baard et al., 2004).

Conform teoriei auto-determinarii (Ryan & Deci, 2000),
oportunitdtile de satisfacere ale celor trei componente ale motivatiei
intrinseci vor facilita eficienta obtinerii de rezultate, ca o consecinta a
maximizarii nevoilor de dezvoltare si promovand excelenta in educatie
(AlHaqwi & Taha, 2015). Aceasta ipotezd a oferit un sprijin pentru
formularea multor Intrebdri de cercetare. Satisfacerea celor trei nevoi
intrinseci (La Guardia et al., 2000) a fost corelatda cu numerosi factori,
printre care contributiile voluntare (Baard et al., 2004) si de afectivitate
(Schneider & Kwan, 2013).

Nevoia de competenta, nevoia de autonomie si nevoia de
relationare sunt cele trei nevoi psihologice de baza (Pihlajamaa, 2017), a
cdror satisfacere promoveazd motivatia autonoma, performanta de Inalta
calitate si bunastarea (Baard et al., 2004). Acestea pot fi apreciate ca fiind
factorii determinanti ai sanatatii psihologice, deoarece utilizarea
satisfactiei nevoilor ajutd la indeplinirea functiilor cognitive si afective in
mod eficient (Uzman, 2014). Studiile efectuate de specialisti evidentiaza
importanta examinarii fiecarei nevoi psihologice iIn mod independent
(Gunnell et al., 2014). Relatiile interpersonale joaca un rol important in

cazul nevoii de relationare (Sadovnikova, 2016).

30



Capitolul 2. Teorii si abordari comportamentale

In contrast, nesatisfacerea necesititilor de bazi ar avea drept
consecintd neadaptarea (Sheldon et al., 1996). Din perspectiva autorilor
mentionati este necesar ca toate cele trei componente si fie indeplinite
simultan. Doar in acest context se poate atinge asa numita , stare de bine”
(Angner, 2010). Daca o persoana este conditionata, din motive variate, sa
renunte la una din cele trei componente motivationale, in favoarea
celorlalte (cazurile cele mai dese se referd la autonomie) pot apare situatii
conflictuale (Drugas, 2008) care, in mod firesc, indeparteaza persoana de
la atingerea stdrii de bine.

Se remarca o orientare cu intensitate mai mare in directia
aspiratiilor extrinseci, corelata in mod negativ cu indicatorii de sandtate
mintald, spre deosebire de orientarea prioritard catre aspiratiile intrinseci,
care se coreleaza pozitiv cu indicatorii de sanatate mintald (Kasser &
Ryan, 1996). Autodeclararea indeplinirii aspiratiilor intrinseci a fost
asociatd in mod pozitiv cu starea de bine (Kasser & Ryan, 1996; Ryan et
al., 1985; Ryan & Deci, 2000; Ryan et al., 1983).

Sheldon si Kasser (1998) au demonstrat, intr-un studiu
longitudinal, ca starea de confort a fost imbunatatitd prin atingerea
scopurilor intrinseci, in timp ce succesul in scopurile extrinseci a avut un
beneficiu minor. In plus, s-a evidentiat ci parentingul neimplicat, ins3
bazat pe control, este asociat cu dezvoltarea unor aspiratii extrinseci
relativ puternice (Uzman, 2014), in timp ce parentingul implicat, bazat pe
sustinerea autonomiei este asociat cu dezvoltarea puternica a aspiratiilor
intrinseci (Kasser & Ryan, 1996; Williams et al., 2000). Capitolele scrise de
(Ryan et al., 1966) si (Sheldon & Kasser, 1998) sunt surse excelente de

informatii in acest domeniu.

2.1.1 Motivarea intrinsecd. Motivarea extrinsecd

Definitiile motivarii extrinseci si intrinseci au devenit mai concise

prin identificarea unor factori predictori specifici reproductibili. O
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abordare relevanta pentru acest studiu constd in faptul ca obiectivele
extrinseci sunt in majoritatea cazurilor dependente de reactia celorlalti si
sunt de obicei clasificate ca un mijloc pentru atingerea unui scop, in timp
ce obiectivele intrinseci reflecta in principal satisfactia personala
(Schmuck et al., 2000).

Se face distinctie Intre motivarea intrinseca (Logan et al., 2011) si
motivarea extrinseca (Robinson et al., 2012). Cu alte cuvinte, aceasta este
o modalitate de a efectua o activitate pentru valoarea sa instrumentala.
Atat motivarea intrinsecd, cat si cea extrinsecd au drept rezultat
performanta (Borghans et al., 2013).

Lipsa unei directii bine definite in determinarea motivatiei
intrinseci sau externe in unele organizatii (Lee & Raschke, 2016) este o
preocupare majord, deoarece aceasta ar contribui la o mai buna
performanti a angajatilor. in lipsa intelegerii complete, acest lucru poate
duce la o frecventa crescuta a celor nemotivati, conducand la esecul
organizatiei. Sunt studii care recomandda ca motivatia intrinsecd si
extrinseca sa fie incluse explicit in teoriile privind motivatia muncii
(Gagné & Deci, 2005). in plus, trebuie si se stabileasca daci existd sau nu
o diferentd semnificativa intre cele doua tipuri de motivatie la nivelul
institutiei si, daca da, care este aceasta (Turner, 2017).

Valorile intrinseci, cum ar fi auto-acceptarea, afilierea si traditiile
comunitare sunt considerate a fi intr-un proces dinamic continuu,
deoarece acestea sunt direct legate de nevoile psihologice si reflecta
tendintele primare de dezvoltare personala (Kasser & Ryan, 1996).

Valorile extrinseci, inclusiv succesul financiar, faima si aspectul fizic
sunt In mod cert influentate de factori externi, cum ar fi recompense
observabile, pedepsele sau presiunea parintilor (Deci, 1975; Deci et al.,
2001). Chiar daca acestea interfera cu satisfactia nevoilor de baza, ele nu
pot oferi o rezistenta indirectd la valorile intrinseci (Deci & Vansteenkiste,
2004). Motivarea extrinseca contine trei forme aflate intr-o dinamica

continua, implicit cu posibilitatea de a fi modificate.
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Conceptul de motivare intrinseca este corelat cu o varietate de
comportamente ,spontane”. Treptat, conceptul a fost utilizat pe scara
larga pentru a explica o gama larga de activitati educative relevante.
Comportamentele motivationale intrinseci se bazeaza pe interes si prin
urmare nu necesitd nici o alta ,recompensa”. In contrast, comportamentele
motivate extrinseci sunt instrumentale, efectuate pentru anumite
recompense externe.

Numeroase alte studii s-au concentrat pe elemente contextuale
care tind sa majoreze sau micsoreze motivarea intrinsecd (Ryan & Dedi,
2000). Alte studii au ardtat ca feedback-ul perceput pozitiv tinde sa
sporeasca motivarea intrinsecd, in timp ce feedback-ul critic, ce include
aspecte negative, tinde sa se diminueze motivarea intrinseca si increderea

in competenta perceputa (Scott et al., 1992).

2.1.1.1 Perspectiva multidimensionala a motivatiei

In mod cert existd un interes continuu privind studiul motivatiei
(Farah-Jarjoura, 2014) dintr-o perspectivd  multidimensionald,
delimitandu-se in acelasi timp latura intrinseca, care presupune o abordare
a obiectivelor cauzata de convingerea cd persoanele se vor simti bine, de
cea extrinseca, cauzata de motive conjuncturale de interes (DePasque &
Tricomi, 2015; Drugas, 2010). Aceasta laturd multidimensionald este
justificatd de existenta a trei forme ale motivarii extrinseci, fiecdreia
corespunzandu-i grade diferite de auto-determinare. Din aceasta cauza, se
investigheazd dinamica diferitelor orientdri motivationale in asociere cu
rezultate la nivel educational sau ocupational.

O alta caracteristicd importantd a motivatiei este elasticitatea,
adaptabilitatea naturala a acesteia. Intr-adevar existd o tendinta natural
a multor participanti la cercetare de a interioriza modificarea
comportamentelor in functie de interesele pe termen scurt sau lung.

Hagger si Chatzisarantis (2008) sustin ca persoanele aliniaza

atitudinile si perceptiile lor de control si intentii, cu nevoile lor bazate pe
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motive, ca strategie orientatd in viitor (Hagger et al, 2015). In mod
similar, persoanele pot alinia convingerile lor cu motive de control. Ins
astfel de convingeri nu pot conduce la persistenta intr-un anumit
comportament, avand in vedere cd motivele controlate se concentreaza
asupra rezultatelor extrinseci care, dacd sunt eliminate, pot semnala lipsa
de importanta a monitorizarii comportamentului.

Un fapt aditional interesant la aceasta teoretizare este rolul pe care
normele subiective 1l joaca in medierea efectelor credintelor din teoria
auto-determindrii asupra comportamentului. De obicei, normele
subiective tind sa exercite presiuni sociale in a se angaja Intr-un
comportament, fapt care a fost recunoscut in cercetdrile anterioare.

Teoria de auto-determinare propusd de Ryan si Deci
experimenteaza una dintre cele doua forme de motivare: autonoma sau
controlata (Ryan & Deci, 2000). Din perspectiva motivarii autonome,
persoanele simt un profund sentiment de independenta in alegere (Moss,
2016). In schimb, atunci cAnd acestia au trairi controlate de motivare, ei
se simt obligati si condusi de forte care trec dincolo de sine, cum ar fi
manageri sau societate, in general. De obicei, atunci cand persoanele tind
sd simta ca le sunt acordate posibilitatile de alegere si de autonomie,

persistenta si bunastarea lor se imbunatatesc.

2.1.1.2 Relatia dintre motivarea intrinseca si cea extrinseca

Motivarea intrinsecd a aparut ca un fenomen important pentru
invatdmant, reprezentand un izvor natural al Invatarii si al realizdrilor
(Ryan & Deci, 2000). Pentru ca motivarea intrinseca conduce la invatarea
de inalta calitate si creativitate, este deosebit de important sa se detalieze
factorii si fortele care o pot insufla versus cei care o pot submina (Kasser
& Ryan, 1996; Robinson et al., 2012).

La fel de important in revizuirea actuala este explicarea diferitelor
tipuri de motivare care se incadreaza in categoria de motivare extrinseca.

In literatura clasicd, motivarea extrinseca a fost caracterizata printr-o
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forma palida si saracd de motivare (chiar daca este in realitate puternica),
care contrasteazi cu motivarea intrinseci. Insi teoriile motivationale
confirma existenta diferitelor tipuri de motivare extrinseca.

In teoria auto-determindrii distingem modalititi de motivare
bazate pe motive sau obiective variate, care dau nastere unei actiuni.
Distinctia de baza este intre motivarea intrinseca, care se refera la a face
ceva, pentru cd este In mod inerent pldcut sau interesant, si motivarea
extrinseca, care se refera la a face ceva, deoarece duce la un rezultat
separabil. Calitatea experientei si a performantei pot fi foarte diferite
atunci cand cineva se comporta in consens cu motivarea intrinseca si fata
de cea extrinsecd (Borghans et al., 2013; Kuvaas et al., 2017; Robinson et
al., 2012). Un scop al studiilor realizate este de a revedea aceasta distinctie
clasica intre motivarea intrinseca si extrinseca si de a rezuma diferentele
functionale ale acestor doua tipuri generale de motivare. Concret, este
pusa frecvent intrebarea daca motivarea intrinsecd si extrinseca sunt
antagonice (Covington & Miieller, 2001).

Cercetarea timpurie a constatat cd motivarea intrinseca ofera
oamenilor recompense extrinseci pentru efectuarea unei activitati. Un
comportament motivat intrinsec este prototipul activitatii de auto-
determinare autonoma, iar introducerea unor motivatii de natura
extrinseca tinde sa submineze experienta oamenilor de auto-determinare
si induce o schimbare la nivelul interfetei interior-exterior (Scott et al.,
1992). Alte studii au avut tendinta de a iIntdri opinia ca motivarea
intrinsecd si extrinseca sunt antagonice, comportamentele motivate
extrinsec fiind considerate autodeterminate, iar comportamente motivate
intrinsec descurajand auto-determinarea (Demir, 2010). In anumite
circumstante, recompensele extrinseci pot amplifica motivarea intrinseca
(Ryan et al., 1983).

Una dintre concluziile acestor studii este cd intre motivdrile
intrinseci si cele extrinseci este de fapt o legatura mai profunda. Exista o

sinergie intre cele doua tipuri de motivari, cea intrinseca putand fi
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completata sau chiar dezvoltata de cea extrinsecd. Exista insa si diferente
importante. Plecandu-se de la teoria auto-determinarii se poate spune ca
cele doud tipuri de motivare au comportdri diferite: auto-determinarea
este intrinsec legatd de comportamentele motivate intrinsec, in timp ce
atunci cand sunt motivate extrinsec comportamentele pot avea grade
diferite de auto-determinare. Se poate spune deci cd un comportament
poate sa nu fie considerat ca auto-determinat, daca este determinat sau
influentat de factori externi (Scott et al., 1992).

Astfel, tendinta spre asimilare sau de integrare poate orienta
persoanele nu numai sa facd ceea ce 1i intereseaza, ci, de asemenea, sa
internalizeze si sa integreze valoarea si reglementarea activitatilor care
nu ar putea fi interesante, dar le permit acestora sa se simtd atat autonomi
si in legaturd cu alte persoane din cadrul social (Ryan & Deci, 2000; Ryan
et al., 1983).

Aceste procese de internalizare si de integrare sunt mijloacele prin
care motivarea extrinseca poate deveni auto-determinata si, la fel ca

motivarea intrinsecd, poate promova invdtarea de inalta calitate.

2.1.1.3 Reglementadri comportamentale

Atunci cand o persoand este multumita, este promovatd
bundstarea psihologica. In cazul in care cele trei nevoi fundamentale sunt
satisfacute, motivarea, dezvoltarea si bunastarea unei persoane va fi
imbunititits. In schimb, in cazul in care cele trei nevoi nu sunt sustinute,
motivarea, cresterea economica si bunastarea vor fi diminuate. Cu alte
cuvinte, satisfacerea acestor nevoi psihologice va conduce la formularea
de diferite motive, care pot varia de la cele de ordin intrinsec la cele
extrinseci (Ryan et al., 1985; Ryan & Deci, 2000; Ryan et al., 1983;
Sadovnikova, 2016; Schmuck et al., 2000).

In acest context pot fi analizate reglementirile comportamentale

controlate versus cele autonome.
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Mai multe studii au testat ipoteza generala care stipuleaza
afectarea gradului de autonomie personald sau de auto-determinare a
unei persoane angajate intr-o activitate de invatare de modul in care sunt
prelucrate informatiile. O persoana este pe deplin angajatd in procesul de
invatare, fie prin motivarea intrinsecd sau prin auto reglementare
integrata (Robinson et al., 2012; Ryan & Kuczkowski, 1994; Ryan et al.,
1983; Ryan et al., 1966; Schmuck et al., 2000). Aceasta va intelege mai bine
si va fi mai flexibila in utilizarea informatiilor nou achizitionate. Modurile
de comportare rezultd din diferite grade de internalizare si de integrare.
Se cautd In mod natural a se intelege comportamentele motivate
extrinsec. Din aceste considerente, acestea pot fi plasate de-a lungul unui
proces continuu si asociate cu diferite grade de auto-determinare pentru
a fi mai usor explicate (Ryan et al., 1985).

Spre deosebire de reglementarea comportamentala interna care
corespunde situatiei in care persoana se simte liberd de orice constrangeri
pentru a-si decide propriul comportament, reglementarile comportamentale
extrinseci au fost impartite de Ryan et al. (1985) in patru categorii:

1. reglementare comportamentala externa — descrie comportamente
care sunt reglementate in mod deschis, cum ar fi promisiunea unei
recompense sau amenintarea cu o pedeapsa. Despre acest tip de
comportament se spune cd are un locus extern perceput de
cauzalitate (Ryan at al., 1985 apud Ryan & Connell, 1989).
Reglementarea externa cuprinde factorii si circumstantele
exterioare care influenteaza motivarea persoanelor.

2. reglementarea comportamentala de tip ,introiectie” (Briki et al.,
2015) — descrie comportamente ale unei persoane ce asimileaza
pasiv o impunere venitd din exterior, motivarea fiind teama de a
esua in a face , ceva care trebuie facut”. Acest tip de comportament
este asociat cu presiuni interne legate de cele mai multe ori de
stima de sine ce ,exprimd perceptia de sine ale unei persoane asupra

abilitdtilor si calitdtilor sale generale care ghideazd si/sau motiveazi
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procesele si comportamentele cognitive specifice” (Juth et al., 2008).
Actiunile sunt mai degraba constranse decat controlate, auto-
determinarea practic lipseste, comportamentul este asociat de
obicei cu un sentiment de anxietate (LLP/LdV/TOI, 2007; Steimer,
2002).

3. reglementarea comportamentala identificata - descrie un
comportament asociat unei persoane cu un obiectiv suficient de
important pentru a adopta un comportament diferit fata de cel
uzual auto-determinat. In cazul cursantilor, un astfel de
comportament poate sa apara corelat cu un examen extrem de
important, Insa este doar rareori observat in conexiune cu studiile
in sine. Acest tip de reglementare nu trebuie confundat cu
reglementarea comportamentalad de tip ,introiectie” sau externa
deoarece subiectul a identificat constient si a acceptat necesitatea,
fard a o considera o impunere externd (Negru et al., 2011).

4. reglementarea comportamentald integrata — descrie forma cea
mai autonoma de motivare extrinsecd. Este forma cea mai
apropiata de motivarea intrinsecd, insd se deosebeste de aceasta
prin aceea cd exista factori exteriori care o influenteaza, chiar daca
persoana simte utilitatea actiunii. Un exemplu poate fi
comportamentul legat de invdtare sub influenta mediului socio-
cultural care nu impune, dar exemplificd modele comportamentale
(Mulyadi et al., 2016)

Modalitatea de schimbare a comportamentului intr-un mediu
prestabilit se referd la adoptarea unui anumit tip de conduita congruent

cu valorile impuse sau sugerate (Gagné & Deci, 2005).

2.1.1.4 Relatiile dintre gradul de autonomie, cel de control si

procesul de invatare

Cercetdrile efectuate pe acest subiect au evidentiat in mod

constant importanta formelor autonome de motivare in convingerea

38



Capitolul 2. Teorii si abordari comportamentale

oamenilor de a adopta un comportament benefic pentru sanatate. Ca o
consecintd, cercetarea legatda de adoptarea teoriei auto-determinarii s-a
concentrat asupra conditiilor sociale care dau nastere unor forme
autonome de motivare.

Un aspect al mediului social care s-a dovedit a fi eficace in
promovarea motivatiei autonome este stilul interpersonal al celor care
furnizeaza instructiuni si feedback cu privire la comportamentele care au
un scop precis (Reeve, 1998). Cercetdrile au ardtat ca atunci cand avem de
a face cu persoane aflate in functii de conducere care sprijina autonomia,
subordonatii lor demonstreaza un nivel mai ridicat de autonomie fata de
sarcini si prezinta o mai mare perseverenta, angajament si bucurie. Foarte
importanta este interpretarea comportamentelor acestor persoane fizice
drept autonomie de sustinere, aceasta avand cea mai consistenta
influenta asupra angajamentului comportamental (Reeve, 2002).
Profesorii, antrenorii, pdrintii si prietenii sunt perceputi ca sprijinind
autonomia prin sustinerea auto-initierii, oportunitdtilor de alegere,
independentei in rezolvarea problemelor, implicarii in procesul de luare
a deciziilor, precum si latura personald, sentimentala, evitand presiunile
(Griffin, 2016). Este de asteptat ca autonomia de sustinere sa abordeze
mai probabil sarcini cu un stil motivational autonom.

S-a evidentiat necesitatea dezvoltdarii unor instrumente
psihometrice valide si fiabile de sprijin in intelegerea perceptiei
autonomiei. Cu toate acestea, putine studii au evaluat integritatea prin
analize cantitative. Hagger si colaboratorii s-au evidentiat in anul 2007
prin dezvoltarea unei scale psihometrice valabild pentru masurarea
sprijinului autonomiei percepute (Hagger et al., 2007).

Dat fiind faptul cd motivarea intrinseca si reglementarea integrata,
forma cea mai autonoma de motivare extrinsecd, sunt asociate cu o
implicare mai mare si persistenta in sarcini (Deci et al., 2001), cercetatorii
au Incercat sa identifice comportamente de autonomie de sustinere

semnificative afisate de alte persoane care sa sporeasca nivelurile de
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motivare autonoma relativa (Reeve & Jang, 2006). In unele contexte
sociale astfel de comportamente sunt cele care sustin Invatarea si
interesele, cum ar fi ascultarea, alegerea incurajatoare si oportunitatea,
oferind un feedback informational, un rationament semnificativ,
incurajare si sugestii prin radspunsurile la intrebari si declaratiile privind
in perspectivd (Hagger et al., 2007). Acest lucru a fost sprijinit la nivel
empiric, iar autonomia perceputd este asociata cu forme autonome de
motivare si persistenta comportamentala.

In ciuda unui numér mare de articole de cercetare despre
autonomia perceputa ca un predictor independent al motivdrii si a
rezultatelor psihologice si comportamentale, putine studii au furnizat o
evaluare sistematica a masurilor de sprijin al acesteia.

Se constatd o mai buna receptare a informatiilor de catre cei care
au fost in consens cu convingerile lor politice fata de cei care nu le-au
agreat. Cercetatorii au interpretat acest lucru ca un indiciu al faptului ca
este necesara o implicare mai activa si cunoasterea perfectd a materialelor
relevante pentru promovarea valorilor politice integrate pentru a avea un
impact semnificativ la publicul audient (Scott et al., 1992).

Grolnick si Ryan (1987) au implementat un alt tip de paradigma
pentru a investiga relatia dintre autonomie si invatare. Rezultatele
evidentiaza ca, in situatia in care elevii au avut o mai mare autonomie de
decizie, s-a inregistrat o stimulare la nivelul actului de invatare. (Grolnick
& Ryan, 1987).

Stilul de lucru si limbajul folosit influenteaza modul de
transmitere a sarcinilor. In situatia in care recompensele pentru
performanta obtinuta sunt acordate controlat, motivarea intrinseca este
supusa scdderii ca intensitate. Rezultate similare au fost identificate in
ceea ce priveste stabilirea limitelor privind comportamentul copiilor,
acestea influentand la randul lor in mod negativ motivarea (Koestner et
al., 1984; Scott et al., 1992).

Ryan si colaboratorii (1985) concluzioneaza ca influenta

controlului asupra rezultatelor chiar in contextul eficacitatii acestora, nu
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este suficienta pentru motivarea intrinsecd. O persoana poate fi la fel de
usor eficienta atunci cand este controlata ca atunci cand este autonoma.
Controlul, In mod cert influenteaza negativ motivarea intrinseca (Scott et
al., 1992).

Printr-un experiment realizat de Deci, Eghrari, Patrick si Leone
s-au testat doud ipoteze cu privire la contexte sociale si internalizare: in
primul rand, dacd internalizarea si integrarea vor fi facilitate prin
suportul autonomiei si implicarea semnificativa a altora; si, in al doilea
rand, daca internalizarea care are loc intr-un context de control va tinde
sd fie globald (Deci et al., 1994). Ratiunea semnificativd se referd la
intelegerea scopului propus si a traseelor care ar trebui parcurse pentru
atingerea acestuia. Propriile trdiri sunt acceptate si cunoscute. Alegerile
sunt efectuate prioritar fata de control. Din punctul de vedere al controlul
de sine ,reglarea emotiilor permite indivizilor si se adapteze circumstantelor
externe si contextelor sociale, ambele bazindu-se pe resursele neuronale
suprapuse” (Paschke et al., 2016) fapt confirmat de corelatiile pozitive intre
auto reglementarea comportamentali si auto-raportare. Ins3, daci nu au
existat factori mediatori care sa sprijine auto-determinarea, internalizarea
s-a reflectat in corelatiile negative dintre auto reglementarea
comportamentala si aceleasi trei variabile de auto-raportare (Deci et al.,
1994).

Atunci cand persoanele fizice interactioneazd cu autoritati,
asociatii nonguvernamentale, sau altii actori semnificativi, autonomia de
sustinere are un nivel de implementare mai mare (Scott et al., 1992).
Grolnick si Ryan (1987) au efectuat un experiment cu copii de scoala
pentru a compara rezultatele in contextul existentei a trei conditii de
invatare:

- ,0 conditie de Invdtare nedirectionatd, spontand in care elevii citesc un

pasaj pentru a raporta cat de interesant l-au gasit;

- o conditie de invatare directionatd in care experimentatorul nu a

mentionat testele sau gradele, ci pur si simplu a indicat cd el a fost
interesat de ceea ce elevii Invatd;
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- o conditie de invatare directionatd in care experimentatorul a informat
elevii cd invatarea lor va fi testata si clasificata” (Grolnick & Ryan, 1987).

Primele doud conditii au fost destinate sa promoveze o mai mare
autonomie In timp, iar cea de a treia s-a realizat Intr-o atmosfera
controlata extern. Dupa ce au citit textul, toti elevii au fost testati, iar
rezultatele au ardtat ca, desi elevii in ambele conditii de invatare
directionate s-au comportat mai bine din perspectiva memorizarii pe
dinafard a textului decat a facut grupul nedirectionat, de control, peste
cateva sdptamanii s-a evidentiat cea mai mare deteriorare a faptelor
memorizate. Conditia de notare a generat rezultate negative, iar cea
directionata fard control extern a condus la cele mai ridicate performante
(Grolnick & Ryan, 1987).

Benware si Deci (1984) au studiat efectele testelor in examinarea
gradului In care implicarea in invatarea conceptuala este ,activa” sau
,pasiva”. Rezultatele au indicat faptul cd elevii implicati activ au aratat o
mai mare intelegere conceptuald a materialului decat au facut elevii
implicati pasiv, controlat (Benware & Deci, 1984).

Importanta auto-determinadrii a fost, de asemenea, demonstrata in
contextul ruperii barierelor mentale impuse de propriile convingeri. S-a
demonstrat ca subiectii cdrora li s-au promis recompense financiare
pentru rezolvarea unei serii de probleme au avut un timp mai lung de
acceptare decat intr-un caz similar, dar fard recompense (Scott et al.,
1992).

Alte studii au explorat importanta legatda de relatiile
interpersonale (Martin & Dowson, 2009). Facilitarea competentei, asa
cum numeroase cercetdri au aratat, trebuie sa fie insotita de un sprijin al
autonomiei pentru invatarea de Inalta calitate.

Cercetatorii nu au gasit o definitie dihotomica pentru motivarea
intrinseca si extrinsecd, doar au precizat existenta unui concept continuu
in procesul de internalizare, definitd ca un proces de transferare a

reglementdrii comportamentului din exterior spre interiorul individului
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(Buckley et al., 2014). Acesta este necesar pentru reglementarea
comportamentelor care sunt motivate extrinsec in concordanta cu
normele sociale, care urmeaza sa fie transformate in valori personale.
Procesul de comutare a reglementdrii de la exterior la interior implica mai
multe niveluri care sunt definite in conformitate cu Deci, Ryan si colegii
lor (Deci, 1975; Deci et al., 1994; Deci et al., 2001; Ryan et al., 1985; Ryan
& Deci, 2000; Ryan et al., 1983).

Existd dovezi ca formele controlate de motivare sunt mai probabil
asociate cu normele subiective (Girelli et al., 2016; Hagger et al., 2007;
Hagger et al., 2015). Motivarea prezice corelarea autonomiei in mod
pozitiv cu normele subiective, iar efectele variaza in functie de context
(Girelli et al.,, 2016). Din perspectiva lui Girelli si a colaboratorilor,
normele subiective nu ar fi prezise de motivarea autonom4, sau ar avea
un efect negativ, in conformitate cu conceptualizarea modelului integrat.
Cu toate acestea este clar cd, In contextul in care convingerile altora sunt
internalizate de cdtre o persoand, va exista un efect al motivatiei
autonome in materie de norme subiective (Girelli et al., 2016).

Dacd autonomia este ridicata, persoanele nu vor fi in masura sa se
adapteze in mod eficient. Atunci cand unei persoane i se acorda
autonomie, aceasta s-ar putea simti coplesitd, ar fi in pericol sa nu se
poata adapta si implicit acest lucru compromite performantele
individuale, iar adaptarea fard autonomie ar putea fi utilizata in mod

singular pentru a finaliza activitatea solicitata (Niessen & Volmer, 2010).

2.1.1.5. Scale utilizate pentru a evalua motivarea

Scala generala de cauzalitate este uneori folosita pentru a evalua
autonomia si controlul. De exemplu, participantii primesc 17 viniete
despre situatii interpersonale, fiecare cuprinzand trei elemente. Unele
dintre elementele reflecta o orientare autonoma: o tendinta de a initia
rdspunsuri si de a manifesta interes din experientd. Alte elemente reflecta

o orientare controlatd, in care persoanele se simt obligate prin stimulente
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sd participe la situatii neprevazute, precum impunerea ce provine de la
alte persoane. Nivelurile de consistenta internd tind sa depaseasca 0.80
(Ryan & Deci, 2000).

De-a lungul timpului s-au dezvoltat o varietate de scale pentru a
evalua madsura in care persoanele dezvoltd sentimentul de autonomie in
mediul de lucru (Moss, 2016). Lloyd sintetizeaza cateva mdsuri pentru a
construi o scara care cuprinde sase elemente. Elementele tipice sunt de
genul In meseria mea, am control asupra orelor de lucru?” si , Treaba mea mi
permite s iau o multime de decizii pe cont propriu”. In mod specific, aceastd
scala se refera la masura in care persoanele pot ajunge la decizii in mod
independent, pot controla orele la care lucreaza si pot avea initiativa

personald sau de judecata (Lloyd, 2008).

2.1.1.6. Consecinte ale motivatiei intrinseci si extrinseci

In ansamblu, comparativ cu motivarea controlatd sau absenta unei
motivatii, motivarea intrinseca sau autonoma este asociatd cu o paleta
largd de rezultate dorite. In primul rand, motivarea intrinsecd sau
autonoma este legatd de stdri de dispozitie pozitiva, cum ar fi starea de
bine cuplatd cu mai putind epuizare si un stil de viatd mai sanatos,
impreund cu aderarea la recomandarile medicale.

Conceptul de motivare autonomad fata de cea controlatd poate
explica, de asemenea justificarea producerii unui efect dorit. In mod
specific, uneori, persoanele se simt mai putin motivate sa se angajeze
intr-o sarcind dupa ce sunt oferite stimulente, decat in lipsa acestora. In
acest mod furnizarea de stimulente, cum ar fi recompense sau pedepse,
poate diminua de fapt motivarea autonoma a indivizilor. Persoanele sunt
mai putin inclinate sa se bucure sau sa pretuiasca o activitatea ce
presupune stimuli externi (Moss, 2016).

Huang, Wang si Shi (2009) au studiat efectele pe care le au
sentimentul de proprietate si de alegere asupra motivarii (Huang et al.,

2009). Intr-un prim studiu a fost utilizat un test de asociere si clasificare
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pentru a determina atitudinea participantilor fatd de sase obiecte: o cana,
o figurind micd, ciocolatd, bomboane, un stilou, si un conducator (Huang
et al., 2009). Inainte de a fi efectuat acest test, persoanele care participau
la cercetare au fost informate ca altcineva au atribuit trei dintre aceste
obiecte cdtre participant si trei dintre aceste obiecte pentru ei insisi. In
acest studiu, participantii au preferat obiectele pe care le detineau. Astfel,
dreptul de proprietate a demonstrat ca poate afecta atitudinile, chiar daca
acele obiecte nu au fost alese.

Intr-un studiu, realizat de Chatterjee, Irmak, si Rose (2013), un
obiect de vanzare a fost plasat pe un birou. Unora dintre participanti,
desemnati in calitate de vanzatori, li s-a spus ca acel obiect este al lor si
ca il vor putea vinde mai tarziu in cadrul studiului. Alti participanti,
desemnati in calitate de evaluatori, au fost pusi sa studieze obiectul, fiind
informati ca vor avea ulterior in cadrul proiectului posibilitatea de a
decide intre acesta si 0 anumitd suma de bani. Ulterior, participantii au
fost incurajati si estimeze valoarea acelui obiect. In general, valoarea
estimatd de cdtre vanzatori a fost mai mare decat cea estimate de catre
evaluatori. In concluzie, atunci cAnd oamenii au considerat ci au detinut

obiectul, au majorat valoarea perceputa a acestuia (Chatterjee et al., 2013).

2.2 Teorii si aborddri comportamentale. Notiuni generale

Valorile sunt acele standarde personale si calitati dorite pe care
persoanele le stabilesc pe baza propriilor principii. Acestea sunt
constructe psihologice largi cu implicatii atat pentru comportamentul
motivat cat si pentru bunastarea personald, care ghideaza selectarea sau
evaluarea actiunilor, politicilor, oamenilor si evenimentelor (Schwartz &
Rubel-Lifschitz, 2009). Valorile dau directia unora dintre cele mai
importante decizii ale vietii, inclusiv alegerea unei disciplinei academice
pentru a se construi o carierd. Astfel, intr-o mare masurd, valorile
determina calitatea vietii, chiar daca de cele mai multe ori nu sunt

apreciate la adevaratul potential (Blome & Augustin, 2015).
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Teoriile motivationale trebuie raportate la un anumit context
social si economic, reflectand convingerile si un anumit comportament

uman fatd de repere specifice.

2.2.1 Teoria actiunii rationale

Teoria actiunii rationale (TAR), considerata una dintre cele mai
populare comprehensive teorii comportamentale, a fost adaptata cu
scopul de a modela cat mai precis gradul de acceptare al tehnologilor
moderne educationale de cdtre utilizatori (Balog & Cristescu, 2009).
Punctul de referintd al acestei teorie este dat de atitudine, factor ce explica
actiunile umane.

In consecintd, modelarea comportamentului principalilor actori
educationali functie de variabile de natura psihologicd, sociala si
economicd, poate fi asigurata prin cunoasterea naturii atitudinii
participantilor la procesul educational. Asocierea dintre perceptia si
evaluarea unui obiect este asimilatd cu atitudinea fata de acel obiect
(Ajzen & Fishbein, 2005). Concis, putem exprima atitudinea drept
tendinta de a actiona sau de a reactiona intr-un mod favorabil sau
nefavorabil la stimuli externi (Bentea, 2015).

La baza acestei teorii sta ipoteza ca factorii sociali si atitudinea
explica comportamentul (Kim et al., 2015). Comportamentul uman este
in primul rand ghidat de atitudinea sociala (Ajzen & Fishbein, 2005).
Intentia unei persoane de a se comporta intr-un anumit mod influenteaza
comportamentul individului fiind determinata de atitudinea sa
(Albarracin et al., 2001) si de normele subiective care se referd la regulile
generate din convenientele sociale (Balog & Cristescu, 2009; Kim et al.,
2015).

Intentia comportamentala depinde de normele subiective si de
atitudine care sunt influentate la randul lor de convingerile proprii si de

evaluarea consecintelor comportamentale (Yen-Tsang et al., 2012).
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Factorii latenti asociati teoriei actiunii rationale sunt prezentati in Figura
2.1a (Balog & Cristescu, 2009) si in Figura 2.1b (Zarzuela & Antdn, 2015).

Convingeri

personale |

Atitudini \
Evaluarea

convingerilor Intentie Comportament
personale

Convingeri |
normative

Norme
subiective

subiective

Motivatia de a
respecta
normele

conventionale

Convingeri Atitudini Intentie

Comportament

Norme
subiective

b

Figura 2.1. Teoria actiunii rationale: a-adaptata dupa (Balog & Cristescu, 2009)
si b-adaptata dupa (Zarzuela & Antén, 2015)

Conform teoriei TAR intentia si normele subiective sunt factorii
directi care influenteaza comportamentul. Alti cercetatori prezinta

intentia unei persoane de a avea un anumit comportament ca fiind
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expresia atitudinii sale, care, la randul ei, este influentata de convingerile
personale (Zarzuela & Anton, 2015).

Adaptarea acestei teorii la particularitdtile strategiilor
educationale utilizand resurse digitale a condus la dezvoltarea modelelor
de acceptare a tehnologiilor moderne in educatie (Almacik et al., 2012;
Banciu & Balog, 2013).

2.2.2 Teoria auto-determindrii

Pe parcursul ultimelor decenii, cercetatorii au dezvoltat o teorie
fundamentala a motivatiei umane, denumita teoria auto-determinarii
(TA) (Steiger & Lind, 1980). Aceasta teorie la nivel macro ,a evoluat de Ia
cercetarea asupra motivatiilor intrinseci si extrinseci si s-a extins pentru a
include cercetarea asupra organizatiilor de muncd si a altor domenii ale vietii,
realizind o distinctie intre motivatia autonomd (motivatia intrinsecd si
motivatia externd complet internalizatd) si motivatia controlatd (de exemplu
motivatia extrinsecd controlatd extern si intern)” (Logan et al., 2011). Teoria
auto-determindrii explica curiozitatea participantilor in procesul de
invatare, in corelatie cu perfectionarea si diversificarea competentelor, si
in viitor atingerea bunastdrii, subliniindu-se importanta mediului de
viata in satisfacerea celor trei nevoi de baza: autonomie, inrudire si
competenta. In timp ce alte teorii au subliniat importanta dintre inrudire
si competentd, teoria auto-determindrii se concentreaza, in special, pe
nevoia de motivare autonoma sau controlatd, amotivarea reflectand lipsa
acesteia (Krijgsman et al., 2017).

Teoria auto-determinarii, sau cel putin importanta autonomiei si
a alegerii, ar putea explica partial efectul de proprietate sau de dotare. In
mod specific, persoanele sunt mai inclinati sa aprecieze drept valoroase
bunurile (materiale si/sau morale) pe care le detin. Cu toate acestea, multe
studii evidentiaza confuzia intre dreptul de proprietate si cel de alegere.

Persoanele tind sa aleagd obiectele pe care le poseda. In consecintd,
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preferinta lor fatd de aceste obiecte poate fi atribuita simtului de
proprietate, alegerii, sau ambelor (Moss, 2016).

Oamenii sunt perceputi ca avand inclinatii profunde pentru
dobandirea de cunostinte si dezvoltarea de noi competente. Moran si
colaboratorii apreciaza , existenta unor tipuri distincte de motivare (externe,
interne, identificate, integrate si intrinseci)” (Almacik et al., 2012). Ins3,
teoria de auto-determinare sustine ca inclinatiile naturale ale oamenilor
pot fi sprijinite sau diluate de diferite contexte sociale. Strategiile de
invatare, cum ar fi utilizarea de evaludri, recompense sau diferite alte
presiuni externe, sunt, prin urmare, de un interes deosebit in cadrul
teoriei de auto-determinare, deoarece acestea influenteaza potentialul
uman pentru invatare si dezvoltare (Han & Yin, 2016).

Potrivit Deci si Ryan (2000b), teoria auto-determindrii reprezinta
fundamentul pentru intelegerea ambelor comportamente directionate
catre dezvoltare psihologica si bundstare (Deci et al., 2017). Prin urmare,
sunt descrise cauzele si efectele actiunilor oamenilor.

In cadrul teoriei auto-determinarii, motivele extrinseci se
diferentiaza de cele controlate, spre deosebire de cele autonome.
Cercetarea bazata pe aceastd teorie a demonstrat intotdeauna cd mai
multe forme autonome de motivare sunt corelate cu rezultatele pozitive
ale performantei academice, cu creativitatea si persistenta. In ceea ce
priveste contextele sociale, Willie sugereaza ca , motivele autonome, plus
energia si angajamentul asociate cu acestea, sunt sustinute de contexte care
imbunatdtesc experienta de autonomie, competentd si inrudire” (Moreno et al.,
2014). Sensurile politicilor profesorilor sau al scolilor care recompenseaza
sau pedepseste, au de asemenea, o importanta practica, deoarece acestea
contureaza tipul de management educational (Gunnell et al.,, 2014).
Diferentele surprinse la nivelul schimbarilor de motivare au fost corelate
cu modificdrile de performanta, iar declinul raspunsurilor de feedback a
fost atenuat metode sustinute de activare a memoriei (Borghans et al.,
2013).
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In mod traditional, teoriile motivationale au fost evocate pentru a
explica initierea unei actiuni, intensitatea si persistenta comportamentului si
sunt clasificate de catre Johnson (Johnson, 2005) in:

o ,teorii care considerd comportamentul unei persoane a fi influentat de
impulsul generat de diferite forte externe (asa numitele «stick theories»);

o teorii care considerd comportamentul unei persoane a fi influentat de
atingerea unui anumit stimulent (asa numitele «carrot theories»)”.

Teoria auto-determinarii stipuleaza ca oamenii au o motivare
intrinseca de a explora, intelege si asimila diferite cunostinte in mediul
lor. Aceasta motivare de a se angaja in mod activ este prezenta inca din
primele etape de dezvoltare personald si nu necesita presiuni externe
pentru a functiona. In plus, aceastd motivare Innascuta este implicata nu
numai in dobandirea de abilitdti cognitive, ci si in dezvoltarea auto-
reglementarii, prin procesele de internalizare si de integrare (Deci et al.,
2001).

Fiind una dintre cele mai comprehensive teorii testate empiric, se
observa o atentie deosebitd acordata necesitdtii de dezvoltare personala
(Roseanu & Drugas, 2009), pentru obtinerea unui prag ce confirma
,starea naturald de bine” (Drugas, 2008).

Teoria auto-determinarii se bazeaza pe teoria lui DeCharms
(DeCharms, 1968) care promoveazd ideea ca orice persoana , simte nevoia
sd fie «originea» si «segmentul de propagare» a propriei actiuni”’, iar
indeplinirea nevoilor interne universale (autonomie, competenta si
relationare) permite implicit implicarea totald a unei persoane in actiunile
in care este angrenatd. DeCharms explica comportamentul ca fiind
generat si reglementat de cauze interne sau externe. In situatia in care o
persoanad isi configureaza propriul comportament, auto-determinarea are
un nivel ridicat (Trandafir, 2014).

In situatia in care aceste necesititi nu sunt satisfacute, motivarea
individuala scade ca intensitate si relevanta. Procesele de inovare radicala

includ multe provocari neprevazute, ceea ce le face foarte exigente pentru
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angajati (Logan et al., 2011). Ce trebuie clar subliniat este ca modul de
manifestare a celor trei componente este total diferit.

Autonomia presupune atingerea obiectivelor dorite prin actiuni
dictate de propriile interese. Competenta este asimilatd meritocratiei.
Relationarea presupune sentimente de afectiune impartdsite cu cei
apropiati. Astfel, satisfacerea nevoilor de baza are drept rezultat
integrarea in societate si atingerea stdrii de bine. Este de dorit si
asigurarea unui cadru general, optim pentru satisfacerea acestor nevoi in
contextul dezvoltarii durabile (Kuvaas et al., 2017). Nesatisfacerea acestor
necesitati de baza are drept rezultat reticenta persoanelor in a se implica
in alte actiuni, disiparea energiei acestora si atingerea unei stari negative.

Teoria auto-determindrii aduce plus valoare componentei
psihologice ale muncii si cadrului organizational si include cinci mini
teorii separate sintetizate in 3 componente distincte (Van den Broeck,
2012a). Aceastd teorie cauta sa imbine caracteristicile tuturor teoriilor
motivationale, fiind foarte complexa atat din punctul de vedere al
structurii, cat si al continutului bazat pe continuum. Din aceste
considerente, aceasta poate fi asimilata unei macro teorii fundamentata
de cele doua directii principale aferente motivdrii intrinseci si extrinseci.
In plus este preocupata de tendintele oamenilor de crestere inerente si de
tendintele psihologice innascute (Ryan & Deci, 2000). Mai mult, aceasta
teorie sintetizeaza multiple particularitati ale conceptelor motivationale.
Definitia acesteia este relatatd de numeroase publicatii conform cdrora
distingem explicatii exprimate in functie de diferitele tipuri de motivare
si bazate pe anumite obiective, care dau nastere unei actiuni (Lepper et
al., 2005; Ryan & Deci, 2000).

Pe baza sub teoriei numita , teoria continutului conform obiectivului
urmdrit” (goal content theory), Kasser si Ryan (1993) au sugerat ca
obiectivele si valorile se impart in doua categorii: intrinseci si extrinseci
(Kasser & Ryan, 1996).
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In ansamblu, teoria auto-determindrii cuprinde cinci mini teorii
sau principii cheie, asa cum sunt prezentate in principal de cdtre Simon

Moss (Moss, 2016) si sintetizate in paragrafele urmatoare.

2.2.2.1. Teoria nevoilor fundamentale

Teoria nevoilor fundamentale delimiteaza cele trei nevoi
fundamentale pe care persoanele se straduiesc sa-si indeplineasca:
autonomie, relationare si competentd. Satisfacerea acestor nevoi
imbunatdteste starea de bine. Sarcinile care le permit oamenilor sa
satisfaca aceste nevoi sunt un mod intrinsec de motivare (Martinent et al.,
2015; Moss, 2016).

Numeroase cercetdri au explorat relationarea dintre nevoile
umane si atitudinile, respectiv motivarea pentru munca (Baard et al.,
2004). Din perspectiva cercetdrilor realizate pana in prezent, o necesitate
fundamentald reprezintd acea trebuinta, care, daca este indeplinita,
confera persoanei un nivel bun al stdrii de sanatate fizicd si psihologica
(Drugas, 2013).

Un aspect relevant pentru a intelege contextul cercetdrii de fata
este explicarea notiunii referitoare la starea subiectiva de bine sau
bundstarea (in engleza , well-being”). Specialistii argumenteaza ca ,starea
de bine” este determinatd de doud componente principale, din
perspectiva aprecierii calitatii propriei vieti, ceea ce in confera caracterul
subiectiv (Turchina et al., 2012):

o apreciere personald cel putin la nivelul satisfacator privind
realizdrile dorite si
o abordare per ansamblu pozitiva referitoare la realizarile dorite.

Dintr-o alta perspectivd, dar exprimand in esentd acelasi lucru,
perceptia asupra propriei vieti este generatd de nivelul de satisfactie si cel
de fericire, ce presupune un cumul de trdiri pozitive dominante fata de

cele negative.
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Cele doua trasaturi determinante sunt explicate si cuantificate de
standardele personale (Turchind et al., 2012). Diferentele sunt date de
modalitatile in care fiecare persoand se exprimad, figurativ vorbind. Din
aceastd perspectiva, cadrul teoretic asigura contextul pentru
monitorizarea dinamicii motivationale. Cu toate acestea sunt si voci care
evidentiaza carentele teoretice ale TA argumentand limitarea acesteia la

societatile cu un grad ridicat de dezvoltare (Drugas, 2010).

2.2.2.2. Teoria orientarii de cauzalitate

Teoria orientdrii de cauzalitate (TOC), subliniaza diferentele
individuale in motivatii. Abordarea principald semantica a teoriei
orientdrii de cauzalitate se bazeaza pe predictie si planificare, in conditiile
in care sunt cunoscuti factorii determinanti ai cauzei (Kuvaas et al., 2017).

Unele persoane, cu orientare de autonomie se angajeaza in
activitati care sunt In mod inerent placute, provocatoare si cu sarcini
importante, ce rezoneaza cu valorile lor de baza (Kasser & Ryan, 1996;
Steimer, 2002). Alte persoane, in schimb, demonstreaza o orientare spre
control, in care au sarcini complete, pentru recompense sau prestigiu. In
cele din urma, unele persoane nu au nici una dintre aceste motivatii
intr-un mod semnificativ, ceea ce le compromite atat persistenta, cat si
efortul potential depus in atingerea unui obiectiv (Moss, 2016; Olesen,
2011; Tkhostov & Rasskazova, 2013).

2.2.2.3. Teoria integrarii organismice

Teoria integrarii organismice explica internalizarea si integrarea
valorilor, si evidentiaza faptul ca motivarea extrinseca, care este tendinta
de a finaliza o sarcina, de a indeplini un stimulent tangibil, cum ar fi banii
sau recunoasterea, nu compromite intotdeauna persistenta sau starea de
bine (Ryan et al., 2010). Spre exemplu, o persoand poate vorbi initial

politicos doar pentru a evita o pedeapsa. Intr-adevar, in cazul in care
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autoritatile pledeaza evident pentru sustinere si incurajare, persoanele se
simt direct responsabile sa respecte regulile impuse de lege sau cele
guvernate de valorile morale universal recunoscute (Moss, 2016; Raeff,
2014). Teoria organismicd a motivatiei umane oferd o perspectiva
interpersonald si intrapersonald asupra influentelor comportamentului

social in multe contexte (Hagger et al., 2007).

2.2.2.4. Teoria de evaluare cognitiva

Teoria de evaluare cognitiva presupune cd oamenii sunt uneori
intrinsec motivati pentru a finaliza sarcinile. Prin aceasta teorie se
propune un cadru teoretic viabil pentru ,, explicarea efectelor diundtoare ale
recompenselor aferente performantei asupra comportamentelor motivate
intrinsec” (Baard et al., 2004). Persoanele simt ca unele sarcini sunt in mod
inerent placute, provocatoare, sau semnificative. Ei nu se simt pur si
simplu obligati sa desfasoare aceste activitati. Atunci cand se simte
prezenta motivarii intrinseci oamenii tind sa devina mai persistenti
(AlHaqwi & Taha, 2015). Din pdcate, atunci cand managerii, cadrele
didactice si alte autoritati Incearca sa controleze comportamentul altor
persoane prin stimulente, comenzi sau alte fortdri, simtul motivarii
intrinseci se diminueazad si scade persistenta (Moss, 2016).

Fiecare teorie motivationala contine, in mod explicit sau implicit,
credinte interpersonale, strategii si practici privind motivatia persoanei
(Kasser & Ryan, 1996).

Psihologia comportamentald sugereazd ca recompensele aferente
performantei imbunétitesc rezultatele obtinute. In contrast, teoria
evaludrii cognitive prezice cd recompensele aferente performantei
submineazd motivatia si performanta (Hendijani et al., 2016).

Motivarea intrinseca se poate asocia cu cea extrinseca din anumite
perspective. De exemplu, recompensele specifice motivatiei extrinseci
(beneficii materiale sau morale reduse) pot contribui la scidderea

motivdrii intrinseci (indeplinirea cu succes a unei sarcini dificile,
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colaterala atributiilor stipulate in fisa postului) (Deci et al., 2001). In acest
context s-a dezvoltat teoria evaluarii cognitive, considerata o subteorie a
macro-teoriei auto-determindrii ce studiaza modul in care motivarea

intrinseca este influentata de cea extrinseca (Deci, 1975).

2.2.2.5. Teoria continuturilor scopurilor

O alta teorie, numita teoria continuturilor scopurilor face
diferenta Intre obiective, respectiv intre cele care tind sa promoveze
motivarea extrinseca si cele care tind sa stimuleze motivarea intrinseca.
In mod specific, obiectivele, cum ar fi succesul financiar, aspectul si
popularitatea tind sa coincida cu o motivare extrinsecd si, in consecinta,
se poate diminua atat persistenta, dar si impiedica indeplinirea nevoilor
fundamentale. In consecintd, starea de bine poate sa scada. Obiectivele
care se concentreaza in jurul valorii de comunitate, dezvoltarea personala
si relatiile care satisfac nevoile fundamentale, cresc motivarea intrinseca
si promoveazd starea de bine (Gunnell et al., 2014; Moss, 2016).

Tan si Tan (2002) enumera sase motive distincte pentru a se angaja
in muncad temporard. Patru dintre aceste motive ce implicd angajarea
temporard au caracter de voluntariat. De exemplu, unele persoane
prefera munca temporara pentru a se asigura ca pot dedica mai mult timp
pentru familia lor. In al doilea rand, unele persoane aleg angajarea
temporard pentru a facilita achizitia de competente suplimentare,
deoarece cu ajutorul acestora se pot angaja ulterior intr-o varietate de
joburi. In al treilea rand, unele persoane preferd munca temporara din
motive economice, astfel incat s suplimenteze veniturile familiei. In al
patrulea rand, unele persoane aleg munca temporara pentru a ocoli
anumite responsabilitati nedorite, cum ar fi o politicd de socializare in
afara orelor de birou (Moss, 2016; Tan & Tan, 2002).

Motivele justifica faptul ca angajarea temporara este adesea
involuntard. Unele persoane isi asuma roluri temporare pentru a

demonstra calitatile lor. Scopul, in cele din urma, este de a asigura un loc
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de munca permanent. Cu toate acestea unele persoane nu si-au putut
asigura un viitor stabil din punct de vedere ocupational, din cauza unui
deficit de competente sau experiente relevante.

Cu toate acestea De Cuyper si De Witte (2009) au sustinut existenta
a sase motive definite de teoria auto-determinare ce pot fi clasificate in
trei grupe: autonome, controlate si instrumentale (De Cuyper & De Witte,
2009; Moss, 2016). Motivele autonome sunt legate de nevoile intrinseci,
cum ar fi competenta si relatii, respectiv familia. Motivele controlate se
referd la nevoile extrinseci, cum ar fi bani sau de putere sau motive
economice. In cele din urma, motivele instrumentale includ incercirile de
a demonstra anumite calitdti ca un mijloc de a asigura angajarea
permanenta mai tarziu, pentru a atinge scopul propus. Motivele
instrumentale nu sunt independente fata de cele autonome si controlate.

Diferentele de varsta reflectate in motivarea intrinseca si
extrinseca, precum si relatiile dintre ele au fost examinate intr-un
esantion etnic divers. Autorii au constatat cd motivarea intrinseca si
extrinseca sunt corelate doar moderat, ceea ce sugereaza ca ele pot fi in
mare masurd ortogonale. Din cercetdrile prezentate de Lepper si
colaboratorii rezulta cd motivarea intrinseca a inregistrat o scadere liniara
semnificativd de la clasa a 3-a, la clasa a 8-a. In plus, s-a dovedit a fi
corelata pozitiv cu scorurile standardizate de testare la toate nivelurile.
Motivarea extrinsecd a evidentiat cateva diferente in functie de varsta
elevilor si s-a demonstrat a fi corelatd negativ cu rezultate academice.
S-au observat, In mod surprinzdtor, putine diferente in functie de sex sau
etnie la copii (Lepper et al., 2005).

Participarea la activitati sociale indeplineste, de asemenea, o
satisfactie fundamentala de viata (Moss, 2016).

Garcia si Pintrich (1996) au studiat efectele autonomiei asupra
motivarii si a performantei la elevi dintr-o clasa de colegiu. Ei au
descoperit ca autonomia, desi nu in mod direct, faciliteaza note

superioare, consolideaza orientarea intrinsecd obiectiva, constientizeaza
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valoarea sarcinii si auto-eficacitatea. Aceasta cercetare ofera
argumenteaza beneficiile promovarii autonomiei in mediile academice.
In mai multe studii motivarea de auto-determinare a fost legata de
rezultate diferite educationale pe intreaga perioada de studii, de la scoala
primara la invdtamantul superior. Cateva dintre acestea au demonstrat
ca studentii care au avut mai multe forme de auto-determinate
motivationale pentru a efectua sarcinile primite au rdmas pe o perioada
mai indelungata intr-o formd de Invatamant decat cei care au avut mai
putina motivare de tip auto-determinate (Farah-Jarjoura, 2014).
Intr-adevir, efectele de responsabilitate pot fi moderate de mai
multi factori, cum ar fi reputatia personald. Intr-un studiu realizat de
Laird, Perryman, Hochwarter, Ferris, si Zinko (2009), participantii au
completat un chestionar care a cuprins mai multe scale (Laird et al., 2009).
In primul rand, o serie de mai multe elemente, cum ar fi ,, Eu de
multe ori trebuie si explic de ce fac anumite lucruri la locul de muncd”, au fost
incluse pentru a masura nivelul de responsabilitate resimtit. In al doilea
rand, s-au aplicat o serie de chestionare pentru a evalua o varietate de
rezultate, cum ar fi depresia, tensiunea si satisfactia la locul de munca. In
al treilea rand, reputatia perceputd de catre persoane a fost evaluatd cu
elemente cum ar fi ,Sunt considerat cu vederi extreme de citre altii”.
Participantii care au raportat o reputatie modesta au resimtit
responsabilitatea pozitiv corelata de gradul de depresie, tensiune si
nemultumire la locul de munca. In schimb, in cazul in care participantii
au raportat o reputatie ridicatd, a resimtit responsabilitatea invers
proportionala cu aceste dificultati afective (Laird et al., 2009; Moss, 2016).
Aceeasi autori afirma ca atunci cand persoanele simt reputatia lor este
fragild, responsabilitatea poate provoca in mod evident un stres. In plus,
raspunderile pot genera conflicte intre membrii organizatiei. O scadere a
responsabilitdtii persoanelor care simt ca reputatia lor este puternica,
le-ar putea provoca stres. Aceste persoane ar putea percepe faptul cd, in
aceste conditii, calitatile lor ar putea sa nu fie recunoscute, iar reputatia

acestora s-ar putea diminua.

57



Aspiratii si motivatii educationale... / Learners’ Academic Aspirations and Motivations...

Auto-determinarea este legatd de conceptul de emancipare
psihologicd. Potrivit lui Thomas si Velthouse (1990), emanciparea
psihologica reflecta gradul in care persoanele simt ca pot alege ce tip de
actiune ar dori sa urmeze, care dintre preocupari sunt semnificative si
daca se simt competenti si responsabili in aceste eforturi (Thomas &
Velthouse, 1990). Pe scurt, emanciparea psihologica pare sa implice patru
dimensiuni: determinarea de sine, de recunoastere, de competenta si de
impact.

Daca managerii au sprijin din partea colegilor, la subordonati va
creste, de asemenea, sentimentul de competenta. In cazul in care
participantii sustin elemente cum ar fi ,, Am nevoie de sprijin de la colegii mei
sd-mi fac treaba bine”, acestia se simt Imputerniciti. Increderea
corespunzatoare ca orice probleme sau anxietdti vor fi depdsite, vor
permite persoanelor sa orienteze atentia asupra propriilor lor valori si
scopuri.

Alte cercetdrile indica faptul cd liderii transformationali, care
prezinta o viziune avangardista asupra viitorului, au tendinta de a spori
inovatia organizatiilor. Cu toate acestea, acest beneficiu vizionar al
liderilor este pronuntat numai atunci cand angajatii se simt puternici
(Moss, 2016).

Obiectivul motivational de intervievare este de a stimula
motivarea intrinseca si, in cele din urmad, pentru a facilita schimbarea
(Miller & Rollnick, 1991, apud Miller & Rollnick, 2002).

Radacinile distinctiei dintre motivarea intrinseca si cea extrinseca
nu pot fi clar remarcate pana in anii 1950, deoarece conceptul intrinsec
era legat de nevoile de ordin superior, dar si de autonomie si realizare.

Avand in vedere ca definitiile extrinseci si intrinseci au devenit
mai concise dupad anii 1980, sensul din spatele motivatiilor s-a schimbat.
O definitie relevanta pentru aceastd investigatie argumenteaza faptul ca
obiectivele extrinseci sunt in majoritatea cazurilor dependente de reactia

celorlalti si sunt de obicei clasificate ca un mijloc pentru atingerea unui
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scop, In timp ce obiectivele intrinseci par a reflecta un sentiment de
satisfacere iIn mod inerent a individului (Kasser & Ryan, 1996).

In timpul adolescentei elevii experimenteazi o serie de modificari
care sunt cognitive si sunt susceptibili de fi mai sensibili la opiniile altora,
de a accepta cd valoarea personala este definitd de factori extrinseci
subiectivi (de exemplu hainele pe care le poarta, statutul activitatilor in
care participa). Credinte nejustificate ale adolescentului despre
preocuparea altor persoane constituie ceea ce cercetatorii au denumit
~egocentrismul adolescentei” ce rdspunde la doud constructii mentale
diferite, formulate de publicul imaginar si de imaginatia personala
(Beutler et al., 2008).

Publicul imaginar al unui adolescent este perceput probabil ca
rezultat al raspunsurilor sale care se bazeaza pe perceptii care nu constau
in experientele reale cu altii. In cazul in care publicul nereal este la apogeu
de dezvoltare (de obicei, in timpul anilor de la mijlocul adolescentei),
adolescentii sunt susceptibili de a exagera constiinta de sine despre
judecatile altora si despre criteriile pe baza cdrora sunt luate aceste
hotarari (Negru et al., 2011).

In plus, adolescentii se considerd ca fiind deosebiti, unici si
importanti. Ca rezultat al acestei unicitati percepute, adolescentii de
multe ori ajung sa creada ca ei sunt singurii care au experimentat cu o
intensitate maximd, o bucurie sau o infrangere (Jaworska & MacQueen,
2015). Acest sentiment de unicitate este, de asemenea, de natura sa
conducd la adolescenti un sens de imunitate cu privire la rezultatele
anticipate ale alegerilor pe care le fac (Luthar, 2003). Chiar si atunci cand
adolescentii au fost avertizati cu privire la consecintele negative ale
diferitelor alegeri, ei au adesea dificultati in asocierea acestor consecinte
cu prognosticul propriilor lor actiuni (Albert et al., 2013). Acest lucru a
fost dovedit a avea implicatii semnificative pentru implicarea
adolescentilor intr-un numar mare de actiuni cu un comportament de risc
accentuat (Hoskins, 2014).
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Pe parcursul acestei perioade de discernamant imatur,
adolescentii pot stabili o identitate personald care este definita
necorespunzator de judecdtile percepute ale altora si de capcanele
externe asupra cirora este posibil si se bazeze acea identitate. In plus,
adolescentii, in timp ce cresc pot experimenta asteptari nerealiste care 1i
pot afecta uneori ireversibil din punct de vedere al dezvoltdrii personale
(Ogilvie, 2017).

Intelegerea variabilititilor abilititilor de pregitire scolard, ca o
specificitate a muncii depuse de un elev, este importanta, deoarece anii
copildriei, mai ales cele timpurii, semnificd o tranzitie sociala majora
pentru copii mici (Pratt et al., 2016). Studiul dezvoltat de Pratt si
colaboratorii sdi se concentreaza pe trei aspecte distincte ale abilitatilor
de pregatire scolara la nivel prescolar cunoscute a avea o certa importanta
pe termen lung din punct de vedere social si academic: realizarile
elevului privind matematica timpurie si alfabetizarea, regulile auto-
impuse si comportamentul adecvat. In acelasi timp aceeasi cercetatorii
evidentiaza contributia riscanta pe care o pot avea anumite contexte
familiale asupra dezvoltdrii complexe ale copiilor in cele trei domenii
abordate, si aici se refera explicit la , factorii de risc familial cere sunt deosebit
de problematici pentru succesul scolar”, structura familiei (mai multi copii,
de exemplu), rasa/statutul de minoritate etnica, venitul familiei, statutul
de parinte unic etc. (Pratt et al., 2016).

Efectele modificarilor componentelor motivationale la locurile de
muncd asupra atitudinilor si comportamentelor au fost evaluate intr-un
design cvasi-experimental (Hackman et al., 1978). Rezultatele au aratat ca
,satisfactia generald si cea particulard referitoare la avansare, dar si motivarea
internd au fost afectate de modificdrile cea au avut loc. Satisfactia fatd de
contextul de lucru nu a fost afectatd. Efectele modificarilor asupra
absenteismului si a performantei au depins de nevoile de promovare ale
angajatilor, care, de asemenea, au avut tendinta de a modera atitudinea fatd de

schimbare. Contrar asteptdirilor, propriile necesitati de crestere ale angajatilor nu
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au fost afectate de alterarea caracteristicilor motivationale la locurile de munci”
(Hackman et al., 1978).

Mai multd siguranta In atasamentul general manifestat de
persoane a fost asociat cu o mai mare bundstare si reusita in relatii (La
Guardia et al., 2000). Satisfactia nevoii intrinseci la locul de munca
influenteazd dezvoltarea sociala si bundastarea concretizate prin
evaludrile de performanta si bundstarea psihologicd a angajatilor, in
conformitate cu descoperirile eco-culturale (Deci et al., 2001). in plus
sprijinirea autonomiei ar putea anticipa atitudinea comportamentala
(Ryan & Deci, 2000).

Conform teoriei de auto-determinare, un stil de reglementare
integrat Impreund cu motivarea intrinseca, reprezinta fundamentul
pentru o functionare auto-determinantd, care, in sensul sdu cel mai deplin
se caracterizeaza printr-o implicare totala de la sine (Scott et al., 1992).

Unele studii au utilizat paradigme spontane sau indirecte pentru
a testa ipoteza cd, atunci cand oamenii sunt liberi de orice presiune pentru
a Invata, rezultatele Invatdrii vor depinde de interesul manifestat si de
sentimentul de autonomie personala. De exemplu, Ryan, Connell, si Plant
(1990) au cerut studentilor de colegiu sd citeasca un pasaj si au evaluat
gradul de interes si pldcerea cu care au lecturat materialului. Apoi au dat
elevilor un examen din material. Rezultatele au aratat o corelatie
puternica pozitiva intre interesul/pldcerea manifestatd si intelegerea
materialului. Se pare, deci, ca motivarea intrinseca, asa cum este reflectata
in interesul unei persoane si pldcerea, sunt factori importanti pentru
invdtarea spontana (Scott et al., 1992).

O serie de alte studii s-au extins asupra constatarilor pe care
diferite forme de motivare sunt legate de imbunatdtirea procesului de
invatare (Leal et al.,, 2013). Totodata s-a demonstrat ca reglementarea
externa si reglementarea introiectie s-au corelat pozitiv cu anxietatea la
scoald si cu abandonul scolar (Doron et al., 2011), in timp ce mai multe

forme autonome, respectiv reglementarea integratd si motivarea
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intrinsecd au fost corelate negativ cu abandonul scolar (Legault et al.,
2007).

In concluzie, numeroase studii demonstreazi ci invitarea
conceptuald de Inaltd calitate este promovata de forme diferite de auto
determinate promovate de factori sociali contextuali si este afectata de

mai multe forme de control.

2.2.3 Teoria comportamentului planificat

Spre deosebire de motivarea intrinseca care dateaza inca din 1890
(Haupt, 2001), odatd cu formularea ipotezei cd existd o legaturd directd si
pozitiva intre motivarea intrinseca si urmadrirea propriilor obiective,
conceptul de motivare extrinseca a fost introdus ulterior, odata cu
dezvoltarea teoriilor comportamentale empirice (Ryan & Deci, 2000;
Schmuck et al., 2000; Scott et al., 1992). Instinctiv persoanele sunt dornice
de sentimente pozitive si doresc sd le evite pe cele negative. Din aceste
ratiuni s-au dezvoltat diferite teorii comportamentale care au ca si
subiect, de exemplu, impulsivitatea (Lo et al., 2016). Auto-controlul este
definit ca o abilitate individuala inerenta, insa dorinta de luare a
deciziilor sub influenta impulsului de moment, in functie de mediu, de
stimuli interni si externi, poate compromite realizarea obiectivelor prin
erodarea acestei capacitdtii personale. Interesanta este si observatia des
intalnita in literatura de specialitate, conform cercetarilor realizate de
Steers, ,,oricine va urma acel comportament care a avut rezultate pozitive si nu
le va repeta pe cele care nu avut rezultatele dorite” (Steers & Shapiro, 2004).

Atitudinea generala fatd de diferite nivele educationale, dar si
ocupationale este un bun predictor al modelelor comportamentale
singulare (Berring et al., 2015). Cu toate acestea, multi cercetdtori
continua sa fie interesati si de posibilele efecte secundare asupra

comportamentelor specifice (Ajzen & Fishbein, 2005).
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Incercarea cea mai directa si mai sofisticatd de a aborda procesele
prin care atitudinile generale pot influenta efectuarea unor
comportamente specifice poate fi gdsita in modelul lui Fazio (Berring et
al., 2015). Acesta presupune ca atitudinile generale pot influenta sau
favoriza perceptiile si judecatile asupra informatiilor relevante pentru
obiectul atitudinii, care sunt congruente cu valenta atitudinii.

Atunci cand oamenii sunt suficient de motivati si au capacitatea
cognitivd de a face acest lucru, ei pot prelua sau construi atitudinile lor
fata de un obiect intr-un mod extenuant. Atunci cand motivarea sau
capacitatea cognitivd este scazutd, atitudinile pot deveni disponibile
numai In cazul in care acestea sunt activate in mod automat.

Cercetari recente (Girelli et al., 2016) au integrat teoria de auto-
determinare si teoria comportamentului planificat, deoarece procesele
care le explica pot fi complementare. Tot mai multi cercetdtori au indicat
faptul ca variabilele motivationale de la teoria de auto-determinare pot
exercita efecte asupra variabilelor sociale cognitive din teoria
comportamentului planificat (Girelli et al., 2016).

Influentele pot fi derivate din alte orientdri motivationale care
conduc la un comportament.

In conceptualizarea original a teoriei de auto-determinare au fost
implicati Deci si Ryan (1985) care percep teoriile cognitive (de exemplu
teoria comportamentului planificat) printr-o proiectare cognitivd a unui
viitor dorit (Deci et al., 1994). Ceea ce lipseste, desigur, este luarea in
considerare a conditiilor in care organismului face fatd dorintelor.
Persoanele vor armoniza convingerile lor cognitive, sociale, cum ar fi
atitudinile, la motivele lor autonome, deoarece aceste credinte percepute
vor duce la o viitoare angajare in comportament pentru a obtine rezultate

intrinseci sau autonome.
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2.2.4 Teoria expectantei

Si totusi care sunt cauzele care conduc la aparitia motivatiei? Una
dintre acestea poate fi teoria expectantelor care are la baza premisa ca
gradul de implicare a unei persoane intr-o activitate depinde de nivelul
de recompensd imediata sau ulterioara pe care o vizeaza.

Este evidenta asteptarea privind un rezultat pozitiv obtinut in
contextul unor eventuale pierderi minime.

Teoria expectantelor afirma ca actul decizional individual este
influentat de perceptia privind avantajele ce pot fi sau nu obtinute in
urma unei actiuni.

Teoria asteptarilor presupune urmatoarele componente:

1. asteptarea (corelatia dintre implicare si rezultat),

2. modalitatea de actiune asociata (corelatia dintre mijloace si
rezultat) si

3. perceptia indicilor asociati evaludrii finale (aprecierea
rezultatelor).

Gradul motivatiei este o rezultanta a celor trei componente. Este
cert faptul cd nivelul ridicat al motivarii este influentat de nivelul fiecdrei
componente (de exemplu, lipsa oricirei componente induce un grad scizut al
motivdrii).

Obiectivul principal al teoriei expectantei este dat de atingerea a
ceea ce In sine presupune bunastarea, spre deosebire de teoria auto-
determinarii, care asociaza bundstarea cu realizarea unui deziderat
(Trandafir, 2014).

2.3 Concluzii privind teoriile comportamentale

2.3.1 Concluzii cu privire la teoriile motivationale

Nu exista o teorie universald recunoscutd care sa prevada si sa

explice ce ocupatie sau/si educatie va avea o persoand in viitor, pe baza
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unui cumul de informatii centralizate la un moment dat. Pentru a intelege
cat mai corect comportamentul si a sprijini o orientare adecvatad si
eficienta pe termen lung, este necesara o abordare multidimensionala a
aspectelor teoretice motivationale.

Teoria de auto-determinare poate explica unele descoperiri
fascinante. De exemplu, deloc surprinzdtor, angajatii sunt mai putin
implicati in activitatea lor atunci cand altcineva, cum ar fi
supraveghetorul lor, nu impune un termen limita. Interesant, aceasta
problema se disipeazd in cazul in care angajatii urmeaza sa stabileasca
termene mai stricte. Acest comportament presupune un sentiment de
alegere, care favorizeazd o motivare autonoma (Laird et al., 2009; Moss,
2016). Persoanele expuse la situatii In care exista o atmosfera
controversata, criticd, au un comportament defensiv, de aparare
dezvoltandu-si mecanisme de aparare la nivel intra personal, dar si la
nivel interpersonal. Trandafir afirma despre teoria auto-determinarii ca
aceasta se pronuntd in contextul a trei tipuri de medii sociale: , mediile
sociale care sprijind nevoile, mediile sociale in care nevoile sunt private si mediile
sociale in care nevoile sunt contracarate” (Trandafir, 2014).

A fost identificata o relatie puternicd inversa intre nivelul implicirii
parintilor in educatia copiii lor si atentia acordatd de cdtre profesori acestora. Se
constata cd o atentie din partea profesorilor nu este intotdeauna pozitiva.
Aceasta este Indreptatd in primul rand cdtre indrumarea
comportamentald, mai degraba decat sa faciliteze invatarea (Grolnick &
Ryan, 1987).

Teoria auto-motivatiei a aparut dintr-o abordare umanista asupra
motivarii umane (McDonald et al., 2005). Principalele ipoteze asociate
acesteia se concentreaza asupra celor trei nevoi psihologice inerente:
competenta, inrudire si autonomie. Competenta si eficienta sunt necesare
in efectuarea actiunilor. inrudirea se refera la necesitatea de a simti ci o
persoand este legata de altii si are un sentiment de apartenentd la un grup

social (Farah-Jarjoura, 2014).
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Cu toate ca nu sunt in Intregime in concordantd cu teoria auto-
determinarii, De Cuyper and De Witte au ardtat cd numai motivarea de a
demonstra calitatile ca un mijloc de a asigura mai tarziu angajarea
permanenta a fost corelata cu satisfactia profesionala si cu angajamentul
(De Cuyper & De Witte, 2009). Motivele autonome si controlate nu au
legatura, In general, cu aceste atitudini. Persoanele fizice, care au drept
motivatie angajarea si calitatile necesare locului de muncd, au succes in
cariera.

Definirea conceptului de nevoi a fost deosebit de utila, mai ales
din perspectiva componentei , satisfactie” deoarece are utilitate euristica
substantiald (Asadi-Lari et al., 2004). O anumita dimensiune si prognoza
a mediului social poate sa conduca prioritar la rezultate pozitive legate
de munci. In consecints, nevoia de satisfactie este corelati pozitiv cu
rezultatele observabile si cuantificabile ale unei activitati.

Legatura nevoi-termen temporal a fost utilizata cel mai frecvent
pentru a particulariza si delimita dorintele si motivele unei persoane.
Privite astfel, nevoile sunt abordate ca variabile individuale diferite, fiind
evaluate si apoi utilizate pentru a prezice rezultatele academice, fie in
mod direct, sau indirect, influentate fiind de interactiunea cu
caracteristicile mediului privind estimarea satisfactiei, motivarii,
absenteismului si evaluadrii calitatii muncii prestate (Baard et al., 2004).
Tineretul este curios, vocal si motivat si este capabil de a induce un
impact semnificativ asupra viitorului unei natiuni (Berring et al., 2015).
Important este ca energiile lor sa fie canalizate in directia corectd, pentru

a extrage, din capacitdtile acestora, cele mai bune performante.

2.3.2 Concluzii cu privire la aborddrile motivationale

Se remarca caracterul mixt al studiilor pe acest subiect, ce include
atat o componentd cantitativd, cat si una calitativa, procedurile
experimentale utilizate pentru investigatii abordand de cele mai multe

ori relatia dintre ,,ce face o persoand si ce spune ea despre ce face” (Oliveira-

66



Capitolul 2. Teorii si abordari comportamentale

Castro & Rharzem, 1990). Motivarea intrinseca sau autonoma este legata
de performanta cognitivd, de creativitatea si intelegerea conceptuald. In
plus se coreleaza cu comportamentul social, spre exemplu un control mai
bun asupra prejudecatii (Moss, 2016).

Analiza de motivare extrinseca autodeterminata a fost formulata
pentru procesele de dezvoltare. Procesul natural de integrare opereaza
simultan la nivelul intra personal, in cazul in care aceasta promoveaza o
mai mare Incredere In propria personalitate, si, de asemenea, la nivel
interpersonal, in cazul in care acesta promoveaza relatii satisfacdtoare in
mediul social (Scott et al., 1992). Internalizarea privind aprobarea cu
privire la un anumit tip de comportament presupune ca dorintele
exprimate de altii de a actiona in interesul lor sprijina sentimentul lor de
sine. Prin urmare, ei se vor simti autonomi atunci cand actioneaza, chiar
daca o fac la initiativa altora. Actiunile si comportamentele care nu sunt
aprobate de altii sunt susceptibile de a fi externe, si percepute ca fiind
controlate (Girelli et al., 2016)

Motivarea umana este studiatd intens pentru a explica alegerile
ocupationale si educationale. Comportamentele spontane pot fi intelese
din perspectiva persoanelor care isi doresc sa se simtd competente sau
eficiente (Scott et al.,, 1992), iar nevoile psihologice inndscute de
competenta si de auto-determinare stau la baza comportamentelor
motivate intrinsec (Deci, 1975; Deci et al., 1994; Deci et al., 2017; Deci et
al.,, 2001). Configurarea teoreticd a notiunii de motivare explica deciziile
luate la un moment dat sau pe o perioada definita de timp de catre o
persoana la solicitarile aparute in situatii diferite, din punctul de vedere
al adaptivitatii acesteia. Diferentele apar de la perceptia individuala
traditionala asupra motivarii (Middleton & Toluk, 1999).

Cea mai evidenta diferentd este intre motivarea intrinseca, care se
referd la a realiza ceva anume deoarece este in mod inerent interesant sau
placut, si motivarea extrinseca, care se refera la a face ceva deoarece duce

la un rezultat palpabil, concret. Teoria auto-determindrii presupune ca
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orice persoand are trei nevoi inndscute, psihologice care sunt
determinante pentru dezvoltarea socialda si bundstarea psihologica
(Drugas, 2008).

Unele cercetdri demonstreaza cd dorinta personala de implicare
pentru performantd reprezinta o forma mai putin autonoma de angajare,
prin comparatie cu implicarea pentru invdtare. Autonomia promoveaza
un angajament mai complet si, prin urmare, o calitate mai buna de
invatare. Golan si Graham au raportat ca ego-ul conduce la prelucrarea
mai superficiala a informatiilor. Acest lucru sugereaza ca, atunci cand
este necesar un nivel mai profund de prelucrare, respectiv implicare
pentru invatarea de inalta calitate, ego-ul poate produce ca rezultat
tulburari de invatare (Graham & Golan, 1991).

Alte experimente au testat conceptele formulate de Grolnick si
Ryan (1987) despre autonomia in invatare. Participantii evaluati prin note
au exprimat mai putin interes fata de materialul evaluat si au raportat
anxietate mai mare decat altii care au primit chestionarele ca un mijloc de
monitorizare a propriei activitati de invatare (Grolnick & Ryan, 1987).

Unii cercetdtori au dezvoltat o metoda de evaluare consensuala
pentru masurarea creativitdtii proiectelor artistice, cum ar fi picturi si
colaje. Atunci cand , subiectii au creat proiecte artistice, ca rdspuns la situatii
neprevizute de control, munca lor a fost consideratd a fi mai putin creativi
comparativ cu cei care au creat lucrdri de artd in lipsa oricirui control” (Scott
et al., 1992). Toate aceste investigatii promoveaza ideea cd motivarea
pentru invdtarea de performanta poate fi maximizata prin sustinerea
autonomiei, inducand un sentiment mai mare de auto-determinare.

Motivarea intrinsecd, ce apare in urma unor procese cognitive (de
exemplu, auto-acceptarea, sentimentul de apartenenta la o comunitate cu
propriile reguli tacite), se deosebeste de cea extrinseca care se raporteaza
mai ales la succesul financiar, aparente, recunoastere sociald, etc.

(Schmuck et al., 2000). S-a constatat, de asemenea, ca autonomia
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perceputd a fost asociata in mod pozitiv cu rezultatele la invatatura (Scott
et al., 1992).

Societatea traditionald ne asigura cd etica comportamentala a fost
si este parte integranta a ordinii sociale (Berring et al.,, 2015). De
asemenea, este bine cunoscut faptul cd mediul impreuna cu traditiile pot
influenta dezvoltarea umana. Mediul de afaceri este in schimbare rapida
si conceptul de valori a suferit schimbari evolutive continue cu timpul.
Aceasta fazd de tranzitie a afectat dezvoltarea personald in intreaga lume.

Se remarca rolul decisiv pe care il are mediul social in atingerea
necesitatilor =~ fundamentale (competenta, autonomie, respectiv
relationare) (Drugas, 2013; Drugas, 2010; Kim et al., 2015; Komarraju &
Dial, 2014).

In general, evenimentele care tind si aibd o semnificatie
functionald de control (de exemplu, presiunea de a efectua, in moduri
specifice, 0 anumita activitate), submineaza motivarea intrinsecd, in timp
ce evenimentele care au o autonomie de sustinere (de exemplu, o
incurajare pentru sine), respectiv cele care asigura posibilitatea de alegere
si recunoasterea sentimentelor, s-au dovedit a spori motivarea intrinseca
(Deci et al., 2017; Kasser & Ryan, 1996).

Trebuie avut in vedere si faptul ca efectele implicdrii ego-ului
asupra invatdrii sunt relevante intr-un context social care sustine
competenta si autonomia personala.

In cazul relatiei profesor-elev, sprijinul inseamna acceptare,
respect si un sentiment de ocrotire. Autonomia se referd la necesitatea
respectului de sine. Autonomia nu este independentd total, ci mai
degraba perceputa drept o acceptare internda si un angajament cu
comportament motivat (Ruzek et al., 2016). Sprijinirea autonomiei
inseamnd a lua In considerare perspectiva studentului, oferind
posibilitatea de a alege sau o explicatie semnificativa atunci cand alegerea
nu este posibild. Responsabilitatea este formulata in acord cu asteptdrile

persoanelor privind deciziile sau actiunile acestora, din perspectiva
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evaludrii finale, precum rdsplata sau pedeapsa formulate de cdtre o alta
persoana sau autoritate. Aceasta este perceputd nu doar in functie de
dependenta fatd de legile formale, regulamentele si sistemele de evaluare,
reflectand, de asemenea, si rdspunsurile subiective la aceste aranjamente
morale si legale (Moss, 2016).

Pentru a investiga comportarea variabilelor de naturd
motivationald este util a contura un cadru teoretic adecvat, care sa
contribuie la identificarea resurselor pentru imbunatatirea calitatii actului

educational.
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INTRODUCTION

Educational resources are constantly changing and adapting to
new requirements specific to teaching-learning activities. Their efficient
use creates an optimal learning framework at each stage of the evolution
of a student or learner.

Digital resources, components of modern technologies, are
innovative sources for carrying out the teaching-learning act, namely
techniques through which different data are centralized, stored, selected
and modified automatically (Makrakis & Kostoulas-Makrakis, 2016). The
essential role of modern educational instruments is to facilitate active
learning, cooperation and communication at a distance, between all
actors involved in the educational process.

A particular concern for researchers in the field of Education
Sciences is to identify what really motivates students (Malmberg et al.,
2015), for the choices that they make in education, in relation to the
methods and techniques of teaching and learning employed, but also the
way in which their aspirations can be influenced by innovative
technologies.

The subject addressed in this paper is the presentation of the
educational aspirations and motivations of students and adults, in the
context of the digital age.

The problem from which the need for exploration starts in the
proposed study is the imbalance more and more visible in the
configuration of the aspirational profile from the educational point of
view of learners, in general (Abu-Hilal, 2000; Van den Broeck, 2012b).
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There is a predominant orientation of students towards the
humanities, to the detriment of the exact sciences. Apparently, the
demand for specialists in the technical fields is not compensated by the
offer of those who wish to perform these employments. The training of
future specialists should take into account mainly the needs and
opportunities in the labor market. Consequently, in-depth studies are
needed to discover the hidden causes underlying this imbalance, and
especially to identify solutions that can contribute to shaping an
aspirational profile adapted to the current context of the technological
era. At the general level, it is necessary to reform the social mentality as
to how the future adult chooses his future profession. At a particular
level, it is useful to analyze how different aspirational aspects are
influenced by some components of modern didactic strategies used in the
educational process.

From another perspective, the design and realization of new
educational technologies by profile organizations, as a result of the
aspirational profile of students, would be a useful benchmark for
manufacturers of state-of-the-art digital educational equipment.

The importance of the study is mainly ensured by the need to
continuously improve the quality of education.

The research carried out within the PhD thesis of the author adds
value to the existing level of knowledge regarding the relations between
aspirational elements and the acceptance of modern technologies in the
educational process. This information can be used to better understand
the learner's behavior in relation to the adoption of digital resources in
education. The specific components in the motivational area that
influence the intention to use new educational technologies by teachers
and learners are analyzed with predilection.

The investigation of common or less used factors, predictors of a
learner's behavior, with the help of factorial analysis, although agreed

and preferred by many researchers, is also a vulnerable method, which
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still requires many interdisciplinary explorations (Lotfi, 1989). Although
the importance of studying human behavior is unanimously recognized,
the lack of reproducibility of experimental data on small groups
represents a limitation of studies that should be compensated. In
addition, teachers do not exploit the full potential of using digital tools or

emotions (Jovanovic & Matejevic, 2014).

Educational context

Training plays an important role in the intellectual and social
development of learners (Dolan, 2012; Duta et al., 2015; Iucu & Platis,
2012; Lai, 2015), Especially when teachers mediate the autonomous
learning behaviors of pupils and students inside and outside the
classroom (Lai, 2015) using modern educational technologies (Brehaut et
al., 2015; Lee & Molebash, 2014; Mata et al., 2016).

Introduced as a way of reducing tuition costs, the first generation
of textbooks in electronic format was obtained by digitizing printed
textbooks (Ji et al., 2014). Although software applications enabled the
introduction of additional functions such as printing, marking,
annotation, searching, and sharing, if the device on which it is being used
is connected to the Internet, the adoption of the new manuals has been
slower than anticipated, among the reasons stated by reluctant users
including the lack of an industrial standard for this technology and the
preferences of reading after a printed support (Stone & Baker-Eveleth,
2013). Obviously, there are also many advantages of using digital
manuals and other associated tools, which can support or improve the
learning process, especially due to lower costs for learners, together with
better accessibility and the possibility to continuously improve scientific
content (Sagone & Caroli, 2014).

Digital textbooks are an important modern educational resource,
which contains effective means to identify students with a potential risk
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of academic failure, because the data collected through the IT tool can be
reported periodically, in order to identify, respectively measure the
progress of users (Osamor & Kass, 2012). In addition, this predictive
modeling of centralized data can be used to examine the level of
accumulation of knowledge in real-time in the classroom, in terms of
scientific content (Hrbackova & Suchankova, 2016), facilitating teacher
decisions on the allocation of courses and additional resources
recommended to students (Junco & Clem, 2015).

In conclusion, as Joo and collaborators say:

“a) the more digital textbooks expectations are met, the more likely students

will perceive their joy and usefulness; (b) satisfaction plays a mediation role

in matching expectations, perceived pleasure and utility; (c) the perception

of utility and satisfaction has a direct and positive influence on the intention

to continue using digital textbooks; and (d) perceived joy has an

insignificant influence on the intention to continue using digital textbooks
with middle school students” (Joo et al., 2017).

Providing relevant solutions, from a pedagogical perspective to
the problem of shaping the aspirational profile of students, in the context
of developing new educational resources, will be able to provide the
necessary means for improving the student-teacher relationship.
Addressing a new vision about students' professional orientation can
have a direct impact on their motivation (Duta et al., 2015) and indirectly
on the choices of educational routes (Wong & Reading, 1989).

The main factors influencing academic aspirations are of a
personal nature (family, friends, own perception of the university
environment, etc.) (Conradie & Robeyns, 2013) and social (learning
environment, residence) (Othman et al.,, 2013). The studies in this
direction are limited, especially due to the dependency between the
aspiration level and the level of economic development of the region of
origin of the participants in the study (Rottinghaus et al., 2002).

It is not clear what teachers should do to promote aspirations
towards science and technology, particularly in terms of the methods
used in teaching (Ona, 2015).
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The attitude of the students has been investigated towards many
school subjects, especially from the perspective of the causal relationship
between this, the level of aspiration and the school performance
(Oliveira-Castro & Rharzem, 1990). It has been shown that the level of
aspiration has a direct effect on school performance while being a factor
of mediation between attitude and professional achievement (Hakan &
Miinire, 2014). Direct associations between teaching methods and pupils'
aspirations have not been identified, even if modern means facilitate
more creative teaching and learning (Ishak et al., 2010), probably due to
the imposed standards that limit the way in which the educational
activity is carried out. Researchers appreciate that attitude to school
influences school performance, but only indirectly (Abu-Hilal, 2000).

Studying the literature, accessible at the moment, it is noted that
the relationship between the use of new educational technologies
(Thompson, 2013) and aspirational profile of students has not been
investigated in relation to their real interests and needs (Dimofte et al.,
2015), as well as with the requirements of the current society, in the
continuous process of development (Geuens, Weijters, & De Wulf, 2009).
In addition, studies on this subject are concentrated mainly in the area of
pre-university education and much less in the university one (Mourino-
Garcia et al., 2018).

Exploring from a double perspective the relationship between
aspirations, motivations and acceptance of digital training has a
profound innovative character. This new approach can help to reform the
university educational process by identifying new effective learning
contexts, using different routes of accessing information. By studying the
impact of new information technologies on students' aspirations,
solutions will be identified for resizing the teacher-student-content

relationship and implicitly for the motivational rebalancing of learners.
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CHAPTER 1.
Current state of research addressed at national and

international level regarding the aspirational concept

1.1 A short history of the aspirational concept

The earliest approaches to understanding human motivation are
found since ancient times (Steers & Shapiro, 2004), being explained by
hedonism, a philosophical current that proclaims the pleasure as the
driving force of human behavior (Parks & Guay, 2009).

This concept was subsequently refined and developed generating
new directions of research in psychology (Cornwell & Higgins, 2015). The
first systematic research on different aspirational levels of knowledge
acquisition, which can generate the achievement of the ultimate goal
associated with well-being, satisfaction and full satisfaction were carried
out between 1930-1940 (Oliveira-Castro & Rharzem, 1990). In Romania, a
tirst in-depth study on this topic was conducted by Alexandru Rosca in
the book “Motives of human actions (study on dynamic psychology)”,
published in 1943.

A major psychological experiment on the level of aspiration was
conducted by Hoppe in 1931 (Pfeffer & Hertel, 2015). Hoppe's research,
published in Erfolg und Misserfolg (Studies on the psychology of action and
emotion) (Posch et al., 1999) consisted of an examination of the factors that
influence the way to set the proposed objectives through the

measurement of the effect of the success, respectively failure, on the
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decision making process relative to the setting of levels of aspiration
(Quaglia & Cobb, 1996).

The concept of aspiration level (Needham et al., 2004) was
perceived by researchers from the period 1930-1950 as the goal that a
person assumes in a specific activity. Experiments in which subjects
formulated their own intermediate goal when the initial goal was too
difficult to achieve, were first conducted by Dembo (1931) (Oliveira-
Castro & Rharzem, 1990). This transitional objective, although relatively
easier to achieve, was certainly an important step.

Although they have evolved over time trying to respond to as
many identified problems as possible, studies in this area are certainly
complex and involve the contribution of several predictor variables. For
example, the self-motivation and aspiration to learn influence academic
performance. Previous experiences that a person has had, which can be
clearly appreciated as success or failure by interdisciplinary research
(Boal & Cummings, 1981), suggests the need to set intermediate goals
(milestones) to reach the final ones (Ciolan & Ciolan, 2014). More
precisely, success is certainly preceded by an intermediate performance,
which exceeds the momentary level of aspiration. And vice versa, a
failure can be correlated with a performance below the level of the
intermediate goal. As a result, aspirations must also be studied from the
point of view of achieving the intermediate objectives in order to achieve
the final goal.

In the first research conducted by recognized specialists, the level
of aspiration of people was assessed on the basis of several criteria:

(5) the level of knowledge in a field (Bandura, 1999), which allows or
does not allow a person to understand the tasks he or she has to
perform;

(6) cumulative effects of success over time: the degree of success that
the person has achieved so far, which can correlate with the level

of confidence he has in himself (Sears, 1940);
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(7) how the person approaches the task spontaneously (first

impression = first reaction) (Quaglia & Cobb, 1996);

(8) interaction of situational factors with factors that define the

personality of the person (Rotter, 1942).

Meanwhile, studies have evolved, becoming more and more
complex and addressing various factors to explain and quantify the
aspirational level. Aspirations are analysed mainly from two
perspectives: education policies in the context of social and economic
inequality and social mobility (Johnson et al., 2007). The level of
aspiration of people varies during an activity, oscillating between its
disappearance and the setting of impossible goals, denoting in some cases
a lack of predictability (Dimofte et al., 2015).

Research conducted on the early level of aspiration and
association between negative emotionality and cognitive performance of
children explored the circumstances of successful and unsuccessful
experiences, which were inferred based on the general behavior of
subjects (Rijavec et al., 2011).

The attempt to operationalize the concept of aspiration was
accomplished by quantifying measures such as inflexibility/adaptation
and responsiveness. Aspirational levels were assimilated to reference
points, explicitly formulating an analogy with the behavior of the human
factor in a well-outlined spatial interference system (Hoffmann et al,,
2013).

The dichotomic perspective on intrinsic and extrinsic motivation
provided the context in which discussions on this topic began (Scott et
al., 1992). The concept of intrinsic motivation was a starting point for the
empirical exploration of the learning and personal development process.
The intrinsic motivation gives the opportunity to achieve desired goals
and objectives determined by own actions (e.g., autonomy), while the

extrinsic motivation is derived from external interests.
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Kasser and Ryan (1996) found that people focused on certain
goals, such as self-acceptance, affiliation to some political, religious
groups, the desire to integrate into a particular community, etc., generally
have a high level of well-being (Schmuck et al., 2000), thus confirming the
influence of the socio-economic environment in defining personal
aspirations.

Intrinsic goals, such as the cultivation of certain social relations
strictly for success in life would be inherently unsatisfactory, leading in
some cases even to psychological disorders (Scott et al., 1992). The setting
of external objectives is natural but only if the universally recognised
value system to which any person must relate is respected.

As a way to understand these results, Kasser and Ryan (1996)
interpreted the findings of the previous research, in terms of the
classification of the objectives, on the basis of their content, on two
dimensions, intrinsic and extrinsic (Schmuck et al., 2000), described as
dichotomic (Scott et al., 1992).

It is widely recognized that human beings are adaptive systems
(Middleton & Toluk, 1999). In other words, the human mind evolved in
the sense of optimization and adaptation of behavior to the specificities
of particular situations (Anderson & Milson, 1989).

For example, in the scientific world, students must conform to a
dynamic system with variable parameters. How do they anticipate or
react to peculiarities? A credible answer might be this: depending on the
degree to which a person perceives the parameters characterizing the situation
itself. Specifically, the main role of knowledge is to gather the available
information, respectively to adapt it in such a way as to expand the
usefulness of the cognitive system (Anderson & Milson, 1989).

Such questions lead to the need to study the conditions in a school
or other educational institution that influence the person's ability to think

about the future, drawing inspiration from the present.
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Social comparison theory (Festinger, 1954) indicates that within
the groups there are inherent pressures towards uniformity (Terlet, 1967).
Education establishments should be aware of this trend and address it by
creating an environment that encourages diversity, excellence and risk-
taking, both by teachers and learners. Students who perform very well in
an activity (respectively, better than everyone else) are in a position that
distinguishes them from others. Teachers can combat the trend towards
uniformity by considering it normal that some students can excel in
certain areas. While schools or universities are able to help by identifying
the right aspirations, including working with different companies or non-
governmental organizations to ensure internships (Festinger, 1954),
students must assume patemity for their current and future situations, in
an environment that promotes emancipation, feeling of belonging, taking
reasonable risks and engaging in extracurricular activities, as volunteers
(Deci et al., 2017).

At present there is no valid, universally recognized theory to
explain and foresee exactly what level of education or/and occupation a
person will have, depending on certain predefined predictor variables. In
addition, it is quite possible that such a theory will never exist.

This research seeks to bring new information in this direction. This
can be achieved by checking the theoretical assumptions about
aspirational levels, attitudes, motivations, degree of satisfaction, through
a multidimensional approach, in order to include the multitude of
dependent variables and, implicitly, to answer as accurately as possible

the formulated complex research questions.

1.2 Aspirational concept. Multidimensional approach

The concept of “aspiration” of the participant in a process of
education can certainly be the subject of a multi-dimensional approach,

due to the many specific characteristics of a person and the determinant
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factors, which have an extensive and continuous evolution, in time and
space.

Researchers like Hoppe (1931), Jucknat (1937), Boyd (1952),
Quaglia & Cobb (1996), Mathur & Kalani (2016) have defined the level of
aspiration in the context of a specific activity.

The level of aspiration was interpreted as

“the totality of expectations or aspiration in terms of performance

achievement by a person, a totality that changes after each achievement, and
which is sometimes vague and sometimes precise” (Quaglia & Cobb, 1996).

Jucknat proposed a less subjective way of measuring. He asked
subjects to choose between an increasingly difficult set of tasks (mazes)
(Jucknat, 1937 apud (Willie, 2011)). Although this model was designed to
provide a more objective indicator of the level of aspiration, it was not
immune to appeals. Subjects were asked to disclose intentional
performance in connection with some tasks in the presence of the
researcher, which influenced the expression of their true intention. In
other cases, situations were highlighted in which students did not
understand the instructions, with long-term cumulative implications on
success. In order to meet these challenges, since ancient times it was
considered necessary to develop unequivocal instructions, in which the
previous experience of the student to be quantified (Moran et al., 2012)

The level of aspiration of persons was assessed on the basis of
three criteria (Hoppe, 1976):

(1) spontaneous comments on the proposed goal;

(2) the emergence of successful and unsuccessful experiences, and

(3) how the subject “approaches” the task.

Hoppe's research introduced the idea that experiences of success
and failure depend on achieving the intermediate goal, interpreting the
level of aspiration as “the totality of expectations in terms of performance
achievement by a person, a totality that changes after each achievement, and

which is sometimes vague and sometimes precise”. It is generally recognized
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that it is difficult to quantify the level of aspiration because the method
of measurement lacks the degree of objectivity and validity required by
experimental research standards (Holden et al., 2014).

To provide a more objective indicator of the aspirational level,
other researchers looked for less subjective ways of measuring, immune
to social prejudgment. Thus, attempts were made to develop more
accurate measurements (Peteranetz et al.,, 2018) by introducing self-
reporting scales containing commitment indicators that can provide
convergent information about long-term aspirations towards a specific
career, such as the career aspirations assessment scale (Savickas et al.,
2018).

Some experiments were based on revealing the expected
performance on a properly sized task, without making comparisons
between learners. This change in methodology has redefined the
construction of the aspiration level, with Frank stating that “the level of
future performance in a familiar task that an individual, knowing his previous
level of performance in relation to that task, explicitly commits to achieve”, and
then, later, he report that the relationship between level of aspiration and
level of past performance depends, at any time, on the relative
importance of the following three needs (Frank, 1941):

“the need to keep the aspiration level as high as possible (at least above the

level of previous performance), the need to make the aspiration level as close

as possible to the level of future performance and the need to avoid a failure,
if the failure is defined as a performance level below the aspiration level (this

need tends to lead the aspiration level below the previous performance
level)”.

Subsequently, the definition of the suction level continued to be
smoothed. It was recognized the role played by culture, but also the need
to adapt the desired level of performance to the economic context. Both
successful and unsuccessful experiences were analyzed from the
perspective of the economic, social and geographical environment of the
subject under investigation (Quaglia & Cobb, 1996; Turner, 1999).
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According to Boyd (1952), the level of aspiration “means an
individual ambition in a dynamic situation, meaning that this is the goal or the
expectation of an individual in terms of the quality of their own performance for
a given task” (Mathur & Kalani, 2016). The aspirational level is perceived,
mainly as “the purpose of a person he assumes in a specific activity” (Oliveira-
Castro & Rharzem, 1990).

Mathur & Kalani, in “Aspiration level of urban and rural secondary
students of Jaipur city”, published in 2016, formulate the definition of
student aspirations:

“the student's ability to identify and set goals for the future, while being

willing to make obvious efforts to achieve these goals” (Mathur & Kalani,
2016).

This last approach to the definition of the aspirational level has
two dimensions: inspiration and ambition. The inspiration reflects the fact
that an activity is interesting, stimulating and creative for someone
involved in an activity that they appreciate especially for its intrinsic
value. Many studies highlight the positive results, but also the benefits
generated by it (Terlet, 1967). Ambitions represent the perception that an
activity is important as a way to achieve future goals. They reflect
people's perception that it is possible and desirable to think constantly in
terms of perspective. According to this conception, the aspirations of
learners depend on various socio-cultural and psychological factors
(Salami, 2008).

Extreme behaviors can be appreciated as “outliers” and can be
explained only if we take into account that the differences of aspirational
approach are correlated with personality particularities of the
participants in the research in terms of determination, ambition,
discipline, ability to adapt to change, prudence, courage, self-esteem.
From Nussbaum's perspective:

“human aspiration plays a double role in addressing capabilities; on the one
hand, people strive to achieve a wide range of personal and social goals,
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which allows them to develop special skills and abilities and encouraged by
the intermediate successes they achieve, tend towards other goals” (Open
Educational Resources, 2007).

Many variables are relevant for shaping educational and
occupational aspirations. A defining role is attributed to the motivations,
expectations and desires of students (Moran et al., 2012). The reason only
triggers the respective action, the purpose being a motivational boost.
Aspirations involve the search for meaning and values, in an informed
approach. Their research focuses mainly on quantifying the relative
intensity of intrinsic motivation (close relationships, personal development,
community involvement and physical health) versus extrinsic ones (visibility,
wealth, fame and image) (Niemiec et al., 2009).

Some research examined the antecedents, correlations and
consequences of attributing relatively strong importance to extrinsic
aspirations compared to intrinsic ones. Other studies investigate the
consequences of actually achieving extrinsic aspirations, compared to
intrinsic ones (Ryan & Deci, 2000).

In essence, aspirations are a way of guiding subsequent behavioral
decisions in order to set short-or long-term goals (for example material
benefits, moral benefits, etc.) (Beutler et al., 2008).

1.3 Conclusions on the aspirational concept

The main factors influencing academic aspirations are of a
personal nature (family, friends, own perception of the university environment,
etc.) (Conradie & Robeyns, 2013) and social (learning environment,
residence) (Othman et al.,, 2013). Studies in this direction are limited,
especially due to the strict dependence between the variable “aspiration”
and the level of economic development of the region of origin of the study

participants and have as attribute a pronounced temporal variability.
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Decisions on occupational aspirations, in accordance with the
functional value system on a particular spatial and temporal segment, can
accelerate the pace of human development as a whole. Moreover,
aspirations for education or career are not independent processes. They
are interconnected to the social environment of which students and
students are part. Their behaviors are sometimes decisively influenced by
the people they interact with (Lazar & Panisoara, 2018), and relationships
with classmates or generation colleagues are defining for choosing the
educational path (Thiele et al., 2018).

Aspiration is defined as “the ability to maintain hope and dreams for
the future, despite the real obstacles” (Holden et al., 2014).

The concept of “aspiration” of the participant in education is
multidimensional, due to the multiple peculiarities and determinants,
which have an extensive and continuous evolution.

Traditional aspirations can be assessed by measuring an index of
“action” filed for obtaining the usual rewards of the desired profession:
the highest possible income, rapid promotion, obtaining a mandate in a
leadership position or collegial recognition. In the traditional category
fall aspirations for the performance of the highest professional roles
associated with a well-paid and respected position. Career aspirations are
understood as a reflection of early preferences for education, which in
turn influences the career trajectory (Turner, 1999).

According to Azmat and collaborators aspirations represent

“actions generated by an unwavering desire to achieve something superior

and are personalized, respectively vary from individual to individual being

built on the psychosocial experiences of the individual and the resultant
worldview; the concept of aspiration implies intentions and attitudes that
characterize a person to achieve a certain goal in life; aspirations relate to
mental processes, as well as how these processes affect an idea, desires and
concern of individuals, and can be expressed in conscious psychological and
behavioral ways; furthermore, human behaviors are directed towards

objectives and thus behaviors are carried out to achieve positive
achievements and avoid negative ones” (Azmat et al., 2013).
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Alternative aspirations are measured in terms of an index
assessing the students' desire to obtain intrinsic rewards as a result of the
help given to others in different situations, implicitly to obtain a
profession of social importance (Guney & Richter, 2015).

The counseling for educational and career success, implicitly the
achievement of aspirational goals, implies special attention paid to the
concept of itself, self-esteem, self-effectiveness and locus of control.

The concept of itself is a person's perception of herself. An
indicator can be a student's perception of the economic status of the
family or its cultural and religious peculiarities (Open Educational
Resources, 2007)

Self-esteem is closely related to the concept of itself and refers to the
assessment of an individual towards his own value or kindness. A key
indicator can be a child's perception of his beliefs, expectations and
attitudes in a particular context.

Self-efficacy is the belief to be able to properly perform all academic
duties (Salami, 2008). A key indicator could be a student's belief about his
cognitive abilities in a particular field.

The locus of control, defined as a personality trait, refers to the belief
of a person that his own actions can make a difference (Labar, 2008). It is
the degree to which a participant in the system of education is confident
that he can control the outputs, respectively, of the events which could
influence the achievement. A key indicator may be the conviction of a
student about the need to make a certain effort to ensure their success.

Aspiration relates to what will happen to individual hopes in the
future. A key indicator may be the desire of a graduate high school
student to continue with post-secondary education.

Motivation is why a person takes a certain decision, varying
according to nationality, cultural environment, traditions, etc. (Makrakis
& Kostoulas-Makrakis, 2016). A key indicator could be the conviction of

a student that education is the most important for his future.
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The attitude is the behavior of a person in the educational act or
career. A key indicator could be the perception of a student about
educational current activity.

Offering relevant solutions from a pedagogical perspective to the
problem of understanding the aspirational profile of the learner in the
context of developing new educational resources, will give a new and
balanced view on their motivation (Duta et al., 2015) and implicitly on the

quality of the educational activity.
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Theories and behavioral approaches

2.1 General theoretical framework

Currently, there is no a single valid theory to predict and argue
what occupation or/and education a person will have in the future,
relying only on a set of latent multidimensional variables, well known, of
social and economic provenance. Theoretical foundations, associated
with motivational theories, provide the prerequisites for an explanation,
but also for predicting the level of education or occupation that a person
can have in his evolution at a certain time.

The results of this study contribute to the elucidation of several
still unresolved theoretical and empirical aspects regarding the
relationship between behavior associated with different life events
(Sawang et al., 2014), the sensitivity of people in a given context and the
potential for change in order to achieve the desired goal.

The theory of aspirational levels (Haller & Miller, 1967) derived
from the theory of self-determination, helps us to understand human
motivation and personality. The sociological model (Garcia-Martin &
Garcia-Sanchez, 2017; Yakovleva & Yakovlev, 2014) highlights how social
status influences behavior (George, 2018). Last but not least, the effects of
socio-economic indicators (Fang, 2016) are relevant for studying the
implications of a psychological nature (Ajzen & Fishbein, 2005).

Every person has at some point a well-defined goal, especially in
the occupational orientation (Labar, 2008) and the educational one

(Howitt & Cramer, 2010), the orientation process being facilitated at
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different stages of development by psychological counseling. The
motivational (Hamner & Harnett, 1975; Lotfi et al., 1992; Mezias, 1988)
and aspirational concepts are approached in the literature differently, by
internationally recognized specialists.

For example, Pintrich points out that “three motivational components
are correlated with student learning: a component of hope, a component
associated with the importance of the task and an affective component( emotional
reactions to the task)” (Sanders et al., 2016). These issues relate to the
psychological dimension attributed to the educational process. In
addition, the parent-school partnership contributes significantly to the
achievement of school success by which they contribute to the
implementation of pro-active digital education policies, in order to
support the introduction of new elements in teaching-learning activities
(Kong, 2018).

Some of the most interesting challenges of Science, in addition to
their importance in the applicative field, are motivation, respectively self-
motivation, several researchers trying to decode these concepts and
contexts in which they develop.

Motivation, from the perspective of the effort, of the direction that
a person wants to follow, of persistence, can be perceived as a
determinant of action, of course, preceded by intention (Beutler et al.,
2008). This is a central problem in the field of psychology, justified by the
imposed rules of biological, cognitive and social nature (Ryan & Deci,
2000). In the real world, motivation is highly appreciated due to its
consequences with quick effect: “motivation produces”. Therefore, there
is a constant concern of leaders for motivating people. In the past research
on academic motivation has focused mainly on aspects of motivation
expectation (Middleton & Toluk, 1999). Although the importance of
identifying the nature of academic motivation was not entirely ignored,
there was no adequate mechanism to explain how they are constructed,

modified and structured.
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The definition of motivation to achieve a successful career is
explained by Alniacik and collaborators, usin
P y 8
“terms of organizational resilience (the ability to adapt to any unforeseen
situation), career knowledge and identity, understanding of the way in
which each element is linked to the affectivity commitment of the employees
towards the organization and job satisfaction of them, that can help to boost

the motivation of employees and improve the efficiency of human
resources” (Almacik et al., 2012).

The attitudes can be interpreted as a “concept of itself’” that
underlies the natural tendency of change and improvement, based on
self-motivation, and the belief that any goal can be achieved under certain
circumstances (LLP/LdV/TOI, 2007).

The association between purpose, attitude and behavior are
relevant to the goals that someone wants to achieve. On the other hand,
motivation, cognitive factors and behavior are predictors of orientation
(Skaalvik & Skaalvik, 2013).

Depending on the degree of difficulty perceived initially or along
the way, we note different types of behavior. Thus, alternative
educational or occupational routes can be evaluated according to several
independent variables, including the degree of difficulty. This issue was
addressed by Haller and Miller who consider that “the orientation of the
person is variable in that it can be at any point or limited range of points along
the difficulty level; the central tendency of the person’s orientation is the point
or limited range of points that have the greatest valence for him; this is the level
of aspiration of the person; the term differentiated aspiration level logically
implies the variation in the point of valence, when it is estimated at different
times for the same person” (Haller & Miller, 1967). It is also important to
analyze significant variables not only to evaluate but also to develop the
motivation of students (Moreno et al., 2014).

Other studies document the positive influence of financial capital
that the student's family has (Ryan et al, 2010), on academic

achievements (for example, the possibility of having access to certain
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bibliographic references based on payment, the possibility of paying fees for
enrollment in optional courses, etc.) (Byun et al., 2012). Beutler and
collaborators appreciate that for any proposed objective students
certainly have an extrinsic motivation (Beutler et al., 2008).

The study of motivations used as starting point the Maslow's
theory of hierarchy of needs (Noltemeyer et al., 2012), which suggest that
the motivation of children is justified by the needs of academic
achievement that requires first the satisfaction of primary needs (for
example, physiological needs, the need to feel safe, affection) (Baard et al., 2004).

According to the theory of self-determination (Ryan & Deci, 2000),
the opportunities to satisfy the three components of intrinsic motivation
will facilitate the efficiency of achieving results, as a consequence of
maximizing development needs and promoting excellence in education
(AlHaqwi & Taha, 2015). This hypothesis provided support for the
formulation of many research questions. The achievement of the three
intrinsic needs (La Guardia et al., 2000) was correlated with many factors,
including voluntary contributions (Baard et al., 2004) and affectivity
(Schneider & Kwan, 2013).

The need of competence, the need for autonomy and the need for
relationship are the three basic psychological needs (Pihlajamaa, 2017),
whose achievement promotes autonomous motivation, high-quality
performance and welfare (Baard et al., 2004). They can be appreciated as
the determining factors of psychological health since the use of fulfilling
needs helps to effectively perform cognitive and affective functions
(Uzman, 2014). Studies conducted by specialists highlight the importance
of examining each psychological need independently (Gunnell et al,,
2014). Interpersonal relationships play an important role in the need for
networking (Sadovnikova, 2016).

In contrast, failure to meet basic needs would result in failure to
adapt (Sheldon et al., 1996). From the perspective of the mentioned
authors, it is necessary that all three components be fulfilled
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simultaneously. Only in this context, the so-called “well-being state” can
be achieved (Angner, 2010). If a person is conditioned, for various
reasons, to give up one of the three motivational components, in favor of
the others (the most common cases refer to autonomy) conflict situations
may arise (Drugas, 2008) which, naturally, take away the person from
achieving the well-being state.

There is a higher intensity orientation towards extrinsic
aspirations, negatively correlated with mental health indicators, as
opposed to the priority orientation towards intrinsic aspirations, which
positively correlates with mental health indicators (Kasser & Ryan, 1996).
Self-declaration of fulfilling intrinsic aspirations has been positively
associated with the well-being state (Kasser & Ryan, 1996; Ryan et al.,
1985; Ryan & Deci, 2000; Ryan et al., 1983).

Sheldon and Kasser (1998) demonstrated, in a longitudinal study,
that the state of comfort was improved by achieving intrinsic goals, while
success in extrinsic goals had a minor benefit. In addition, it was shown
that the not involved parenting, but based on control, is associated with
development of relatively strong extrinsic aspirations (Uzman, 2014),
while the involved parenting, based on the support of autonomy, is
associated with the strong development of intrinsic aspirations (Kasser &
Ryan, 1996; Williams et al., 2000). Chapters written by Ryan, Sheldon,
Kasser, & Deci (1966) and Sheldon & Kasser (1998) are excellent sources

of information in this area.

2.1.1 Intrinsic motivation. Extrinsic motivation

The definitions of extrinsic and intrinsic motivation have become
more concise by identifying some reproducible specific predictor factors.
A relevant approach for this study is that extrinsic objectives are in most

cases dependent on the reaction of others and are usually classified as a
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means to achieve a goal, while intrinsic objectives mainly reflect the
personal satisfaction (Schmuck et al., 2000).

A distinction is made between intrinsic motivation (Logan et al.,
2011) and extrinsic motivation (Robinson et al., 2012). In other words, this
is a way to perform an activity for its instrumental value. Both intrinsic
and extrinsic motivation result in performance (Borghans et al., 2013).

The lack of a well-defined direction in determining intrinsic or
external motivation in some organizations is a major concern because it
would contribute to better employee performance (Lee & Raschke, 2016).
In the absence of complete understanding, this can lead to an increased
frequency of weak-willed, leading to the failure of the organization.
There are studies that recommend that intrinsic and extrinsic motivation
be explicitly included in the theories of work motivation (Gagné & Deci,
2005). In addition, it must be determined whether or not there is a
significant difference between the two types of motivation at the level of
the institution, and, if so, which one is it (Turner, 2017).

Intrinsic values such as self-acceptance, affiliation, and the
traditions of the community are considered to be in an ongoing dynamic
process, as they are directly related to psychological needs, and reflect the
trends in the primary personal and professional development (Kasser &
Ryan, 1996).

Extrinsic values, including financial success, fame and physical
appearance are certainly influenced by external factors such as
observable rewards, punishments or parental pressure (Deci, 1975; Deci
etal.,, 2001). Even if they interfere with the satisfaction of basic needs, they
cannot provide indirect resistance to intrinsic values (Deci &
Vansteenkiste, 2004). Extrinsic motivation contains three forms in a
continuous dynamic, implicitly with the possibility to be modified.

The concept of intrinsic motivation is correlated with a variety of
“spontaneous” behaviors. Gradually, the concept was widely used to

explain a wide range of relevant educational activities. Intrinsic
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motivational behaviors are based on interest and therefore do not require
any other “reward”. In contrast, extrinsically motivated behaviors are
instrumental, performed for certain external rewards.

Many other studies have focused on contextual elements that tend
to increase or decrease intrinsic motivation (Ryan & Deci, 2000). Other
studies have shown that the positive perceived feedback tends to increase
the intrinsic motivation, while critical feedback, which includes negative
aspects, tends to decrease the intrinsic motivation and confidence in

perceived competence (Scott et al., 1992).

2.1.1.1 The multidimensional perspective of motivation

There is certainly an ongoing interest in the study of motivation
(Farah-Jarjoura, 2014) from a multidimensional perspective, delineating
at the same time the intrinsic side, which implies an approach of
objectives caused by the belief that people will feel good, from the
extrinsic one, caused by conjectural reasons of interest (DePasque &
Tricomi, 2015; Drugas, 2010). This multidimensional side is justified by
the existence of three forms of extrinsic motivation, each corresponding
to different degrees of self-determination. Because of this, the dynamics
of different motivational orientations are investigated in association with
results at the educational or occupational level.

Another important feature of motivation is its elasticity, natural
adaptability. Indeed, there is a natural tendency of many research
participants to internalize the behavior modification according to short-
term or long-term interests.

Hagger and Chatzisarantis (2008) argue that people align their
attitudes and perceptions of control and intentions with their needs based
on motives as a forward-looking strategy (Hagger et al., 2015). Similarly,
individuals can align their beliefs with control reasons. But such beliefs

cannot lead to persistence in a particular behavior, given that the
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controlled motives focus on extrinsic results that, if eliminated, can
indicate the lack of importance of monitoring the behavior.

An interesting additional fact to this theorization is the role that
subjective norms play in mediating the effects of beliefs in the theory of
self-determination on behavior. Usually, subjective norms tend to exert
social pressure in engaging in a particular behavior, which has been
recognized in previous research.

The theory of self-determination proposed by Ryan and Deci
experiences one of two forms of motivation: autonomous or controlled
(Ryan & Deci, 2000). From the perspective of autonomous motivation,
people feel a profound sense of independence in their choice (Moss,
2016). As an alternative, when they have controlled feelings of
motivation, they feel compelled and driven by forces that go beyond
themselves, such as managers or society in general. Usually, when people
tend to feel that their choice and autonomy are granted, their persistence

and wellbeing are improving.

2.1.1.2 The relationship between intrinsic and extrinsic motivation

Intrinsic motivation has emerged as an important phenomenon
for education, representing a natural source of learning and
achievements (Ryan & Deci, 2000). Because intrinsic motivation leads to
high-quality learning and creativity, it is particularly important to detail
the factors and forces that can inspire it versus those who can undermine
it. (Kasser & Ryan, 1996; Robinson et al., 2012).

Equally important in the current review is explaining the different
types of motivation that fall within the category of extrinsic motivation.
In classical literature, extrinsic motivation was characterized by a pale
and poor form of motivation (even if it is in a strong reality), which
contrasts with intrinsic motivation. However, motivational theories

confirm the existence of different types of extrinsic motivation.
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In the theory of self-determination, we distinguish ways of
motivation based on various reasons or goals, which give rise to an
action. The basic distinction is between intrinsic motivation, which refers
to doing something because it is inherently enjoyable or interesting, and
extrinsic motivation which refers to doing something because it leads to
a separable outcome. The quality of experience and performance can be
very different when someone behaves in consensus with intrinsic and
extrinsic motivation (Borghans et al., 2013; Kuvaas et al., 2017; Robinson
et al., 2012). A purpose of the studies is to review this classic distinction
between intrinsic and extrinsic reasoning and to summarize the
functional differences of these two general types of motivation.
Specifically, the frequently asked question is whether intrinsic and
extrinsic motivation are antagonistic (Covington & Miieller, 2001).

Early research has found that intrinsic motivation gives people
extrinsic rewards for performing an activity. An intrinsically motivated
behavior is the prototype of autonomous activity of self-determination,
and the introduction of extrinsic motivations tends to undermine people's
experience of self-determination and induces a change at the level of the
inner-outer interface (Scott et al., 1992). Other studies have tended to
strengthen the opinion that intrinsic and extrinsic motivation are
antagonistic, extrinsically motivated behaviors being considered self-
determined, and intrinsically motivated behaviors discouraging self-
determination (Demir, 2010). Under certain circumstances, extrinsic
rewards can amplify intrinsic motivation (Ryan et al., 1983).

One of the conclusions of these studies is that between intrinsic
and extrinsic motivations there is actually a deeper connection. There is
a synergy between the two types of motivations, the intrinsic one being
completed or even developed by the extrinsic one. However, there are
also important differences. Starting from the theory of self-determination
it can be said that the two types of motivation have different behaviors:

self-determination is fundamentally linked to intrinsically motivated
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behaviors, whereas when behaviors are extrinsically motivated they may
have varying degrees of self-determination. It can, therefore, be said that
behavior may not be considered as self-determined if it is determined or
influenced by external factors (Scott et al., 1992).

Thus, the tendency toward assimilation or integration can guide
the people not only to do what they're interested in, but also to internalize
and integrate the value and regulation of the activities of which might not
be stimulating, but it allows them to feel both autonomous and related to
others in a social context (Ryan & Deci, 2000; Ryan et al., 1983).

These internalization and integration processes are the means by
which extrinsic motivation can become self-determined and, like intrinsic

motivation, can promote high-quality learning.

2.1.1.3 Behavioral regulations

When a person is satisfied, psychological well-being is promoted.
If the three fundamental needs are met, a person's motivation,
development and well-being will be improved. Instead, if the three needs
are not sustained, motivation, economic growth and well-being will be
diminished. In other words, the satisfaction of these psychological needs
will lead to the formulation of various reasons, which can vary from
intrinsic to extrinsic ones (Ryan et al., 1985; Ryan & Deci, 2000; Ryan et
al., 1983; Sadovnikova, 2016; Schmuck et al., 2000). In this context can be
analyzed controlled behavioral regulations versus autonomous ones.

Several studies have tested the general hypothesis that stipulates
the impairment of the degree of personal autonomy or self-determination
of a person engaged in a learning activity by the way information is
processed. A person is fully engaged in learning, either through intrinsic
motivation or through integrated self-regulation (Robinson et al., 2012;
Ryan & Kuczkowski, 1994; Ryan et al., 1983; Ryan et al., 1966; Schmuck
et al., 2000). It will better understand and be more flexible in using newly

acquired information. The behavior patterns result from different
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degrees of internalization and integration. It is naturally sought to

understand extrinsically motivated behaviors. For these reasons, they can

be placed along a continuous process and associated with varying

degrees of self-determination to be more easily explained (Ryan et al.,

1985).

Unlike the internal behavioral regulation that corresponds to the

situation in which the person feels free from any constraints to decide his

own behavior, extrinsic behavioral regulations were divided by Ryan et

al. (1985) in four categories:

5.

external behavioral regulation — describes behaviors that are
openly regulated, such as the promise of a reward or the threat of
a penalty. About this type of behavior, it is said that it has an
external locus perceived by causality (Ryan at al., 1985 apud Ryan
& Connell, 1989). External regulation includes external factors and
circumstances that influence the motivation of persons.
behavioral regulation of the type “introjection” (Briki et al.,
2015) —describes the behavior of a person who passively
assimilates an obligation from the outside, the motivation being
the fear of failing to do “something that needs to be done”. This
type of behavior is associated with internal pressures most often
related to self-esteem that “expresses a person’s self-perception of his
general abilities and qualities that guide and/or motivate specific
cognitive processes and behaviors” (Juth et al.,, 2008). Actions are
rather constrained than controlled, self-determination virtually
lacking, behavior is usually associated with a sense of anxiety
(LLP/LdV/TOI, 2007; Steimer, 2002).

identified behavioral regulation - describes a behavior
associated with a person with a goal that is important enough to
adopt different behavior than the usual self-determined one. In
the case of learners, such behavior may occur correlated with an

extremely important examination, but it is only rarely observed in
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connection with the studies itself. This type of regulation should
not be confused with the “introjection” or external behavioral
regulation because the subject has consciously identified and
accepted the necessity, without considering an external
imposition (Negru et al., 2011).

8. integrated behavioral regulation - Describes the most
autonomous form of extrinsic motivation. It is the form situated
closest to the intrinsic motivation but differs from it in that there
are external factors that influence it, even if the person knows the
utility of the action. An example may be the behavior related to
learning under the influence of the socio-cultural environment
that does not impose, but exemplifies behavioral patterns
(Mulyadi et al., 2016)

9. The way of changing behavior in a predetermined environment
refers to the adoption of a certain type of conduct congruent with

the imposed or suggested values (Gagné & Deci, 2005).

2.1.1.4 Relations between the degree of autonomy, the degree of

control and the learning process

Research conducted on this topic has consistently highlighted the
importance of autonomous forms of motivation in persuading people to
adopt healthy behavior. As a consequence, research related to the
adoption of the theory of self-determination focused on social conditions
that give rise to autonomous forms of motivation.

One aspect of the social environment that has proven to be
effective in promoting autonomous motivation is the interpersonal style
of those who provide instructions and feedback on behaviors that have a
specific purpose (Reeve, 1998). Research has shown that when dealing
with people in leadership positions who support autonomy, their
subordinates demonstrate a higher level of autonomy from tasks and

show greater perseverance, commitment and joy. Very important is the
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interpretation of the behaviors of these individuals as supportive
autonomy, this having the most consistent influence on behavioral
engagement (Reeve, 2002). The teachers, coaches, parents, and friends are
perceived as supporting autonomy by fostering self-initiation,
opportunities for choice, independence and problem solving,
involvement in the decision-making process, as well as the personal, the
sentimental side, avoiding any pressure (Griffin, 2016). Supportive
autonomy is expected to address more likely tasks with an autonomous
motivational style.

It was highlighted the need to develop valid and reliable
psychometric tools of support in understanding the perception of
autonomy. However, few studies have assessed integrity through
quantitative analysis. Hagger and collaborators were remarked in 2007
by developing a valid psychometric scale to measure the support of
perceived autonomy (Hagger et al., 2007).

Given that intrinsic motivation and integrated regulation, the
most autonomous form of extrinsic motivation, are associated with
greater involvement and persistence in tasks (Deci et al.,, 2001), the
researchers tried to identify significant supportive autonomy behaviors
displayed by other persons that would increase levels of relative
autonomous motivation (Reeve & Jang, 2006). In some social contexts,
such behaviors support learning and interests, such as listening,
encouraging choice and opportunity, providing informational feedback,
meaningful reasoning, encouragement and suggestions through answers
to questions and forward-looking statements (Hagger et al., 2007). This
was supported at an empirical level, and the perceived autonomy is
associated with autonomous forms of motivation and behavioral
persistence.

Despite a large number of research articles about perceived
autonomy as an independent predictor of motivation and psychological
and behavioral results, few studies have provided a systematic

assessment of its support measures.
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There is a better reception of information by those who were in
agreement with their political beliefs towards those who did not like it.
The researchers interpreted this as an indication that more active
involvement and perfect knowledge of materials relevant to the
promotion of integrated political values is needed in order to have a
significant impact on the audience (Scott et al., 1992).

Grolnick and Ryan (1987) implemented a different kind of
paradigm to investigate the relationship between autonomy and
learning. The results show that if the students had a greater autonomy of
decision, there was an encouragement at the level of the learning
processes (Grolnick & Ryan, 1987).

The used working style and language influence the way the tasks
are transmitted. In the event that the rewards for the obtained
performance are granted controlled, intrinsic motivation is subjected to
decreasing intensity. Similar results have been identified with regard to
the setting of limits on the behavior of children, which in turn negatively
influence the motivation (Koestner et al., 1984; Scott et al., 1992).

Ryan and collaborators (1985) conclude that the influence of
control over results even in the context of their effectiveness is not
sufficient for intrinsic reasoning. A person can be as easily effective when
it is controlled as when it is autonomous. The control clearly influences
the intrinsic motivating in a negative way (Scott et al., 1992).

Through an experiment conducted by Deci, Eghrari, Patrick and
Leone two assumptions have been tested on social contexts and
internalization: firstly, if internalization and integration will be facilitated
by the support of autonomy and the significant involvement of others;
and secondly, if internalization that takes place in a context of control will
tend to be global (Deci et al., 1994). The significant logic relates to
understanding the intended purpose and paths that should be taken to
achieve it. Their own experiences are accepted and known. Choices are
made a priority over control. From the point of view of self-control, “the
adjustment of emotions allows individuals to adapt to external circumstances
and social contexts, both relying on overlapping neural resources” (Paschke et
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al., 2016) fact confirmed by the positive correlation between self-
regulation and self-reporting. However, if there were no mediators to
support self-determination, internalization was reflected in the negative
correlations between self-regulation and the same three self-reporting
variables (Deci et al., 1994).

When individuals interact with authorities, non-governmental
associations, or other significant actors, support autonomy has a higher
level of implementation (Scott et al., 1992). Grolnick and Ryan (1987)
Conducted an experiment with school children to compare results in the
context of three learning conditions:

“An undirected, spontaneous learning condition in which students read
a passage to report how interesting they found it;

- A targeted learning condition in which the experimenter did not mention
the tests or grades, but simply indicated that he was interested in what
the pupils learn;

- A targeted learning condition in which the experimenter informed

students that their learning will be tested and classified” (Grolnick &
Ryan, 1987).

The first two conditions were intended to promote greater
autonomy over time, and the third was achieved in an external controlled
environment. After reading the text, all the pupils were tested, and the
results showed that although pupils in both targeted learning conditions
behaved better from the perspective of memorizing the text rather than
the non-directed, control group, a few weeks later, the greatest
deterioration of the memorized facts was highlighted. The scoring
condition generated negative results and the target without external
control led to the highest performance (Grolnick & Ryan, 1987).

Benware and Deci (1984) studied the effects of tests in examining
the degree to which involvement in conceptual learning is “active” or
“passive”. The results indicated that the pupils actively involved showed
a greater conceptual understanding of the material than the pupils
passively involved, controlled (Benware & Deci, 1984).
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The importance of self-determination has also been demonstrated
in the context of breaking mental barriers imposed by its own beliefs. It
has been shown that subjects who have been promised financial rewards
for solving a number of problems have had a longer acceptance time than
in a similar case, but without rewards (Scott et al., 1992).

Other studies have explored the importance of interpersonal
relationships (Martin & Dowson, 2009). Facilitating competence, as many
researchers have shown, must be accompanied by the support of
autonomy for high-quality learning.

The researchers were not resolved with the definition of a
dichotomous motivation, intrinsic and extrinsic, have only stated the
existence of a concept that is continuously in the process of
internalization, which is defined as the process of transferring the
regulation of behavior from outside to inside of the individual (Buckley
et al.,, 2014). This is necessary for the regulation of behaviors that are
extrinsically motivated in accordance with social norms, to be
transformed into personal values. The process of switching regulation
from the outside to the inside involves several levels that are defined
according to Deci, Ryan and their colleagues (Deci, 1975; Deci et al., 1994;
Deci et al., 2001; Ryan et al., 1985; Ryan & Deci, 2000; Ryan et al., 1983).

There is evidence that controlled forms of motivation are more
likely to be associated with subjective rules (Girelli et al., 2016; Hagger et
al.,, 2007; Hagger et al., 2015). The motivation predicts the positive
correlation of autonomy with subjective norms, and the effects vary
depending on the context (Girelli et al., 2016). From the perspective of
Girelli and the collaborators, subjective norms would not be predicted by
autonomous motivation or would have a negative effect, according to the
conceptualization of the integrated model. However, it is clear that in the
context in which the beliefs of others are internalized by a person, there
will be an effect of autonomous motivation in matters of subjective norms
(Girelli et al., 2016).

If autonomy is high, people will not be able to adapt effectively.
When a person is granted autonomy, he may feel overwhelmed, would
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be in danger of not being able to adapt and implicitly compromise
individual performances and adaptation without autonomy could be
used in a singular way to complete the requested activity (Niessen &
Volmer, 2010).

2.1.1.5 Scales used to assess motivation

The general causal scale is sometimes used to assess the autonomy
and control. For example, participants receive 17 vignettes about
interpersonal situations, each containing three elements. Some of the
elements reflect an autonomous orientation: a tendency to initiate
responses and to show interest from experience. Other elements reflect a
controlled orientation, in which people feel compelled by incentives to
participate in unforeseen situations, such as imposing what comes from
other people. Internal consistency levels tend to exceed 0.80 (Ryan & Deci,
2000).

Over time, a variety of scales have been developed to assess the
extent to which people develop a sense of autonomy in the working
environment (Moss, 2016). Lloyd summarizes several measures to build
a scale that includes six elements. Typical elements are like “In my line of
work, do I have control over working hours?” and “My job allows me to take a
lot of decisions on my own”. Specifically, this scale relates to the extent to
which individuals can reach decisions independently, control working
hours, and may have personal or judgment initiative (Lloyd, 2008).

2.1.1.6 Consequences of intrinsic and extrinsic motivation

Overall, compared to controlled motivation or lack of motivation,
intrinsic or autonomous motivation is associated with a wide range of
desired results. First of all, intrinsic or autonomous motivation is related
to positive mood states, such as well-being coupled with less exhaustion
and a healthier lifestyle, along with adherence to medical recommendations.
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The concept of autonomous motivation capered to the controlled
one can also explain the justification for producing a desired effect.
Specifically, sometimes people feel less motivated to engage in a task
after being offered incentives rather than in their absence. In this way, the
provision of incentives, such as rewards or punishments, can actually
diminish the autonomous motivation of individuals. People are less
inclined to enjoy or cherish an activity that involves external stimuli
(Moss, 2016).

Huang, Wang and Shi (2009) have studied the effects that feeling
of ownership and choice have on motivation (Huang et al., 2009). In a first
study, an association and classification test was used to determine the
attitude of participants to six objects: a cup, a small figurine, chocolate,
candy, a pen, and a leader (Huang et al., 2009). Before carrying out this
test, the persons participating in the research were informed that
someone else had assigned three of these items to the participant and
three of these items to themselves. In this study, participants preferred
the objects they owned. Thus, property right has shown that it can affect
attitudes, even if those objects were not chosen.

In a study conducted by Chatterjee, Irmak and Rose (2013), an
item of sale was placed on a desk. Some of the participants, designated as
sellers, were told that the item was theirs and that they would be able to sell
it later in the study. Other participants, appointed as evaluators, were asked
to study the object, being informed that they will later have the opportunity
to decide between to keep it and a certain amount of money. Subsequently,
participants were encouraged to estimate the value of that object. In general,
the value estimated by the sellers was higher than that estimated by the
appraisers. In conclusion, when people considered that they owned the
object, they increased their perceived value (Chatterjee et al., 2013).

2.2 Theories and behavioral approaches. General notions

Values are those personal standards and desired qualities that
individuals establish on the basis of their own principles. These are broad
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psychological constructs with implications for both motivated behavior
and personal well-being, which guide the selection or evaluation of
actions, policies, people and events (Schwartz & Rubel-Lifschitz, 2009).
Values give direction to some of life's most important decisions,
including choosing an academic discipline to build a career. Thus, to a
large extent, values determine the quality of life, even if most of the time
they are not appreciated to the true potential (Blome & Augustin, 2015).

Motivational theories must be reported to a particular social and
economic context, reflecting beliefs and a certain human behavior
towards specific benchmarks.

2.2.1 Theory of rational action

The theory of rational action (TRA), considered one of the most
popular comprehensive behavioral theories, has been adapted with the
aim of shaping the degree of acceptance of modern educational
technologies by users as accurately as possible (Balog & Cristescu, 2009).
The reference point of this theory is given by attitude, the factor that
explains human actions.

As a consequence, shaping the behavior of the main educational
actors according to variables of a psychological, social and economic
nature can be ensured by knowing the nature of the attitude of the
participants to the educational process. The association between
perception and evaluation of an object is assimilated to the attitude
towards that object (Ajzen & Fishbein, 2005). Concisely, we can express
the attitude as a tendency to act or react in a favorable or unfavorable way
to external stimuli (Bentea, 2015).

At the base of this theory is the assumption that social factors and
attitudes explain the behavior (Kim et al., 2015). Human behavior is
primarily guided by social attitude (Ajzen & Fishbein, 2005). A person's
intention to behave in a certain way influences the behavior of the
individual being determined by his attitude (Albarracin et al., 2001) and
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by the subjective rules that refer to rules generated from social
conveniences (Balog & Cristescu, 2009; Kim et al., 2015).

Behavioral intent depends on the subjective norms and attitude
that are influenced in turn by their own beliefs and the assessment of
behavioral consequences (Yen-Tsang et al., 2012). Latent factors
associated with the theory of rational action are shown in Figure 2.1a
(Balog & Cristescu, 2009) and in Figure 2.1b (Zarzuela & Antdn, 2015).

Convingeri
personale |
Atitudini \
Evaluarea
convingerilor Intentie Comportament
personale
Convingeri |
normative
L. Norme
subiective -
subiective
Motivatia de a
respecta
normele
conventionale a
Convingeri Atitudini Intentie

Comportament

Norme
subiective

b

Figure 2.1. The theory of rational action: a — adapted from (Balog & Cristescu, 2009)
and b — adapted from (Zarzuela & Antdn, 2015)
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According to TRA the intent and subjective norms are the direct
factors influencing the behavior. Other researchers present a person's
intention to have a certain behavior as the expression of his attitude,
which, in turn, is influenced by personal beliefs (Zarzuela & Antén, 2015).

Adaptation of this theory to the peculiarities of educational
strategies using digital resources led to the development of models of
acceptance of modern technologies in education (Almagcik et al., 2012;
Banciu & Balog, 2013).

2.2.2 Theory of self-determination

Over the past decades, researchers have developed a fundamental
theory of human motivation, called the theory of self-determination (TS)
(Steiger & Lind, 1980). At macro level this theory “evolved from the research
on intrinsic and extrinsic motivations and expanded to include research on work
organizations and other areas of life, making a distinction between autonomous
motivation (intrinsic motivation and fully internalized external motivation) and
controlled motivation (e.g. externally and internally controlled extrinsic
motivation)” (Logan et al., 2011). The theory of self-determination explains
the curiosity of the participants in the learning process and in conjunction
with the development and the diversification of skills and, in the future,
achieving well-being, highlighting the importance of the environment in
which people live, in the gratification of the three basic needs: autonomy,
relatedness, and competence. While other theories have emphasized the
importance of relationship and competence, the theory of self-
determination focuses, in particular, on the need for autonomous or
controlled motivation, amotivation reflecting its lack (Krijgsman et al.,
2017).

The theory of self-determination, or at least the importance of
autonomy and choice, could partly explain the effect of ownership or

endowment. Specifically, people are more inclined to appreciate as
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valuable the goods (materials and/or moral) they hold. However, many
studies highlight confusion between ownership and choice. People tend
to choose the objects they possess. Consequently, their preference for
these objects can be attributed to the sense of ownership, choice, or both
(Moss, 2016).

People are perceived as having deep inclinations for acquiring
knowledge and developing new skills. Moran and colleagues assessed
“the existence of distinct types of motivation (external, internal, identified,
integrated, intrinsic)” (Alniagik et al., 2012). However, the theory of self-
determination claims that people's natural inclinations can be supported
or diluted by different social contexts. Learning strategies, such as the use
of assessments, rewards or various other external pressures, are therefore
of particular interest in the theory of self-determination, as they influence
the human potential for learning and development (Han & Yin, 2016).

According to Deci and Ryan (2000b), the theory of self-
determination is the foundation for understanding both behaviors
directed towards psychological development and wellbeing (Deci et al.,
2017). Therefore, the causes and effects of people's actions are described.

In the theory of self-determination, the extrinsic motives differ
from those controlled, unlike the autonomous ones. The research based
on this theory has always shown that several autonomous forms of
motivation are correlated with the positive results of academic
performance, with creativity and persistence. With regard to social
contexts, Willie suggests that “the autonomous motives, plus energy and
commitment associated with them, are supported by contexts that improve the
experience of autonomy, competence and understanding” (Moreno et al., 2014).
The meanings of teachers or schools policies that reward or punish, also
have practical importance, as they outline the type of educational
management (Gunnell et al., 2014). The differences in motivation changes
were correlated with performance changes and the decline in feedback
responses was mitigated to supported memory activation methods
(Borghans et al., 2013).
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Traditionally, motivational theories have been evoked to explain
the initiation of action, intensity and persistence of behavior and are
classified by Johnson (Johnson, 2005) as:

o “theories that consider the behavior of a person to be influenced by the

momentum generated by various external forces (the so-called ‘stick
theories’);

o theories that consider the behavior of a person to be influenced by the
attainment of a specific stimulus (the so-called ‘carrot theories’)”.

The theory of self-determination stipulates that people have an
intrinsic motivation to explore, understand and assimilate different
knowledge in their environment. This motivation to actively engage is
present from the very first stages of personal development and does not
require external pressure to function. In addition, this innate motivation
is involved not only in the acquisition of cognitive abilities but also in the
development of self-regulation, through the processes of internalization
and integration (Deci et al., 2001).

Being one of the most comprehensive empirically tested theories,
particular attention is paid to the need for personal development
(Roseanu & Drugas, 2009), to obtain a threshold that confirms the
“natural state of well-being” (Drugas, 2008).

The theory of self-determination is based on the theory of
DeCharms (DeCharms, 1968) which promotes the idea that any person
“feels the need to be the «origin» and «propagation segment» of their own
action”, and the fulfilment of universal internal needs (autonomy,
relatedness and competence) allows implicitly the total involvement of a
person in actions in which it is engaged. DeCharms explains the behavior
as being generated and governed by internal or external causes. In the
situation when a person configures his own behavior, self-determination
has a high level (Trandafir, 2014).

If these needs are not met, individual motivation decreases in
intensity and relevance. Radical innovation processes include many

unforeseen challenges, which makes them very demanding for
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employees (Logan et al., 2011). What should be clearly emphasized is that
the way of manifestation of the three components is totally different.

Autonomy involves achieving the desired objectives through
actions dictated by their own interests. The competence is assimilated to
meritocracy. Networking involves feelings of affection shared with the
closest. Thus, satisfying basic needs results in integration into society and
achieving well-being. It is also desirable to provide a general framework,
optimal for meeting these needs in the context of sustainable
development (Kuvaas et al., 2017). Failure to meet these basic needs
results in people being reluctant to engage in other actions, dissipating
their energy and achieving a negative state.

The theory of self-determination adds value to the psychological
component of work and organizational framework and includes five
separate mini theories synthesized in 3 distinct components (Van den
Broeck, 2012a). This theory seeks to combine the characteristics of all
motivational theories, being very complex both in terms of structure and
continuum-based content. For these reasons, it can be assimilated to a
macro theory based on the two main directions related to intrinsic and
extrinsic motivation. In addition, it is concerned about people's inherent
growth trends and innate psychological trends (Ryan & Deci, 2000).
Moreover, this theory synthesizes multiple peculiarities of motivational
concepts. Its definition is reported by numerous publications according
to which we distinguish explanations expressed according to different
types of motivation and based on certain objectives, which give rise to an
action (Lepper et al., 2005; Ryan & Deci, 2000).

Based on the theory called “goal content theory”, Kasser and Ryan
suggested that objectives and values fall into two categories: intrinsic and
extrinsic (Kasser & Ryan, 1996).

Overall, the theory of self-determination comprises five key mini
theories or principles, as presented mainly by Simon Moss (Moss, 2016)

and summarized in the following paragraphs.
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2.2.2.1 Theory of fundamental needs

The theory of fundamental needs delineates the three
fundamental needs that people strive to fulfill: autonomy, relatedness
and competence. Satisfying these needs improves well-being. The tasks
that allow people to meet these needs are an intrinsic way of motivation
(Martinent et al., 2015; Moss, 2016).

Numerous researches have explored the relationship between
human needs and attitudes, namely motivation for work (Baard et al.,
2004). From the perspective of research conducted to date, a fundamental
necessity is that need, which, if fulfilled, gives the person a good level of
physical and psychological health (Drugas, 2013).

A relevant aspect to understand the context of the present research
is to explain the subjective notion of well-being. Specialists argue that the
“well-being state” is determined by two main components, from the
perspective of assessing the quality of one's own life, which gives the
subjective character (Turchina et al., 2012):

o0 a personal assessment at least at the satisfactory level of the
desired achievements; and
o a positive overall approach to desired achievements.

From a different perspective, but essentially expressing the same
thing, the perception of his own life is generated by the level of
satisfaction and happiness, which implies a cumulation of dominant
positive experiences compared to the negative ones.

The two determining traits are explained and quantified by
personal standards (Turchind et al., 2012). Differences are given by the
ways in which each person expresses himself, figuratively speaking.
From this perspective, the theoretical framework provides the context for
monitoring the motivational dynamics. However, there are also voices

highlighting the theoretical deficiencies of the theory of self-
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determination, arguing its limitation in societies with a high degree of

development (Drugas, 2010).

2.2.2.2 Causality orientations theory

The causality orientations theory underlines individual
differences in motivations. The main semantic approach to the causality
orientations theory is based on prediction and planning, as the
determinants of the cause are known (Kuvaas et al., 2017).

Some people with an autonomy orientation engage in activities
that are inherently enjoyable, challenging and with important tasks,
resonating with their core values (Kasser & Ryan, 1996; Steimer, 2002).
Instead, other people demonstrate a control orientation, in which they
have completed tasks, for rewards or prestige. Finally, some people do
not have any of these motivations in a meaningful way, which
compromises both persistence and the potential effort to achieve a goal
(Moss, 2016; Olesen, 2011; Tkhostov & Rasskazova, 2013).

2.2.2.3 Organismic integration theory

The organismic integration theory explains the internalization
and integration of values and highlights that the extrinsic motivation,
which is the tendency to complete a task, to fulfill a tangible incentive,
such as money or recognition, does not always compromise the
persistence or well-being state (Ryan et al., 2010). For example, a person
can initially speak politely only to avoid punishment. Indeed, if the
authorities are clearly advocating for support and encouragement,
people feel directly responsible for complying with the rules imposed by
law or those governed by universally recognized moral values (Moss,
2016; Raeff, 2014). The organismic theory of human motivation provides
an interpersonal and intrapersonal perspective on the influences of social

behavior in many contexts (Hagger et al., 2007).
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2.2.2.4 Cognitive evaluation theory

The cognitive evaluation theory assumes that people are
sometimes intrinsically motivated to complete the tasks. This theory
proposes a viable theoretical framework for “explaining the damaging
effects of performance rewards on intrinsically motivated behaviors” (Baard et
al., 2004). Individuals feel that some tasks are inherently enjoyable,
challenging, or meaningful. They do not simply feel compelled to carry
out these activities. When it feels the presence of intrinsic motivation
people tend to become more persistent (AlHaqwi & Taha, 2015).
Unfortunately, when managers, teachers and other authorities try to
control the behavior of other people through incentives, orders or other
conditionings, the sense of intrinsic motivation diminishes, and
persistence decreases (Moss, 2016).

Each motivational theory contains, explicitly or implicitly,
interpersonal beliefs, strategies and practices regarding the motivation of
the person (Kasser & Ryan, 1996).

Behavioral psychology suggests that performance-related
rewards improve outcomes. In contrast, the cognitive evaluation theory
predicts that performance-related rewards undermine motivation and
performance (Hendijani et al., 2016).

Intrinsic motivation can be associated with extrinsic motivation
from certain perspectives. For example, the specific rewards of extrinsic
motivation (reduced material or moral benefits) may contribute to
decreasing intrinsic motivation (successful performance of a difficult
task, collateral of the duties stipulated in the job description) (Deci et al.,
2001). In this context, the theory of cognitive evaluation was developed,
considered a sub theory of the self-determination macro-theory, studying

how intrinsic motivation is influenced by the extrinsic one (Deci, 1975).
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2.2.2.5 Goal contents theory

Another theory, called the goal contents theory, makes the
difference between objectives, respectively between those that tend to
promote extrinsic motivation and those that tend to stimulate intrinsic
motivation. Specifically, objectives such as financial success, appearance
and popularity tend to coincide with the extrinsic motivation and,
consequently, can diminish the persistence, but also hinder the
fulfillment of fundamental needs. Accordingly, the well-being state can
decrease. The objectives that focus around the community, personal
development and relationships that meet fundamental needs, increase
intrinsic motivation and promote the state of well-being (Gunnell et al.,
2014; Moss, 2016).

Tan and Tan (2002) list six distinct reasons to engage in temporary
work. Four of these reasons involving temporary employment have a
volunteer character. For example, some people prefer temporary work to
ensure they can devote more time to their family. Secondly, some people
choose temporary employment to facilitate the acquisition of additional
skills, as they can subsequently engage in a variety of jobs. Thirdly, some
people prefer temporary work for economic reasons, so as to supplement
family incomes. Fourthly, some people choose temporary work to bypass
certain unwanted responsibilities, such as a social policy outside of office
hours (Moss, 2016; Tan & Tan, 2002).

The reasons justify that temporary employment is often
involuntary. Some people assume temporary roles to demonstrate their
qualities. The goal, in the end, is to secure a permanent job. However,
some people have not been able to ensure a stable future from an
occupational point of view, due to a lack of relevant skills or experiences.

However, De Cuyper and De Witte (2009) supported the existence
of six reasons defined by the self-determination theory that can be
classified into three groups: autonomous, controlled and instrumental
(De Cuyper & De Witte, 2009; Moss, 2016). Autonomous motives are
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related to intrinsic needs, such as competence and relationships,
respectively family. Controlled reasons relate to extrinsic needs, such as
money or power or economic reasons. Finally, the instrumental motives
include the attempts to demonstrate certain qualities as a means to ensure
later permanent employment, to achieve the intended goal. Instrumental
reasons are not independent from autonomous and controlled ones.

Age differences reflected in intrinsic and extrinsic motivation, as
well as relationships between them were examined in a diverse ethnic
sample. The authors found that intrinsic and extrinsic motivation are
correlated only moderately, suggesting that they can be largely
orthogonal. From the research presented by Lepper and collaborators, it
follows that intrinsic motivation recorded a significant linear decrease
from 3rd grade to 8th grade. In addition, it was shown to be positively
correlated with standardized test scores at all levels. Extrinsic motivation
revealed some differences depending on the age of the students and was
shown to be negatively correlated with academic results. Surprisingly,
few gender or ethnicity differences were observed (Lepper et al., 2005).

Participation in social activities also fulfills a fundamental life
satisfaction (Moss, 2016).

Garcia and Pintrich (1996) studied the effects of autonomy on
motivation and performance in students in a college class. They found
that autonomy, although not directly, facilitates higher grades,
strengthens objective intrinsic orientation, awareness of the value of task
and self-effectiveness. This research provides arguments for the benefits
of promoting autonomy in academic environments. In several studies,
the motivation of self-determination was related to different educational
results throughout the period of studies, from primary school to higher
education. Some of them demonstrated that students who had more self-
determined forms of motivational to perform the tasks received remained
for a longer period in a form of education than those who had less self-

determined motivation (Farah-Jarjoura, 2014).
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Indeed, the effects of responsibility can be moderated by several
factors, such as personal reputation. In a study conducted by Laird,
Perryman, Hochwarter, Ferris, and Zinko, participants completed a
questionnaire that included several scales (Laird et al.,, 2009). First, a
number of several items, such as “I often have to explain why I do certain
things in the workplace”, were included to measure the level of
responsibility felt. Secondly, a series of questionnaires were applied to
assess a variety of results, such as depression, tension and job satisfaction.
Third, the reputation perceived by people was valued with elements such
as “I am considered with extreme views by others.” The participants who
reported a modest reputation, felt positive responsibility correlated with
the degree of depression, tension and dissatisfaction at work. Instead, if
the participants reported a high reputation, felt the responsibility
inversely proportional to these affective difficulties (Laird et al., 2009;
Moss, 2016). The same authors state that when people feel their
reputation is fragile, responsibility can obviously cause stress. In
addition, responsibilities can generate conflicts between members of the
organization. A decrease in the responsibility of people who feel that
their reputation is strong could cause them stress. These people may
perceive that, in these circumstances, their qualities may not be
recognized, and their reputations may diminish.

Self-determination is linked to the concept of psychological
empowerment. According to Thomas and Velthouse (1990),
psychological empowerment reflects the degree to which people feel they
can choose what type of action they would like to follow, which of the
concerns are significant and whether they feel competent and
accountable in these efforts (Thomas & Velthouse, 1990). In short,
psychological empowerment seems to involve four dimensions: self-
determination, recognition, competency and impact.

If managers have support from colleagues, the subordinates will

also increase the sense of competence. If participants support elements
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such as “I need support from my colleagues to do my job well”, they feel
empowered. The proper confidence that any problems or anxieties will
be exceeded will allow people to focus on their own values and goals.

Other research indicates that transformational leaders, who
present an avant-garde vision of the future, tend to increase the
innovation of organizations. However, this visionary benefit of leaders is
pronounced only when employees feel strong (Moss, 2016).

The motivational objective of interviewing is to stimulate intrinsic
motivation and ultimately to facilitate the change (Miller & Rollnick,
1991, apud Miller & Rollnick, 2002).

The roots of the distinction between intrinsic and extrinsic
motivation cannot be clearly noted until the 1950s, because the intrinsic
concept was related to the needs of a higher order, but also to autonomy
and achievement. Since the extrinsic and intrinsic definitions became
more concise after the 1980s, the meaning behind the motivations has
changed. A relevant definition for this investigation argues that the
extrinsic objectives are in most cases dependent on the reaction of others
and are usually classified as a means to achieve a purpose, while the
intrinsic objectives seem to reflect a sense of inherently satisfying the
individual (Kasser & Ryan, 1996).

During adolescence, students experience a series of changes that
are cognitive and are likely to be more sensitive to the opinions of others,
to accept that personal value is defined by subjective extrinsic factors (e.g.
the clothes they wear, the status of the activities in which they
participate). The unjustified beliefs of the teenager about the concern of
other people constitute what researchers have called the “egocentrism of
adolescence” that responds to two different mental constructs,
formulated by the imaginary public and the personal imagination
(Beutler et al., 2008).

A teenager's imaginary audience is probably perceived as a result

of his responses based on perceptions that do not consist of real
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experiences with others. If the unrealistic audience is at the peak of
development (usually during the mid-teenage years), adolescents are
likely to exaggerate self-awareness about the judgments of others and the
criteria on the basis of which these judgments are made (Negru et al.,
2011).

In addition, adolescents consider themselves to be special, unique
and important. As a result of this perceived uniqueness, teenagers often
come to believe that they are the only ones who have experienced with
maximum intensity, a joy or a defeat (Jaworska & MacQueen, 2015). This
sense of uniqueness is also likely to lead to teenagers to a sense of
immunity on the anticipated results of the choices they make (Luthar,
2003). Even when teenagers were warned about the negative
consequences of the different elections, they often have difficulties in
associating these consequences with the prognosis of their own actions
(Albert et al., 2013). This has been shown to have significant implications
for the involvement of adolescents in a large number of actions with
increased risk behavior (Hoskins, 2014).

During this period of immature discernment, adolescents can
establish a personal identity that is improperly defined by the perceived
judgments of others and the external pitfalls on which that identity is
likely to be based. In addition, adolescents, while growing up, can
experience unrealistic expectations that can sometimes affect them
irreversibly from the point of view of personal development (Ogilvie,
2017).

Understanding the variables of school training skills, as a
specificity of the work done by a pupil, is important, because childhood
years, especially early ones, signifies a major social transition for young
children (Pratt et al., 2016). The study developed by Pratt and its
collaborators focus on three distinct aspects of pre-school training skills
known to have a long-term social and academic importance in terms of

student achievements on early mathematics and literacy, self-imposed
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rules and proper behavior. At the same time, the same researchers
highlight the risky contribution that certain family contexts can have on
the complex development of children in the three addressed areas, and
here it explicitly refers to the “family risk factors that are particularly
problematic for school success”, family structure (several children, for
example), race/ethnic minority status, family income, single parent
status, etc. (Pratt et al., 2016).

The effects of changes in motivational components to workplaces
on attitudes and behaviors have been evaluated in a quasi-experimental
design (Hackman et al., 1978). The results showed that

“the overall and the particular satisfaction regarding the advancement, but

also the internal motivation was affected by the changes that took place. The

satisfaction regarding the working context was not affected. The effects of
the changes on absenteeism and performance depended on the promotion
needs of employees, who also tended to moderate their attitude to change.

Contrary to expectations, the employees' own growth needs have not been

affected by the alteration of motivational features in workplaces” (Hackman
et al., 1978).

More safety in the general attachment manifested by people has
been associated with greater wealth and success in relationships (La
Guardia et al.,, 2000). The satisfaction of the intrinsic need at work
influences the social development and well-being materialized through
performance assessments and psychological well-being of employees,
according to the eco-cultural discoveries (Deci et al., 2001). In addition,
the support for autonomy could anticipate the behavioral attitude (Ryan
& Deci, 2000).

According to the theory of self-determination, a regulatory style
integrated together with intrinsic motivation is the foundation for a self-
determining operation, which in its most complete sense is characterized
by total involvement of itself (Scott et al., 1992).

Some studies have used spontaneous or indirect paradigms to test

the hypothesis that when people are free of any pressure to learn,
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learning outcomes will depend on the interest manifested and the sense
of personal autonomy. For example, Ryan, Connell, and Plant (1990)
urged college students to read a passage and evaluated the degree of
interest and pleasure they had reading the material. Then they gave the
students an exam from the material. The results showed a strong positive
correlation between the interest/pleasure manifested and the
understanding of the material. It seems, therefore, that intrinsic
motivation, as reflected in the interest of a person and pleasure, are
important factors for spontaneous learning (Scott et al., 1992).

A number of other studies have expanded on the findings that
various forms of motivation are related to improving the learning process
(Leal et al., 2013). It has also been shown that external regulation and
regulation of introjection have positively correlated with anxiety at
school and early school leaving (Doron et al., 2011), while several
autonomous forms, namely integrated regulation and intrinsic
motivation, have been negatively related to early school leaving (Legault
et al., 2007).

In conclusion, numerous studies demonstrate that high-quality
conceptual learning is promoted by different forms of self-determined
research promoted by contextual social factors and is affected by several

forms of control.

2.2.3 Theory of planned behavior

As opposed to intrinsic motivation dating back to 1890 (Haupt,
2001), with the formulation of the hypothesis that there is a direct and
positive relationship between intrinsic motivation and the pursuit of their
own goals, the concept of extrinsic motivation was subsequently
introduced, with the development of empirical behavioral theories (Ryan
& Deci, 2000; Schmuck et al., 2000; Scott et al., 1992). Instinctively people

are eager for positive feelings and want to avoid negative ones. From
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these reasons have developed various behavioral theories that have as a
subject, for example, the impulsivity (Lo et al., 2016). The self-control is
defined as an inherent individual ability, but the desire to make decisions
under the influence of the momentum, depending on the environment,
internal and external stimuli, can compromise the achievement of goals
by eroding this personal capacity. Interesting is also the observation
found in the literature, according to the research conducted by Steers

“anyone will follow that behavior that had positive results and will not repeat those
that did not have the desired results” (Steers & Shapiro, 2004).

The general attitude towards different educational and
occupational levels is a good predictor of singular behavioral patterns
(Berring et al., 2015). However, many researchers continue to be
interested in possible side effects on specific behaviors (Ajzen & Fishbein,
2005).

The most direct and sophisticated attempt to address the
processes by which general attitudes can influence the performance of
specific behaviors can be found in Fazio's model (Berring et al., 2015). It
is assumed that general attitudes can influence or facilitate the perception
and judgments of information relevant to the subject matter and attitude
that is congruent with the valence of the attitude.

When people are sufficiently motivated and have the cognitive
ability to do so, they can take over or build their attitudes towards an
object in an exhausting way. When motivation or cognitive ability is low,
attitudes can only become available if they are automatically activated.

Recent research (Girelli et al., 2016) integrated the theory de self-
determining and the theory of planned behavior, because the processes
that explain them can be complementary. More and more researchers
have indicated that motivational variables from the theory of self-
determination can exert effects on social cognitive variables from the
theory of planned behavior (Girelli et al., 2016). The influences may be

derived from other motivational orientations leading to a behavior. In the
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original conceptualization of the theory of self-determination were
involved Deci and Ryan (1985) that perceive cognitive theories (for
example, the theory of planned behavior) through a cognitive design of
the desired future (Deci et al., 1994). What is lacking, of course, is taking
into account the conditions in which the body is coping with desires.
Individuals will harmonize their cognitive, social beliefs, such as
attitudes, to their autonomous motives, because these perceived beliefs
will lead to future engagement in behavior to achieve intrinsic or

autonomous results.

2.2.4 Theory of expectation

Anyway, which are the causes that lead to the emergence of
motivation? One of these can be the theory of expectations based on the
premise that the degree of involvement of a person in an activity depends
on the level of immediate or subsequent reward that it targets. It is
obvious to expect a positive outcome in the context of possible minimal
losses.

The theory of expectations states that the individual decision-
making act is influenced by the perception of the benefits that may or
may not be obtained from an action.

The theory of expectations assumes the following components:

4. expectation (correlation between involvement and outcome),

5. associated mode of action (correlation between means and result),
and

6. perception of indices associated with final evaluation (evaluation
of results).

The degree of motivation is a resultant of the three components. It
is certain that the high level of motivation is influenced by the level of
each component (for example, the lack of any component induces a low degree

of motivation).
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The main objective of the theory of expectation is to achieve what
in itself supposes the well-being, unlike the theory of self-determination,
which associates the well-being with the realization of a goal (Trandafir,
2014).

2.3 Conclusions on behavioral theories

2.3.1 Conclusions on motivational theories

There is no universally recognized theory that foresees and
explains what occupation or/and education a person will have in the
future, based on a pool of centralized information at a time. A
multidimensional approach to motivational theoretical aspects is needed
in order to understand the behavior as correctly as possible and to
support an adequate and effective long-term orientation.

The theory of self-determination may explain some fascinating
discoveries. For example, not surprisingly, employees are less involved
in their work when someone else, such as their supervisor, does not
impose a deadline. Interestingly, this problem dissipates if employees are
to set stricter deadlines. This behavior implies a sense of choice, which
favors an autonomous motivation (Laird et al., 2009; Moss, 2016). People
exposed to situations where there is a controversial, critical atmosphere
have a defensive behavior, developing defense mechanisms at the
intrapersonal level, but also at the interpersonal level. Trandafir says
about the theory of self-determination that it is pronounced in the context
of three types of social environments:

“social environments that support needs, social environments where needs

are private and social environments in which needs are counteracted”
(Trandafir, 2014).

A strong reverse relationship has been identified between the level

of parental involvement in the education of their children and the attention given
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by their teachers. It is found that the attention of teachers is not always
positive. This is directed primarily towards behavioral guidance, rather
than facilitating learning (Grolnick & Ryan, 1987).

Self-motivation theory emerged from a humanistic approach to
human motivation (McDonald et al., 2005). The main assumptions
associated with it focus on the three inherent psychological needs:
autonomy, relatedness and competence. Competence and efficiency are
necessary for carrying out the actions. Relatedness refers to the need to
feel that a person is connected with others and have a sense of belonging
to a social group (Farah-Jarjoura, 2014).

Although not entirely consistent with the theory of self-
determination, the Cuyper and Witte have shown that only the
motivation to demonstrate qualities as a means of ensuring later
permanent employment has been correlated with the professional
satisfaction and commitment (De Cuyper & De Witte, 2009).
Autonomous and controlled motives are generally not related to these
attitudes. Individuals, who have as motivation the employment and the
qualities necessary for the job, are successful in their careers.

The definition of the concept of need has been particularly useful,
especially from the perspective of the component “satisfaction” because
it has a substantial heuristic utility (Asadi-Lari et al., 2004). A certain size
and prognosis of the social environment can lead to positive work-related
results as a priority. Consequently, the need for satisfaction is positively
correlated with the observable and quantifiable results of an activity.

The need-time link has been most commonly used to customize
and delineate a person's desires and motives. Thus viewed, needs are
addressed as different individual variables, being evaluated and then
used to predict academic results, either directly, or indirectly, influenced
by the interaction with the environmental characteristics of estimation of
satisfaction, motivation, absenteeism and quality assessment of the work

rendered (Baard et al., 2004). Youth is curious, vocal and motivated and
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is able to induce a significant impact on the future of a nation (Berring et
al., 2015). The important thing is that their energies to be channeled in the

right direction, to extract the best performance from their capacities.

2.3.2 Conclusions on motivational approaches

It is noted the mixed character of research, including both a
quantitative and qualitative component, the experimental procedures
used for investigations, most often addressing the relationship between
“What a person does and what she says about what she does” (Oliveira-
Castro & Rharzem, 1990). Intrinsic or autonomous motivation is related
to cognitive performance, creativity and conceptual understanding. In
addition, it correlates with social behavior, for example, better control
over prejudices (Moss, 2016).

Self-determined extrinsic motivation analysis was formulated for
development processes. The natural integration process operates
simultaneously at the intrapersonal level, where it promotes greater
confidence in its own personality, and also at the interpersonal level if it
promotes satisfactory relationships in Social environment (Scott et al.,
1992). Internalization on approval of a particular type of behavior implies
that the desires expressed by others to act in their interest support their
sense of itself. Therefore, they will feel autonomous when acting, even if
they do it at the initiative of others. Actions and behaviors that are not
approved by others are likely to be external, and perceived to be
controlled (Girelli et al., 2016)

Human motivation is intensively studied to explain occupational
and educational choices. Spontaneous behaviors can be understood from
the perspective of people who want to feel competent or effective (Scott
et al., 1992), and the innate psychological needs of competence and self-
determination are the basis of intrinsically motivated behaviors (Deci,
1975; Deci et al., 1994; Deci et al., 2017; Deci et al., 2001). The theoretical
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configuration of the concept of motivation explains the decisions taken at
a given time or for a defined period of time by a person to requests arising
in different situations, from the point of view of its adaptability.
Ditferences arise from the traditional individual perception of motivation
(Middleton & Toluk, 1999).

The most obvious distinction is between the intrinsic motivation,
which refers to doing something because it is inherently interesting or
enjoyable, and the extrinsic motivation which refers to doing something
because it leads to a result that is palpable, tangible. The theory of self-
determination assumes that every person has three innate, psychological
needs that are determining for the social development and psychological
well-being (Drugas, 2008).

Some research shows that the personal desire for engagement for
performance is a less autonomous form of engagement, compared to the
involvement for learning. The autonomy promotes a more complete
commitment and therefore a better quality of learning. Golan and
Graham reported that ego leads to more superficial processing of
information. This suggests that when a deeper level of processing and
involvement for high-quality learning is required, the ego can result in
learning disorders (Graham & Golan, 1991).

Other experiments tested the concepts formulated by Gronick and
Ryan (1987) about autonomy in learning. Participants evaluated by
grades expressed less interest in the evaluated material and reported
higher anxiety than others who received the questionnaires as a means of
monitoring their own learning activity (Grolnick & Ryan, 1987).

Some researchers have developed a method of consensual
evaluation to measure the creativity of artistic projects, such as paintings
and collages. When “subjects created art projects in response to unforeseen
situations of control, their work was considered to be less creative compared to
those who created works of art in the absence of any control” (Scott et al., 1992).

All these investigations promote the idea that motivation for
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performance learning can be maximized by supporting autonomy,
inducing a greater sense of self-determination.

Intrinsic motivation, which arises from cognitive processes (e.g.
self-acceptance, sense of belonging to a community with its own tacit
rules), differs from the extrinsic one that relates especially to financial
success, appearances, social recognition, etc. (Schmuck et al., 2000). It was
also found that perceived autonomy was positively associated with the
results of the learning (Scott et al., 1992).

The traditional society ensures that behavioral ethics has been and
is an integral part of the social order (Berring et al., 2015). It is also well
known that the environment together with traditions can influence
human development. The business environment is changing rapidly and
the concept of values has undergone continuous evolutional changes in
time. This transition phase has affected personal development
throughout the world.

It is noted the decisive role that the social environment has in
achieving the fundamental needs (autonomy, relatedness and
competence) (Drugas, 2013; Drugas, 2010; Kim et al., 2015; Komarraju &
Dial, 2014).

In general, events that tend to have a functional control
significance (e.g. the pressure to perform a particular activity in specific
ways) undermine the intrinsic motivation, while events that have a
supportive autonomy (e.g., an encouragement for oneself), namely those
that ensure the choice and recognition of feelings, have been shown to
increase the intrinsic motivation (Deci et al., 2017; Kasser & Ryan, 1996).

It should be considered that the effects of the ego's involvement in
learning are relevant in a social context that supports personal
competence and autonomy.

In the case of teacher-pupil relationship, support means
acceptance, respect and a sense of protection. Autonomy refers to the
necessity of self-esteem. The autonomy is not entirely independent but

rather perceived as an internal acceptance and a commitment to reasoned
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behaviour (Ruzek et al., 2016). Supporting autonomy means taking into
account the student's perspective, offering the possibility to choose or a
significant explanation when the choice is not possible. The responsibility
is formulated in agreement with the expectations of persons concerning
their decisions or actions, in view of the final assessment, such as the
reward or punishment made by another person or authority. It is
perceived not only depending on the dependence on formal laws,
regulations and evaluation systems, also reflecting subjective responses
to these moral and legal arrangements (Moss, 2016).

In order to investigate the behavior of the motivational variables,
it is useful to outline an appropriate theoretical framework that
contributes to the identification of resources for improving the quality of

the educational activity.
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